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Starlight 6th Class: Unit 1 – Reading and writing lesson plan
	Unit
	1a, 1b
	Texts
	1a: 15 September 1996: My First All-Ireland Final
1b: The Wee Wonders Golf European Championships

	Theme
	Sport 
	Subtheme
	Irish sports stars

	Genre
	Recount
	Grammar
	1a: Capital letters and end punctuation
1b: Punctuating direct speech

	Comprehension skills/strategies
	Making connections
Synthesising
Inferring 
	Writing skills
	1a: Point of view 
1b: Paragraphs

	
	
	Writing genre
	1a: Planning a recount
1b: Writing a personal recount

	Vocabulary focus
	Text 1a: progressed, legendary, abandoned, escorted, exuded, advantageous, superstitious, instilled, adversity
Text 1b: European, miniature, entranced, tournament, regional, qualifying, disembarked, spectator, bated, adjudicator, officially, ecstatic

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 6–17)
Early finishers printable worksheet: 6th_1a_early finishers
Alternative questions printable worksheet: 6th_1a_alternative questions
Early finishers printable worksheet: 6th_1b_early finishers
Alternative questions printable worksheet: 6th_1b_alternative questions 
Starlight 6th Class_Recount writing template
Starlight 6th Class_Recount writing checklist
Starlight 6th Class_Recount writing model

	Cross-curricular links and activities
	SESE – Geography – Human environments
Children could learn more about the history of the GAA teams in Meath and Mayo, as well as the GAA teams in their own county. 
SPHE – Myself – Self-identity
Children work in groups to discuss the recounts by Trevor Giles and Caoimhe O’Grady. What have children learned about how participation in sport supported these two athletes’ self-identity and developing confidence? Prompt children to consider recognition of success, as well as the learning that can come from making mistakes and acknowledging them. What sports, arts or leisure activities do the children take part in to support their personal growth? How does this happen?

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 11 and p. 17). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their recount using smiley faces.
Portfolio assessment: Children can add their recount to an assessment portfolio.
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 1a: 15 September 1996: My First All-Ireland Final

	Page
	Type
	Prompt

	6
	Genre
	Remind children that the purpose of recounts is to tell the reader about an event that has happened. Remind them that recounts always answer the questions: Who? Where? When? Why? Ask children to identify these in the recount. Ask them to look for the verbs in the opening paragraphs. What tense and point of view are these recounts told in (past tense, first-person)? Why has this tense and point of view been used?

	6
	Word study
	Remind children that recounts often use words and phrases of time. Ask them to find at least five examples on p. 6 (‘when’, ‘while’, ‘after that’, ‘whenever’, ‘as I grew up’, ‘finally’, ‘on the evening before’, ‘after’, etc.). How do these words and phrases help the reader to follow the events? Together, brainstorm a word map of these words and phrases. You could use these and the time words in the texts to make a reference poster for children to use in their writing.

	7
	Comprehension strategy: making connections
	Ask children to think about a time when they faced a challenge. What were their strategies for preparing and dealing with it? Compare these strategies with Trevor’s. Where do the children get their energy and focus? How do they deal with nerves and pressure? List some of the ‘What if?’ questions people often ask themselves, and then come up with positive answers. (Example: What if I fall over? I can just get up again and carry on!) In the children’s lives, who are the people who give them confidence in dealing with pressure? How?

	7
	Grammar: end punctuation
	Encourage children to find two places where Trevor uses different end punctuation for his sentences. Why does he use the exclamation mark (first paragraph) and the question mark (third paragraph)? (The exclamation mark is used for a humorous comment. The question mark introduces a ‘What if?’ to demonstrate his uncertainty.)

	7
	Language
	Ask children to identify the colloquial expression Trevor uses to mean ‘full’ (‘chock-a-block’). Ask children to think of other words meaning ‘crowded’. Discuss the way that informal language can bring a personal recount to life, and also when it might not be appropriate to use these expressions in a recount (in a more formal recount text, such as a police statement or newspaper article). 

	8
	Comprehension strategy: making connections
	Ask children to imagine that they know nothing about Gaelic football, then ask them to read the first three paragraphs on p. 8. What might be confusing for someone who didn’t know anything about Gaelic football? What words/actions would they not understand? Invite children to tell you where their prior knowledge of the game (if they have any) helped them understand the details in the text.

	7–8
	Comprehension strategy: synthesising 
	Ask children to summarise the key points of advice given by Sean Boylan, as quoted by Trevor. Can they synthesise Sean’s ideas into a simple ‘mantra’ that Trevor could use to give himself confidence? 

	8
	Grammar: capital letters 
	Remind children that, as well as coming at the start of sentences, capital letters are used for names, titles, places, abbreviations and organisations. Find an example of each of these on p. 8. Ask children to identify what else needs capitals. 

	8
	Word study
	Point out to the children that Trevor writes about ‘adversity’ and explain that this word is an abstract noun. It is a thing, but one that you can’t feel or touch. Together, think of more abstract nouns (‘love’, ‘peace’, ‘freedom’, etc.). Include a synonym for adversity (‘challenge’, ‘difficulty’, etc.). Can children think of other abstract nouns that also end in ‘ity’ (‘equality’, ‘ability’, ‘clarity’, etc.)?




	Unit 1b: The Wee Wonders Golf European Championships

	Page
	Type
	Prompt

	12
	Genre
	Ask children what clues there are in the introduction that this is going to be a personal recount text. (Examples: Who? Where? When? Why? There are time words. It is in first-person and past tense.) 

	12
	Word study
	Ask children to scan the start of the text to find the word ‘miniature’. What does the word mean? Could they have worked that out from context (that she was only two, so needed a small golf set)? The mini- prefix means ‘small’. What is its opposite (maxi-)? Think of more words beginning with mini- and maxi- (‘miniskirt’, ‘minibus’, ‘minimum’, ‘maximum’, ‘maximise’, ‘maxi dress’, etc.). Remind children that breaking a word into a prefix and root word is a useful way of working out what an unfamiliar word might mean. 

	12
	Comprehension strategy: making connections
	Caoimhe describes how she was inspired by the actions of Suzann Pettersen. Ask the children to think about when they have been inspired – either by watching someone or by a conversation with someone. This could be someone they know who did something quite simple (stood up to a bully; gave a talk in front of the class, even though they were nervous; etc.) or a celebrity they admire. What happened? Why was it inspiring?

	13
	Grammar: direct speech
	Remind children that direct speech is used in recounts to give the exact words of someone who was there. Why might this be effective? Ask children to find an example of direct speech in paragraph 4 and note how the direct speech is punctuated. They could read paragraph 5 and convert the conversation between Caoimhe and her parents into direct speech, imagining their words. (Example: ‘Relax and see what happens,’ Mam said.)

	13
	Word study
	Challenge children to take just two minutes to find the word ‘disembarked’. Can they work out from the text what the dis- prefix means (‘not, or opposite’)? Ask children to make the following words into their opposites using the dis- prefix: ‘connect’, ‘like’, ‘mount’, ‘appear’. 

	14
	Vocabulary
	Ask children to reread the first three paragraphs on p. 14. What specialist golf vocabulary is used (‘putt’, ‘birdie’, ‘par’, ‘pin’)? Ask the children to think of a sport they know about. What specialist vocabulary might they need to explain to a reader if they were to write about it? (Example: In basketball, there are words such as ‘dribble’, ‘net’, ‘basket’, ‘dunk’, etc.)

	14
	Genre
	Point out that recounts often end with the writer’s opinion on the events they have described. Read the last sentence of this recount (before the glossary). What opinion does Caoimhe end with? 



Writing development
	About the genre: Recount
Review what children have learned and know about the features of a recount. Prompt for the following features:
Who? Where? When? Why?
Tells us about events in the past, using the past tense 
Uses first-person point of view
Uses time words and phrases to link events chronologically
Might include direct quotations from those who were witnesses to the events
Concludes with the writer’s thoughts or opinions.

	Unit 1a: 15 September 1996: My First All-Ireland Final

	Writing skills: Point of view
Ask children to practise thinking about point of view. In pairs, children recount their first day of school this year. They use first-person and past tense. They describe what their teacher said/did, using ‘she’ or ‘he’. Next, children try to recount the same thing from the point of view of the teacher. Children recount what was said with indirect speech, using the form: ‘I told the children ...’
Writing genre: Planning a recount
Before children begin planning their recount, ask them to work in pairs. They should each think of their event but not tell their partner what it is. Children take turns to play Twenty Questions. (When was it? Who was there? What were you wearing? What happened first? What happened next? What did you say? How did you feel? etc.) Can they guess each other’s events? If not, is more detail needed? Ask for suggestions for questions and write them up for children to refer to. This activity should help children to remember the details of the events they want to recount and to consider their opinions about it. Then they can start to plan their recounts.

	Unit 1b: The Wee Wonders Golf European Championships

	Writing skills: Paragraphs
Ask children to review their plan from last week and to note on it where there is a change of time, place, subject or speaker. Remind them that these are all places where they could start a new paragraph. Can they think of interesting and useful time words and phrases to join up the paragraphs to show the order of events? (If the class reference poster was created, it could be used here.) Remind children to jot down the time words and phrases and to include them in their recounts. 
Writing genre: Writing a personal recount
Before children begin writing, ask them to swap plans with their partner from the Twenty Questions activity. Prompt them to give each other feedback on whether or not the plan is clear and well ordered. Has it answered all the key questions the partner asked? Then ask each other the following questions: What did you think about the event at the end? What did you learn from it? The answers to these final questions can form the basis of the conclusion. Children should then write one paragraph at a time. They think about the event and start with: Who? Where? When? Why? They end their recount with a conclusion.



Starlight 6th Class: Unit 2 – Reading and writing lesson plan
	Unit
	2a, 2b
	Texts
	2a: Six of the Most Unusual Sports in the World
2b: The Poc Fada All-Ireland Championships

	Theme
	Sport 
	Subtheme
	Unusual sports 

	Genre
	Report 
	Grammar
	2a: Commas
2b: Other punctuation marks 

	Comprehension skills/strategies
	Predicting 
Synthesising
Inferring 
	Writing skills
	2a: Research and note-taking
2b: Organising information

	
	
	Writing genre
	2a: Planning a report using a KWL chart
2b: Writing a report

	Vocabulary focus
	Text 2a: militia, cadets, opponents, forbidden, inspired, concept, alternating, deflated, propel, impartial, modification, practitioners
Text 2b: alpine, provincial, premises, distraught, numerous, hazards, bunkers, ravines, errant, origins, deemed

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 18–29)
Early finishers printable worksheet: 6th_2a_early finishers
Alternative questions printable worksheet: 6th_2a_alternative questions
Early finishers printable worksheet: 6th_2b_early finishers
Alternative questions printable worksheet: 6th_2b_alternative questions 
Starlight 6th Class_Report writing template
Starlight 6th Class_Report writing checklist
Starlight 6th Class_Report writing model

	Cross-curricular links and activities
	SESE – Geography – A sense of place/Human environments
Children could identify on a map of the world the locations where the unusual sports mentioned in Unit 2a are most popular. Add the location of the Poc Fada from the second text. As a class, discuss why some sports are localised (local environment, equipment/space requirements, weather conditions, etc.) and why other sports can be played anywhere in the world. 
SESE – History – Story – Myths and legends 
Children could further investigate and discuss the legend of the Irish warrior Cúchulainn, mentioned in Unit 2b. Explain to children how legends like this one were used by people to explain the formation of natural landmarks and geographical features before these were fully understood. You could compare this to myths in other cultures and from other countries. (Examples: Discuss the Shinto myths around the creation of Japan’s islands, such as the story of Izanagi and Izanami. Discuss the myths surrounding the creation of the Pacific Islands, which were thought to have been ‘fished up’ by the gods.)

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 23 and p. 29). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their report using smiley faces. 
Portfolio assessment: Children can add their report to an assessment portfolio. 
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 2a: Six of the Most Unusual Sports in the World

	Page
	Type
	Prompt

	18
	Genre
	Remind children that the purpose of a report is to clearly convey information about a topic. Go through the genre features of a report: usually written in the present tense; has paragraphs, often with subheadings, focusing on aspects of the topic; may use pictures, diagrams, maps and fact boxes. Give children time to scan the first text on p. 18 and pick out any features they can see. Explain that this report is slightly different from others because it uses tables and a mixture of full sentences and short notes, rather than full paragraphs.

	18
	Word study
	Ask children to find the word ‘compete’. Do they know what it means? Find the word on p. 18. Can they think of linked words – an adjective (‘competitive’), an abstract noun (‘competition’), a common noun for the person doing the competing (‘competitor’). 

	18
	Vocabulary
	Read both texts on p. 18. Ask children if any of the vocabulary used was unfamiliar. Encourage them to have a go at working out the meaning of any words they do not know from the context. If context clues don’t reveal the meaning of a word, encourage children to look it up in a dictionary.

	19
	Grammar: commas in lists 
	Remind children about the rules for using commas to separate items in lists. Use the list of team members and the list of equipment in a Quidditch match to exemplify the point. Ask children to come up with a similar sentence for a sport they know well. It should include at least three items in a list, which should be correctly separated by commas (a list of the different players in a game of rounders, equipment used in hockey, etc.).

	20
	Comprehension strategy: predicting 
	Ask children to look at the section ‘Shovel Racing’. Looking at the picture, why would this sport be called ‘shovel racing’ (because the person in the picture seems to be racing on a shovel). Does this sound like a serious, Olympic-level sport? Why or why not? Before reading the section, ask children to predict the equipment needed, origins, how to play and how to win (you could have children cover the text or close their books, if necessary). Then ask children to uncover and read the section. Were any of their predictions correct? Remind children that the important thing when predicting is that we use the information we already have to make educated guesses.



	Unit 2b: The Poc Fada All-Ireland Championships

	Page
	Type
	Prompt

	24
	Genre
	Explain to children that this text is also a report, but it is structured and presented differently from the report in Unit 2a. Looking at p. 24, ask children to identify three report features that are present here but were missing from Unit 2a (diagram, captioned photo, introductory paragraph) and three features that are present in both units (written in the present tense, photo, subheading).

	24
	Word study
	Ask children to find the word ‘alpine’. Does it contain any smaller word (‘Alp’)? Explain that the Alps are a large mountain range in Europe. ‘Alpine’ refers to anything to do with the Alps, but it also refers to large mountains in general.

	24
	Comprehension strategy: Predicting
	After they have read the first page, ask children to predict what else this text might teach us about Poc Fada (the history of the game, how to win, who has previously won, etc.). Why do they think these facts might be included? Later, check whether any of the children’s predictions turned out to be right.

	24
	Grammar: other punctuation marks
	Ask children to read the first sentence of the text. What function does the dash have here (adds extra information to the sentence)? Does the sentence still make sense without the information after the dash? Ask children to find another sentence on this page containing a dash (the last sentence). If they wanted to include the extra information without using a dash, how might they do it? 

	25
	Comprehension strategy: synthesising 
	Ask the children to read the sections ‘Hazards’ and ‘Luck’. Ask children to synthesise the information from both places into one list of bullet points of the difficulties a competitor may face when taking part in the Poc Fada.

	26
	Grammar: other punctuation marks
	Remind children that brackets can be used to hold information that could be left out of a sentence. Ask them to scan the text to find some examples on p. 26. Ask them to read these sentences, leaving out the information in brackets. Do all the sentences still make sense? Have children write their own sentences about another sport, using brackets correctly to include information that could be left out of the sentence.

	26
	Genre
	Explain to children that reports may contain a sentence or paragraph summarising the content of the text. Ask them to find the summary in this report. 


Writing development
	About the genre: Report 
Review what children have learned and know about the features of a report. Prompt for the following features:
Purpose is to convey information on a topic clearly
Usually has a short introduction at the start and a conclusion at the end
Topic is usually broken into paragraphs, with subheadings
May contain information in pictures, diagrams, fact boxes, captions, etc.
Usually written in present tense, third-person, using clear, factual language.
Discuss the two texts in the unit. Which report format did the children find easiest to navigate? Why? Which report was most enjoyable to read? Which report would be best for searching for specific information? Which report would be best for reading for interest and pleasure? Why?

	Unit 2a: Six of the Most Unusual Sports in the World

	Writing skills: Research and note-taking
Introduce the idea of research: since reports contain information, we have to research what we want to say. Discuss with the children how they could research, and tease out sources such as the internet, museums, books, television programmes and experts. Which method might work best for finding out about an unusual sport? Why? Remind children about the short, note-form sentences in the first text. They could practise making notes by summarising one or more paragraphs from the second text into notes. Encourage children to question sources of information: is a source reliable, or is it likely to contain errors? Explain that, when we use crowdsourced reference sites such as Wikipedia, or when we ask individuals for their personal knowledge and views, it is a good idea to double-check this information in another source!
Writing genre: Planning a report using a KWL chart
Children should be very familiar with using the KWL planning format, so encourage them to improve their skills by writing more interesting, insightful questions in the W column and by taking effective notes. They could use some of the headings in the text in Unit 2a for ideas for what to research and how to group information (where the sport is played, where it is popular, how many players, etc.).

	Unit 2b: The Poc Fada All-Ireland Championships

	Writing skills: Organising information
Ask children to review the information in their KWL charts. Have children group information into sections and explain that these will form the basis for their paragraphs. Explain that if each paragraph is well focused on just one aspect of the subject, it will be easier to write a suitable subheading. If it is not, then they should look at splitting up the information further. If they have information that doesn’t ‘fit’, they could put that into a fact box by itself. Ask children to review the facts they have. Which facts might benefit from a picture or diagram to make clearer a piece of information that is difficult to explain? Is there any information (e.g. localities or courses) that would benefit from a simple map? If so, children should make a note of this on their plans. 
Writing genre: Writing a report
Before children begin writing, remind them to review both the features of reports and their KWL charts. Are their plans clear and well ordered? Are they divided into sections? Is anything missing? Now they can write their reports one section at a time. Remind them to use present tense and third-person. Ask them to swap their first drafts with a partner and give feedback, using the list of genre features on p. 29 as a checklist.



Starlight 6th Class: Unit 3 – Reading and writing lesson plan
	Unit
	3a, 3b
	Texts
	3a: How to Grow Your Own Potatoes
3b: How to Make Boxty

	Theme
	Ireland
	Subtheme
	Potatoes 

	Genre
	Procedure
	Grammar
	3a: Nouns
3b: Compound nouns

	Comprehension skills/strategies
	Synthesising
Clarifying
Inferring

	Writing skills
	3a: Precise language 
3b: Imperative verbs

	
	
	Writing genre
	3a: Planning a procedure
3b: Writing a procedure

	Vocabulary focus
	Text 3a: beloved, staple food, emigration, chitting, indentations, polystyrene, acidity, sheltered, ventilated, versatile, potassium
Text 3b: cuisine, thriftiness, oppression, cholesterol, moisture, batter, poached, simmering, originated

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 30–41)
Early finishers printable worksheet: 6th_3a_early finishers
Alternative questions printable worksheet: 6th_3a_alternative questions
Early finishers printable worksheet: 6th_3b_early finishers
Alternative questions printable worksheet: 6th_3b_alternative questions 
Starlight 6th Class_Procedure writing template
Starlight 6th Class_Procedure writing checklist
Starlight 6th Class_Procedure writing model

	Cross-curricular links and activities
	SESE – History – Eras of change and conflict – The Great Famine
(or Continuity and change over time – Food and farming) 
Children could conduct further research on the history of the potato crop in Ireland (when potatoes were introduced to Ireland in the sixteenth century, when potato blight cause the Great Famine, etc.) and write a report or give an oral presentation to the rest of the class on that time period.
SPHE – Myself – Taking care of my body – Food and nutrition
The text in Unit 3b offers an opportunity to consider the important nutrients that are necessary in a balanced diet. Have a whole-class discussion about a balanced diet. Talk about the nutritional differences between poached boxty served plain, or fried boxty served with cream and sugar. Which boxty option offers the most balanced and healthiest choice? Why? Children could make a restaurant menu featuring many different potato dishes, including chips, mash, boxty, baked potatoes. etc. They could rate the dishes on how healthy/nutritious they are.

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 35 and p. 41). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their procedure using smiley faces.
Portfolio assessment: Children can add their procedure to an assessment portfolio.
Teacher-designed tests and tasks 
Questioning: Use the prompts. 
Conferencing 
Teacher observation



Literacy development prompts
	Unit 3a: How to Grow Your Own Potatoes

	Page
	Type
	Prompt

	30
	Genre
	Remind children that the purpose of procedures is to tell the reader how to do something, step by step. Remind them that procedures often have numbered steps that tell the reader what materials and equipment they will need. Ask children to scan the text to identify as many features of a procedure as they can.

	30–31
	Language
	Read Step 1 together. Point out that very precise language is used and discuss why (so the reader knows exactly what they need, exactly what to do and exactly when to do it). Look at Step 3, point 2 (‘On top ...’). Identify more examples of precise language here. What might happen to the potatoes if the language in this section was too vague? (They might be overwatered, or the soil might have the wrong pH, so they might die.)

	30
	Comprehension strategy: synthesising
	Page 30 contains a lot of information about potatoes. Ask children to choose five ‘key facts’ about potatoes taken from across all elements of the page, including the pictures. (Examples: There are many different kinds of potatoes. Potatoes are planted at different times of year, depending on the variety. Potatoes have been a staple food in Ireland since they were introduced in the sixteenth century.)

	30
	Grammar: common and proper nouns 
	Together, come up with a definition of ‘common noun’ (general name of something). Find examples of common nouns in the text. Ask children how proper nouns are different from common nouns (proper nouns are the specific name of something). Give children the example of the common noun ‘month’. Ask them to find examples of proper nouns for specific months in the text. Do the same for ‘potato’ and for ‘country’. What do they notice about all the proper nouns (they have capital letters)? Why is it important in this text to use the precise proper nouns, not just the general common nouns? 

	31
	Grammar – compound nouns
	Tell children that later in this unit they will study compound nouns. These are words made of two nouns put together. Ask children to find two compound nouns in Step 2, point 2 (‘windowsill’, ‘greenhouse’). Ask them to come up with other compound nouns containing any of these words (‘windowpane’, ‘greenscreen’, ‘treehouse’, etc.).

	31
	Vocabulary
	Some words on p. 31 may be unfamiliar to children. Create a class list of these words (e.g. ‘chitting’, ‘indentations’, ‘hessian’, ‘polystyrene’, ‘excess’, ‘compost’, ‘fertile’, ‘pH’, ‘acidity’). Ask children to guess from context or to explain from prior knowledge what these words mean. Then ask children to look them up in the dictionary to check. 

	30–32
	Genre

	Divide the class into two: one group looks at the opening section, ‘A bit of history’; the other group looks at the closing section, ‘Did you know?’ Ask children to discuss how they know these are not part of the main procedure text. How are these sections different? Is it necessary to read them to be able to grow potatoes? Why do procedures sometimes have these sections?

	32
	Comprehension strategy: clarifying
	When you have finished reading the whole text, ask children if there are any passages, words, phrases or sections they still do not understand. If children identify areas they need to clarify, discuss how they can do this (by using context clues to work out the meaning of a phrase or word, by backtracking and rereading an earlier section to make sense of this one, etc.). Encourage children to use these strategies when there is something in a text they don’t understand. Remind children that, if this still does not clarify the confusing part, they should ask questions.



	Unit 3b: How to Make Boxty

	Page
	Type
	Prompt

	36
	Genre
	Review what children know about procedure texts. Ask them to skim the text. What features of procedure texts do they notice immediately (ingredients list, numbered method, symbols and pictures to support understanding, etc.). Then ask children to look closer at the text on the white panel on p. 36 and to identify examples of precise language (exact measures, technical terms, etc.). Remind children that procedures use imperative verbs (also known as ‘bossy verbs’) so that the reader knows exactly what to do. Ask them to identify the imperative verbs in Step 1 of the method. 

	36
	Vocabulary
	Direct children to study the ‘Nutrition information’ box. Do they know what these food words mean? Which are they familiar with and which have they not seen before? Discuss, then have children look up the words they don’t know in a dictionary and write definitions.

	37
	Comprehension strategy: clarifying 
	Ask the children to work in pairs. One child has a copy of the text and reads out one or more of the instructions in Steps 2 to 5. The other child, listening carefully, draws what they think they should do. Children then swap, and the second child listens and adds details to the drawing. How did close attention and reading the text twice help to clarify their understanding? How much easier was it for the second child to add details, since they had already seen the images in the text and had read it once before? Discuss how it helps us to clarify if we reread a section of text and use illustrations. 

	37
	Grammar: compound nouns
	Remind the children about the compound nouns they found in the previous text. Ask them to search p. 37 for more compound nouns. Explain that some compound nouns are joined up, some are hyphenated and some are written as two separate words. They should find all or some of the following: ‘baking powder’, ‘black pepper’, ‘mashed potato’, ‘pancake’, ‘tablespoon’ and ‘frying pan’. Note for them that using a compound noun can help add precision to language in a procedure. (Example: A tablespoon gives a more exact measure than spoon.)

	38
	Word study
	In the ‘Did you know?’ box, find two words that share the root word ‘origin’ (‘originated’, ‘originally’). The word ‘origin’ comes from the Latin word ‘origo’, meaning ‘beginning’. Ask children to think of other words that share the same word root (‘origins’, ‘original’). How are these words related in meaning?

	38
	Vocabulary
	How many words can children find in the text that are actions used in cooking? You could make this a competition. They should find variants on the following: ‘grate’, ‘beat’, ‘mash’, ‘fry’, ‘whisk’, ‘season’, ‘add’, ‘stir’, ‘heat’, ‘drop’, ‘flatten’, ‘cook’, ‘flip’, ‘serve’, ‘sprinkle’, ‘top’, ‘poach’, ‘scramble’, ‘whip’ and ‘simmer’. Children should write the words as imperative verbs. Remind them that they will be using imperative verbs in their own procedures.

	38
	Genre
	Like the previous text, point out that this one has sections of text that are separate from the main procedure. There are three of them on the final page: what is the purpose of each? What do they add to the text? (They make it more interesting, add extra information, etc.)

	36 and 38
	Comprehension strategy: synthesising 
	Ask children to use the three general interest sections on p. 38, plus the one at the start of the text on p. 36, to make a ‘Fun facts’ box for the procedure text. It should contain information from both pages. 



Writing development
	About the genre: Procedure
Review what children have learned and know about the features of a procedure. Prompt for the following features:
Tells us how to make or do something, step by step
Often includes equipment and materials, always includes a method, sometimes includes additional information separated from the main text by a fact box or other design element
Uses imperative verbs
Often includes illustrations and diagrams to support understanding.

	Unit 3a How to Grow Your Own Potatoes

	Writing skills: Precise language
Play a game to encourage children to think about precise language, using this sentence: ‘I went on a holiday.’ Invite children to take turns to add details to this sentence to make the description of the holiday more precise. (Example: Last Friday, I went on a holiday to Galway. It was a hot day. It was 26 degrees. It was a long journey – 76 km.) Allow children to offer wacky ideas, as long as they remember to use precise language. (Example: I went on a holiday to the Moon in a large spaceship.) Prompt children to override previous details to make them more precise (specifying a temperature, instead of saying ‘hot’; specifying a distance instead of saying ‘long’; etc.).
Writing genre: Planning a procedure
Children may find it is easy to miss out steps in planning a procedure, especially if it is something they know how to do easily themselves. Once they have a rough plan in place, encourage them to work with a partner. They should talk their partner through the procedure and ask if there are any points where it is unclear what to do, or where something has been missed, or where an ingredient or piece of equipment is needed that was not listed at the start.

	Unit 3b How to Make Boxty

	Writing skills: Imperative verbs
Remind children what imperative verbs are and why they are used in procedures. You could revisit the list of cooking verbs they created previously. Ask children to review their plan from last week and make sure they have a clear imperative verb for each step. They might find that the verb would benefit from an adverb to make it even clearer. Model this for the children by taking imperative verbs from the cooking list and adding adverbs (‘whisk vigorously’, ‘add carefully’, ‘heat gently’, etc.).
Writing genre: Writing a procedure
Ask the children to write a first draft of their procedure, and then check it against the list of features of procedure texts. Do they need to add or change anything (e.g. use more precise measurements)? Have children make those changes and then swap texts with a partner. Do children think they could follow their partner’s procedure easily? If not, what needs improving? Encourage children to give each other feedback and then incorporate all the improvements in a final draft.



Starlight 6th Class: Unit 4 – Reading and writing lesson plan
	Unit
	4a, 4b
	Texts
	4a: The Bleeding Scream 
4b: The Sodden Bride

	Theme
	Ireland
	Subtheme
	Halloween

	Genre
	Narrative
	Grammar
	4a: Verbs – simple tenses
4b: Subject–verb agreement

	Comprehension skills/strategies
	Inferring
Predicting
Making connections
	Writing skills
	4a: Developing character
4b: Show, don’t tell

	
	
	Writing genre
	4a: Planning a story
4b: Writing a story

	Vocabulary focus
	Text 4a: facial, defects, costume, oozing, realistic, shrunken, orc, insisted, shrugged
Text 4b: ominous, churned, garbled, beckoned, illuminated, skulking, decrepit, diversions, preoccupied, inhospitable, foliage, trampled

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 42–53)
Early finishers printable worksheet: 6th_4a_early finishers
Alternative questions printable worksheet: 6th_4a_alternative questions
Early finishers printable worksheet: 6th_4b_early finishers
Alternative questions printable worksheet: 6th_4b_alternative questions 
Starlight 6th Class_Narrative writing template
Starlight 6th Class_Narrative writing checklist
Starlight 6th Class_Narrative writing model

	Cross-curricular links and activities
	SESE – History – Feasts and festivals in the past
Children can research the origins of Halloween in Ireland, from the Celtic festival of Samhain to its place in the Christian calendar. They can explore, discuss and record some of the ceremonies, stories, legends, poetry, music, dances and games associated with Halloween. They could extend their research to similar festivals in other cultures, such as the Japanese Bon festival, or the Mexican Día de los muertos (Day of the Dead). 
SPHE – Growing and changing – Feelings and emotions
Unit 4a is a good opportunity to consider ‘difficult-to-express emotions’. Discuss and practise how to express and cope with feelings in an appropriate manner. How could Auggie have coped with his feelings of shame and isolation? How could Jack have stood up to Julian and refused to join in with the bullying? Ask children to write a letter to either Auggie or Jack telling them how they might have better handled the situation.

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 47 and p. 53). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their story using smiley faces.
Portfolio assessment: Children can add their story to an assessment portfolio.
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 4a: The Bleeding Scream

	Page
	Type
	Prompt

	42
	Genre
	Ask children what kinds of stories they enjoy. Why? What is the purpose of a story? Is it always just to entertain, or is it sometimes to scare or warn or educate? What do most stories for children and young adults have in common? Prompt the children to the three Ps of Person, Place and Problem (children may also mention ‘plot’). Read the introduction to the story. What kind of a story will this be? (Will it be fantasy or reality? Will it have an unusual or a familiar setting? Will it be action-packed or more character-focused? etc.) Stories are usually written in what tense and point of view (past tense, either first- or third-person)?

	42
	Word study
	Ask children what they know about the word ‘Halloween’? Do they know other words for the same day (All Hallows’ Eve, All Saints’ Eve)? Explain that All Hallows is 1 November. Explain that 1 November is also called All Saints’ Day. Explain that the ‘een’ and the ‘eve’ means ‘the day before’, like Christmas Eve. Halloween is the same date as the Celtic festival of Samhain, which marked the end of the year and the commemoration of the dead. It is when people traditionally pray in church for the dead. 

	42
	Grammar: verbs – simple tenses (and point of view)
	Pick out some verbs from the page (‘rushed’, ‘threw’, ‘yelled’, etc.). Apart from the text in the speech marks, what tense are the verbs written in (past tense)? What person are they in (first)? What does this tell you about the story? (It is set in the past and the narrator is describing what happened to him personally.) What effect can the first-person narrative style have? (It gets inside the character’s thoughts and feelings, which makes us have more empathy for him or her.) 

	42
	Comprehension strategy: inferring
	Remind the children that authors often show us what a character is like by what they say and do, rather than describing them. This can be a more effective way of getting the character’s personality across. Ask children to read p. 30 and to offer words to describe Auggie’s dad, based on what he does and says in the extract (impatient, rushed, inattentive, etc.). 

	43
	Comprehension strategy: predicting
	Read the first sentence of the second paragraph out loud, stopping in an exaggerated way at ‘BUT...’. Ask the children what they think might happen next? Will things stay awesome and different, or is something bad about to happen? Now read on. Did the children predict correctly?

	43
	Vocabulary
	The boys use comparison to say that they do not like the way Auggie looks. Find examples in the final seven lines on this page (‘Darth Sidious’, ‘shrunken head’, ‘orc’, etc.). Is this effective? Why? (Examples: It uses pace – it moves the story on without long descriptions. It shows the reader quickly that the boys are being mean, without stating that the boys are being mean.)

	43
	Comprehension strategy: predicting
	When children have finished reading the page, ask them what they think might happen next. Check in at the end of the extract to see if any of their predictions were right. Remind children that the important thing is not that their predictions turn out to be accurate, but that they use their existing knowledge to make informed guesses.

	44
	Comprehension strategy: inferring
	Read the final paragraph. What physical reactions does Auggie describe having when he heard what the boys said (blushing, sweating, crying, etc.)? Ask children what this tells them about how Auggie is feeling (stressed, embarrassed, upset, etc.).

	42–44
	Comprehension strategy: making connections
	Some of the characters in this extract are shown to be mean and cruel. Ask the children to think about times when they’ve been mean. How did they feel afterwards? What made them do it? Then focus on Jack. Do they think Jack is as nasty as Julian? Why or why not? (You could point out that he’s been nice to Auggie so far, but he may be scared to stand up to the bully.)

	Unit 4b: The Sodden Bride

	Page
	Type
	Prompt

	48
	Genre
	Read the first two paragraphs of the story out loud and show the children the picture on p. 48. Ask children what day of the year it is (Halloween). What is the setting (‘middle of nowhere’ in the countryside, in a rainstorm, at night)? What kind of atmosphere does this picture suggest? What do these clues suggest about the kind of story this will be (ghost story)?

	48
	Vocabulary
	Ask children to read on independently up to ‘obstacle’. Ask them what words have been used to create a feeling of fear and unease in the reader (‘warning’, ‘haunt’, ‘lost’, ‘suddenly’, ‘lightning flashed’, ‘slammed’, ‘screeching’, etc.). 

	48
	Comprehension strategy: inferring 
	Ask children to read to the end of the page and to use the details in the description to say in what ways this is or isn’t a normal bride. (Example: She’s in a wedding dress, but she’s very pale, her make-up is running and her veil is muddy and full of leaves.)

	49
	Vocabulary
	Ask the children to list words that describe the church in the paragraph beginning ‘On the other side ...’ (‘old’, ‘strangled’, ‘decrepit’, ‘disrepair’, ‘boarded up’, ‘overgrown’, etc.). What impression do these words give of the church? What other words could the author have chosen?

	49
	Word study
	Point out the word ‘hopeless’ in the final paragraph. Ask the children what the -less suffix means when added to a word (‘without’)? What is the effect of adding this suffix to positive root words? Try it with the following words: ‘mercy’, ‘power’, ‘rest’, ‘use’ and ‘care’. Draw out that the author uses this word to create a negative tone. 

	50
	Vocabulary
	Ask the children to read the first paragraph. What words could they add to their list describing the church (‘neglected’, ‘miserable’, ‘inhospitable’, etc.)? Why might the author want to recreate the feeling of gloom? (Example: The author wants to maintain the sense of fear and the creepy atmosphere in the story, even though it is now daytime.) 

	50
	Grammar: subject–verb agreement
	Ask children to look at the line: ‘Parishioners were so scared that they stopped coming to Mass and eventually the church was boarded up.’ How would this line change if ‘parishioners’ became singular (the parishioner) and ‘church’ became plural? Ask the children to write the sentence, changing the verbs so they agree with the subjects. Prompt them to use ‘he’ for the parishioner in their new sentence. (‘The parishioner was ... he stopped ... the churches were boarded up.’) Remind children that subjects and verbs must always be in agreement.

	50
	Comprehension strategy: predicting 
	Read on together up to: ‘I shook my head.’ Ask children to cover the text and predict what the story of the bride might be. Is it likely that she lived happily after her wedding? Why not? Read on to confirm if children’s predictions were right.



Writing development
	About the genre: Narrative 
Review what children have learned and know about the features of a narrative. Prompt for the following features:
Purpose is to entertain, rather than inform
Usually has the three Ps: Person, Place and Problem (sometimes called ‘plot’)
Written in either first-person or third-person, and usually in the past tense
Writers often show us things, such as characters’ personalities, instead of telling us about them.

	Unit 4a The Bleeding Scream

	Writing skills: Developing character
Before children begin to develop a character, remind them that a description can tell the reader what a character looks like, but a character’s actions and words will tell the reader what their personality is like. Give the children three ‘personality’ words: ‘kind’, ‘sweet’ and ‘generous’. Ask them to think of an action a character with this personality might do. What might they say, in what tone? Now ask them to consider three different words: ‘lively’, ‘silly’ and ‘loud’. What might this person do or say? In pairs, children can continue to play this game, giving each other three words in turn. Tell children to use some of these ideas as they develop the drawing of their character. They should think about what they will be like, not just what they will look like. Ask them to place their character picture in the centre of the page, with room around it for notes.
Writing genre: Planning a story
Tell children that they will now plan a Halloween story. They can use the character they just developed or create a new one. Under their drawing, the children write the character words they came up with. Work through the story plan in the student book (p. 47). Talk children through the process first, explaining that they will need to do the following:
Create a name for their character and choose a setting.
Decide what the problem is and how will it be fixed.
Decide how the story will build up to the problem. They may want to introduce some other characters at this point – they can create them in the same way they created their main character.
Make sure their ideas are consistent with the way their character would act and speak. 
Finally, think of an ending. Does the character get what they deserve – good or bad?

	Unit 4b The Sodden Bride

	Writing skills: Show, don’t tell
Having already discussed how we can show (rather than tell) something about a character, encourage children to apply the same approach to their setting. Rather than just telling the reader what it is like, can they show the reader? Write some sentences using ‘was’ or ‘were’ to describe a setting. (Example: It was foggy. The houses were creepy. The trees were bare.) Then work together to brainstorm better ways of showing what each sentence describes. Remind them to use figurative language such as similes and metaphors, and interesting words. (Example: The mist swirled grey and damp, blinding them. The ancient houses creaked like skeletons. Tall, twisted trees stood around the gate like prison guards.)
Writing genre: Writing a story
Ask children to read the advice in the book before they use their plan to write a first draft. Use the technique of changing ‘were and was sentences’ to interesting, figurative description when talking about people and places. Remind children to use the words in their copy to ensure their character behaves and speaks in a way that shows their personality. When they have finished, ask them to review their first draft and answer these questions: Is it interesting? Have they included all the steps on the plan? Are the spelling, punctuation and grammar accurate? Could they use better words? If time allows, children then use their answers to write an improved second draft.



Starlight 6th Class: Unit 5 – Reading and writing lesson plan
	Unit
	5a, 5b
	Texts
	5a: How Did the Universe Evolve?
5b: How Was the Hubble Space Telescope Made?

	Theme
	Space and technology
	Subtheme
	Space

	Genre
	Explanation
	Grammar
	5a: Active and passive verbs
5b: Verbs – past continuous and present continuous tenses

	Comprehension skills/strategies
	Synthesising
Clarifying
Inferring 
	Writing skills
	5a: Formal and informal language 
5b: Cause and effect

	
	
	Writing genre
	5a: Planning an explanation
5b: Writing an explanation

	Vocabulary focus
	Text 5a: complex, organism, nebulae, pressurised, supernova, cosmos, spherical, molten, sustain, amphibians
Text 5b: telescope, constraints, astronomers, atmosphere, components, aluminium, communications, antennae, simulate, weightlessness, scheduled, tragically, postponed, hardware, successor, trailblazing

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 54–65)
Early finishers printable worksheet: 6th_5a_early finishers
Alternative questions printable worksheet: 6th_5a_alternative questions
Early finishers printable worksheet: 6th_5b_early finishers
Alternative questions printable worksheet: 6th_5b_alternative questions 
Starlight 6th Class_Explanation writing template
Starlight 6th Class_Explanation writing checklist
Starlight 6th Class_Explanation writing model

	Cross-curricular links and activities
	SESE – Science – Forces 
The writing in this unit focuses on the impact of the Moon on Earth. Link this with the study of gravity and other forces. Children could conduct simple gravity-based experiments in the classroom and write up their observations.
SESE – Geography – Planet Earth in space
Teach children how to identify some of the major constellations – either by working with a simple telescope or by gathering images of the solar system as created by the Hubble telescope.

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 59 and p. 65). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their explanation using smiley faces.
Portfolio assessment: Children can add their explanation to an assessment portfolio.
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 5a: How Did the Universe Evolve?

	Page
	Type
	Prompt

	54
	Genre
	Ask children if they have ever wondered how or why something happened? Did you ask an adult to explain? The purpose of an explanation text is to respond to a ‘how’ or ‘why’ question for the reader. What is this text going to explain?
Explain that a text like this, which answers a complicated question, will need to have a clear introduction, well-organised paragraphs with subheadings, and diagrams and pictures to help the reader follow it. Ask children to find examples of these things. 

	54
	Comprehension strategy: synthesising
	Ask children to skim the first paragraph to find a very big number relating to time (13 billion years). How easy will it be to keep track of 13 billion years of events in your head? Then ask them to look closely at the diagram: What job does it do for the reader? (It gives a handy summary of everything that happened in that time.) As children read through the text, ask them to spot information throughout it that has been included in the diagram. Do they have any ideas for other ways they could summarise this information (a timeline, a list, etc.)?

	54–56
	Comprehension strategy: clarifying
	There is a lot of specialist scientific language in this text. After looking at each page, ask children what words they need help with. Model looking up the words and jotting down a simple definition. Explain that getting stuck on individual words can be a block to understanding the whole text, so sorting out the problem words before rereading the whole text helps us to understand complex explanations.

	55
	Grammar: active and passive verbs
	Ask children if they can remember what active and passive verbs are. Give simple examples to help them. (Examples: Active – The dog dug up the flowers. Passive – The flowers were dug up by the dog.) Read ‘The first billion years’ to find an example of a sentence with a passive verb (‘The universe was filled with hundreds of billions of galaxies’). Ask the children to change the sentence to make the verb active (‘Hundreds of billions of galaxies filled the universe’).

	55
	Word study
	Look at the heading in the ‘Did you know?’ box. What does the word ‘super’ mean? It comes from the Latin meaning ‘above’ or ‘beyond’ and is often used as a prefix. Can the children think of any everyday words with the super- prefix (‘supermarket’, ‘supervise’, ‘superman’, etc.)? Tell them that ‘nova’ is Latin for ‘new’. Can the children explain the meaning of ‘innovate’ or ‘novelty’, and link that back to ‘nova’? Now read the text. Ask the children if they think ‘supernova’ is a good name for the process described. Why or why not?

	56
	Comprehension strategy: synthesising
	Ask the children to work together in small groups to summarise all the information from the sections ‘Earth’ and ‘Life’ into a simple timeline, using captions or pictures and arrows.

	56
	Genre
	Explanations usually end with a conclusion. What is unusual about the concluding paragraphs in this text (it poses more questions)? Why did the author choose to conclude the text in this way? (The author wanted to demonstrate that there is a lot more to learn, and wanted to provoke interest in finding out more.)



	Unit 5b: How Was the Hubble Space Telescope Made?

	Page
	Type
	Prompt

	60
	Genre
	Review what children know about explanation texts. Ask them to skim the text. How is the text organised? (The sections are laid out in colourful bubbles on p. 60, and the same colours and subheadings are used to organise these sections in the rest of the text.) How do the colours help the reader to keep track and easily find information?

	60
	Word study
	Ask children to look at the word ‘telescope’. Do they know what a telescope is? What other words do they know that contain ‘tele’ (‘television’, ‘telephone’, ‘telepath’, etc.)? Explain that ‘tele’ is a Greek word meaning ‘far off’. ‘Scope’ comes from the Greek for ‘look’. So ‘telescope’ means ‘far-off looking’.

	60
	Genre
	Tell children that explanations use cause and effect. Ask them to define this for you (cause – why something happens; effect – what happens). Ask children to read the first paragraph. What was the effect of Galileo making a telescope? (He could see further and therefore made discoveries about space.) Now look at the first sentence in the box ‘Ask’. What caused astronomers to be able to see clearer and further (improved telescopes)? 

	60
	Comprehension strategy: synthesising
	Using all of p. 60, ask children to find the names of three important astronomers (Galileo, Edwin Hubble, Lyman Spitzer). Ask children to tell you why these astronomers were important.

	60
	Grammar: verb tenses
	Ask children to look at the last section of p. 60 and to find a sentence in the past tense that they can change to the past continuous tense. (Example: ‘In 1946, an American astronomer ... wrote a paper ... and NASA ... approved a project ...’; ‘In 1946, an American astronomer ... was writing a paper ... and NASA ... was approving a project ...’.)

	61
	Comprehension strategy: clarifying
	Remind children about the importance of working out or looking up unfamiliar words. Direct children to look at the diagram of the Hubble telescope. Does looking at the picture here help us to work out what these words mean? Emphasise that using visual clues is a good strategy for working out unfamiliar vocabulary and clarifying the meaning of a text.

	62
	Grammar: verb tenses
	In the conclusion, what verb tense is used in the first sentence? Why? (It is present continuous because it is still happening now.) 



Writing development
	About the genre: explanation
Review what children have learned and know about the features of an explanation. Prompt for the following features:
Answers a ‘how’ or ‘why’ question, which is usually asked in the title
Clearly structured using subheadings
Uses images and diagrams with captions to support understanding
Shows cause and effect
Generally uses formal language, and sometimes specialist vocabulary.

	Unit 5a How Did the Universe Evolve?

	Writing skills: Formal and informal language
Discuss with children the different contexts where formal language is used (non-fiction texts, instruction manuals, newspaper reports, etc.) and where informal language is used (social media posts, text messages, dialogue in narrative texts, etc.). You could list some text types and ask children to identify which type of language they would expect to see in each one.
Writing genre: Planning an explanation
It’s likely that children’s first research question will be very broad, e.g. ‘How does the Moon affect life on Earth?’ Tell them to use that question to kick-off research, but make sure they then add more detailed questions. They could use this format to frame each question in the W column: What happens? How and why does it happen? This will support next week’s work on cause and effect.

	Unit 5b How Was the Hubble Space Telescope Made?

	Writing skills: Cause and effect
Children may find, when planning an explanation, that they stray from explaining into simply informing. Remind them that everything should answer a question. For every effect, there should be a cause. Tell them to look at all the facts in their KWL plan and to ask: Is this a cause or an effect? If it’s a cause (something about the Moon), what is the effect (on Earth)? If it’s an effect (on Earth), what caused it (something about the Moon)? They could even draw a picture of the Moon on the left of a page, and of the Earth on the right. List causes under the Moon, then draw arrows across to effects, listed under the Earth. Any facts about the Moon that don’t affect life on Earth should be left out, since they do not answer the question in the title. 
Writing genre: Writing an explanation
Ask the children to write a first draft of their explanation, and then check it against the list of features of explanation texts. Have they used subheadings to organise their information? Could they add an image or diagram to help explain some technical points? Have they used suitably formal language, and have they included some specialist words? Remind children to check the spellings and meanings of technical words carefully. Ask them to check verb tenses. Can they use the present continuous for something that is currently happening, and the past continuous for something that happened in the past?



Starlight 6th Class: Unit 6 – Reading and writing lesson plan
	Unit
	6a, 6b
	Texts
	6a: The TekHaus 2050
6b: Tyzopia, City of the Future 

	Theme
	Space and technology
	Subtheme
	Living in the future

	Genre
	Persuasive
	Grammar
	6a: Adverbs and irregular adverbs
6b: Using adverbs

	Comprehension skills/strategies
	Making connections
Visualising 
Inferring
	Writing skills
	6a: Persuasive language 
6b: Fact and opinion

	
	
	Writing genre
	6a: Planning a persuasive text 
6b: Writing a persuasive text

	Vocabulary focus
	Text 6a: unsightly, embedded, opacity, eradicate, consume, drudgery, utilises, notifying, drone, eliminating, analyse, virtual
Text 6b: deteriorate, metropolis, utopia, tethered, typhoons, rogue, tsunamis, intruders, ineligible, divisions, naive, paradise, misdemeanours, hydroponics, molluscs, life expectancy

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 66–77)
Early finishers printable worksheet: 6th_6a_early finishers
Alternative questions printable worksheet: 6th_6a_alternative questions
Early finishers printable worksheet: 6th_6b_early finishers
Alternative questions printable worksheet: 6th_6b_alternative questions 
Starlight 6th Class_Persuasive writing template
Starlight 6th Class_Persuasive writing checklist
Starlight 6th Class_Persuasive writing model

	Cross-curricular links and activities
	SPHE – Media education – How messages are conveyed/Becoming critical and discerning
Both texts offer a good opportunity to explore and understand how information is conveyed in different forms of advertising. Look at other print advertisements together and encourage children to identify where the techniques mentioned in the book are used to sell products. Discuss how children can separate ‘need’ and ‘want’ to avoid falling victim to clever advertising. 
SESE – History – Homes
Have the stories about homes of the future tie in with the study of homes of the past. Focus on comparing construction materials, heat, light, environs, etc. Discuss the priorities for the homes of the future: safety/protection from environmental damage, eco-friendliness, technology/time-saving and health. How are these priorities different from – or the same as – homes of today and homes in the past? Children could study homes of a particular period and then write advertisements for homes today which emphasise the differences. (Example: Not enough hours of sunlight to get everything done? With our incredible electricity-powered light, you can illuminate the darkest evenings. Give yourself the time you deserve.) This would be a good test of children’s understanding of how homes have changed over time, and how they continue to change. 

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 71 and p. 77). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their persuasive text using smiley faces.
Portfolio assessment: Children can add their persuasive text to an assessment portfolio.
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 6a: The TekHaus 2050

	Page
	Type
	Prompt

	66
	Genre
	Read the bold introduction out loud to children, using an exaggerated advertising voice. Ask them to guess what the purpose of the text is (to persuade you to buy a TekHaus). Ask what they know about persuasive texts such as advertisements (directly address the reader, lots of facts and opinions, persuasive language, etc.). What can they guess about the house from its name, the strapline (‘a home where technology works hard so you don’t have to’) and the picture?

	66
	Language
	Stripping out the persuasive language, ask children to write in the plainest language possible what have they learned about the features of the house. (Example from Box 1: The house has paint that stays clean and changes colour.)

	66
	Genre
	Tease out that the persuasive text tries to sell the benefits of the features to you, rather than the feature itself. Make a game out of questioning the benefits. (Examples: Does anyone really need a colour-changing house? Do they dislike curtains so much that they need smart windows with adjustable opacity? What’s wrong with normal window blinds?)

	67
	Language
	Ask children for the definition of a rhetorical question (one that is asked to make a point, not to get an answer). Ask them to find a rhetorical question on this page. Can they suggest how to turn the first sentences of the other boxes into rhetorical questions? (Examples: Is eating healthy a big chore for you? Never want to get your hands dirty again? Hate your big, bulky old refrigerator?) Ask children why rhetorical questions might be used in persuasive texts (hard to answer ‘no’ because they make the benefit sound obvious). 

	67
	Word study
	The writer of this persuasive text wants to remind the reader that this is a TekHaus. Ask the children to find as many words as they can on p. 67 that suggest technology (‘smart’, ‘digital’, ‘track’, ‘robotic’, ‘advanced’, ‘sensor technologies’, ‘bio’, ‘special gel-like substance’, ‘automatically’, ‘drone’, etc.). What is the overall effect of reading so many modern and impressive-sounding words so close together?

	68
	Comprehension strategy: making connections
	Now skim the text on p. 68 together. Which of these features would children find most appealing? Why? Take a vote: who is most impressed with (a) being eco-friendly, (b) looking well, (c) being healthy? What might the advertisers do if they had that information and were writing another advertisement? (They would tailor the advertising messages.) 

	68
	Grammar: adverbs
	Remind children that adverbs tell us more about a verb. Adverbs are often used in persuasive texts to emphasise a benefit. Find an adverb in the final text block (‘accurately’). Ask the children if it makes the feature more appealing to them when they know it is accurate? Might it be dangerous or frustrating, if it was not accurate? Is this an effective use of the adverb? 

	68
	Genre
	Tell children that the conclusion in a persuasive text is often a ‘call to action’. This tells the reader what the author wants them to do next. What might the writer of this text want the reader to do? Read the bold text at the bottom of the page. It uses a rhetorical question (‘Why not ...?’). What does it ask? Ask the children to decide which of the following questions is harder to say no to: Do you want to live like it’s the future? or Do you want an expensive, gimmicky house?



	Unit 6b: Tyzopia, City of the Future

	Page
	Type
	Prompt

	72
	Genre
	Ask the children to look at this text at a glance. Does it look like a persuasive text? Why? Remind the children that persuasive texts often use first-person point of view to draw the reader in.

	72
	Comprehension strategy:
visualising 
	In the second paragraph, the writer paints a very negative picture of life on Earth and a very positive picture of life on Tyzopia. Ask children to visualise both. How do the descriptions make them feel? Encourage children to pick out two or three words from each description that have a real impact on how the reader would visualise both places (‘deteriorate’, ‘failing’ and ‘famine’ versus ‘floating’, ‘peace’ and ‘comfort’). 

	73
	Comprehension strategy: making connections 
	Ask children to read the second paragraph. Which of these negative things (melting ice caps, flooding, typhoons, tsunamis, natural disasters) have children heard about in the news? How does knowing about these things affect how the children respond to the text? Is it easier to relate to and understand the text when it mentions things we have already heard/read about?

	73
	Language
	Tell the children that sometimes advertisers use official-sounding language to reinforce their message. Read paragraph three and find some examples. What would be the effect of changing some of these words? What would happen if we changed ‘constructed’ to ‘built’ – or ‘In essence, we invented’ to ‘Basically, we made’? (It is harder to disagree with the opinions in the text when they sound more ‘official’.)

	74
	Word study
	Without reading the first paragraph, model trying to work out what the word ‘hydroponics’ means. Can you think of another word that begins with ‘hydr’ (‘hydrate’)? What does the ‘hydro’ part of the word mean (‘water’)? Ask children to guess from the context what the full word means. Then read on to find out. 

	74
	Genre
	Persuasive texts use a mix of facts (things that are true) and opinions (what people believe). Ask children to find one fact and one opinion in the second paragraph on this page. 

	74
	Grammar: adverbs
	Ask children to find an adverb in the second paragraph (‘entirely’). How does the adverb reinforce the idea of the city being eco-friendly? Ask children to find another adverb in the third paragraph (‘particularly’). What is the effect of that one? 

	74
	Genre
	Remind children that the conclusion of a persuasive text is often a ‘call to action’. Read the last two paragraphs. They summarise the arguments and call the reader to do something. What is it? Did the children find this text to be very persuasive? Why or why not? 



Writing development
	About the genre: persuasive text 
Review what children have learned and know about the features of a persuasive text. Prompt for the following features:
Emotive language and words
Mix of facts and opinions
Technical, official-sounding language gives a sense of authority
Introduction draws the reader in, often uses a rhetorical question
Conclusion summarises the argument and gives a call to action.

	Unit 6a The TekHaus 2050

	Writing skills: Persuasive language
[bookmark: _GoBack]Before children attempt to rewrite the advertisement, you could play a quick-fire game of ‘spot the persuasive language’. Tell them you will give an example of persuasive language and then they must call out which techniques you are using. (Example: Why wouldn’t you want a flying car? They’re absolutely amazing! You deserve one! The answers here are ‘emotive language’ and ‘direct address’.) Ask children if they can think of technical-sounding words to do with flying (‘aviation’, the aero- prefix, etc.) and cars (‘acceleration’, ‘brake’, ‘horsepower’, ‘fuel efficiency’, the auto- prefix). This should prompt ideas for the rewriting activity. 
Writing genre: Planning a persuasive text 
Children may become over-focused on facts here. Remind them that they should pick two or three key areas and build persuasive arguments around them, but also be prepared to offer opinions. Tell children to use their research to find some impressive-sounding technical words. Once they have some facts and opinions, they can think about how to express them by using persuasive techniques. They can also consider an appropriate call to action.

	Unit 6b Tyzopia, City of the Future

	Writing skills: Fact and opinion
Children sometimes struggle to differentiate between fact and opinion. Emphasise that opinions are about what we think, believe or feel – whereas facts can be proven to be true. Tell children that if they want to double-check whether their sentences are fact or opinion, they can put these words before their sentence:   ‘I personally feel that ...’. If this new sentence makes sense, then their sentence is an opinion. (Example:    ‘I personally feel that carrots are disgusting’ makes sense. ‘I personally feel that carrots are orange’ does not make sense.)
Writing genre: Writing a persuasive text 
Ask the children to write a first draft of their persuasive text and then to check it against the list of features for a persuasive text. Did the children:
Surround their facts with impressive-sounding expert language? 
Express their opinions using emotive adverbs?
Remember to address the reader directly?
Invite children to look again at how they rewrote the car advertisement. Are there any techniques they used there that they could add here? Remind children that when the writer is trying to present themselves as an authority or expert, it’s important that there are no mistakes in their work! Allow children time to check their work and to correct any errors.


 Starlight 6th Class: Unit 7 – Reading and writing lesson plan
	Unit
	7a, 7b
	Texts
	7a: Hinin Boy
7b: The Teleficator

	Theme
	Fun and fantasy
	Subtheme
	Super powers

	Genre
	Narrative
	Grammar
	7a: Adjectives
7b: Using a range of adjectives 

	Comprehension skills/strategies
	Making connections
Predicting
Inferring
	Writing skills
	7a: Writing action scenes 
7b: Writing a strong hook

	
	
	Writing genre
	7a: Planning an action/adventure story
7b: Writing an action/adventure story

	Vocabulary focus
	Text 7a: driving, erupted, preceded, tormentors, silhouettes, flanked, loomed, splayed, protruding, lurched, skittered, inclining
Text 7b: seizures, balaclava, illusion, listless, multitudes, branded, facade, consternation, anonymous, incriminating, adrenaline, coursed

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 78–89)
Early finishers printable worksheet: 6th_7a_early finishers
Alternative questions printable worksheet: 6th_7a_alternative questions
Early finishers printable worksheet: 6th _7b_early finishers
Alternative questions printable worksheet: 6th _7b_alternative questions 
Starlight 6th Class_Narrative writing template
Starlight 6th Class_Narrative writing checklist
Starlight 6th Class_Narrative writing model

	Cross-curricular links and activities
	SPHE – Myself and my family
These two stories offer very different pictures of family. Cormac is taken from his family and placed in a hostile environment, but he remains loyal to their memory. Sinéad has a close family and feels a sense of responsibility to get her Nan’s ring returned and to keep her mother from being so upset. Explore what responsibilities children feel to and from their family members. Children could write a short personal essay with the title: What is Loyalty?
Literacy
You could continue reading The Black Lotus as a class novel, or read other stories featuring characters with super powers or secret missions (e.g. the Percy Jackson or Alex Rider series).

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 83 and p. 89). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their story using smiley faces.
Portfolio assessment: Children can add their story to an assessment portfolio. 
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 7a: Hinin Boy

	Page
	Type
	Prompt

	78
	Genre
	Read the introduction in italics and ask children which parts sound realistic (‘teenager’, ‘lives in Ireland’) and which sound fantastical (‘Samurai Empire’, ‘Kyatapira’, the kidnap of Cormac). Remind children that most stories have three Ps and ask the children to name them (Person, Place, Problem/plot). Some fantasy stories have real elements, while some are entirely made up. Ask the children which kind of fantasy story they think ‘Hinin Boy’ will be.

	78
	Genre/Word study
	Talk about the word ‘fantasy’. It comes from the Greek ‘phantasia’, meaning ‘imagination’. How do children think this links to the modern meaning? (A fantasy is something which has come from our imagination.)

	78
	Comprehension strategy: inferring
	This story starts right in the middle of an action scene. Together, read the first short paragraph. Discuss how Cormac might be feeling. There are people running after him: who might they be? Is this a cheerful scene or a sinister one? How do we know? 

	78
	Grammar: adjectives
	Ask children to read the next paragraph (‘They erupted ...’). The writer of this fantasy story creates a powerful picture of where the action takes place, by using figurative language. Find three adjectives that show the reader this is not a good place to live (‘clogged’, ‘dripping’, ‘neglected’). 

	78
	Comprehension strategy: predicting
	Ask the children to look again at this paragraph (‘They erupted ...’). How confident is Cormac that he is not in danger? Ask the children to rate Cormac’s feelings with a score out of 10 (a score of 10 means Cormac was fully confident he was not in danger). Why do they think this? (‘Cormac wasn’t really worried about being caught. He’d escaped from them before. He’d do it again.’) Now read the rest of the page. What score would they give Cormac now? Why? 

	79
	Vocabulary
	Ask children to read closely the third paragraph on this page. What words create the impression of being trapped in the dark (‘silhouettes’, ‘filled’, ‘cutting off’, ‘little light’, ‘towering’, ‘gloomy’)?

	79
	Grammar: adjectives
	Ask children to read closely the last paragraph on p. 79 and the first paragraph on p. 80 and to identify adjectives that have been used effectively. Ask children to explain their choices (‘soot-caked’, ‘wet’, ‘painful’, ‘entire’, ‘protruding’, ‘greasy’, ‘slanting’, etc.). 

	78–80
	Comprehension strategy: making connections
	Ask children to work in pairs. Each child chooses a character: either Cormac or one of the Kittens. The children pick any point in the story. They describe how their character is feeling at that point. Ask children to try to think of a time in their own life when they felt like this (e.g. scared, defiant or shocked). The children tell adjectives to their partner to describe as much as they can about what they are feeling. 



	Unit 7b: The Teleficator

	Page
	Type
	Prompt

	84
	Genre
	Discuss the title of the story. Is this a real word? Is this story likely to be realistic or fantastical? 

	84
	Comprehension strategy: making connections
	Read the first paragraph together and discuss. How would children feel if they got home and there was a Garda car parked outside? How do we know what Sinéad is feeling? (Example: We know she’s worried because she runs. Then she feels relief because everyone is OK. We know she is scared because her ‘legs are jelly’.)

	84
	Grammar: adjectives
	Ask children to list adjectives that describe everything about the break-in and the way it makes Sinéad and her parents feel. (The emotional effects could be worrying, upsetting, alarming, shocking, frustrating, annoying, etc. The break-in could also be described as unfair, illegal, cruel, heartless, etc.) 

	84–85
	Vocabulary
	Tell children that when writers create action scenes, they often use more precise verbs than ‘walk’ or ‘run’ to describe characters’ movements. Ask children to read the last paragraph on p. 84 and up to ‘diamond ring’ on p. 85. What unusual words are used for the characters’ movements (‘waddling’, ‘hopped’, ‘zipped’, ‘jumped’, etc.). Ask children to come up with alternatives for where the writer says the burglar ‘ran’. 

	85
	Comprehension strategy: predicting
	Ask the children to read to the end of p. 85. The first half of the story reads like a realistic action story. At what point do we realise something unusual/fantastical is going on? Ask the children if they were surprised by what happened. Why? 

	85
	Word study
	Remind the children that ‘tele’ means far away, and that the -ification suffix means ‘becoming’. Do they think the word ‘telefication’ is a good one to describe what Sinéad does? Why else do they think the author chose it? (‘Tele’ also appears in ‘television’.)

	85–86
	Comprehension strategy: predicting 
	Ask children to read to the end of p. 85. What do they think will happen next? Has the ‘telefication’ worked? Why has Sinéad tried to do it again now, after so many years? When children have read to the end of the story, discuss how many of their predictions turned out to be true. Draw their attention to the effect the author creates by making the reader wonder what will happen next. (It makes the reader want to read on.) 



Writing development
	About the genre: Narrative 
Review what children have learned and know about features of a narrative text. Prompt for the following features:
Purpose is to entertain 
Usually have the three Ps: Person, Place and Problem
Writers choose words carefully to create atmosphere in their stories
Stories may include action scenes as well as slower, descriptive scenes.

	Unit 7a: Hinin Boy

	Writing skills: Writing action scenes 
Before children attempt to write an action scene, ask them to tell you how the story made them feel. Did some parts make them feel nervous? Why? Did they feel some of the feelings of the character? If so, was this because the things happening were exciting, fast-paced or frightening? For an effective action scene, you have to create that sense of urgency and make the reader feel like they are part of the action. Encourage children to carefully read the advice on writing action scenes before trying one for themselves. 
Writing genre: Planning an action/adventure story
Tell children that they will now plan an action story. Before they do, they should take some time to think about which parts of the story (if any) will be a fantasy. Tell children they could choose real characters in a fantasy world – or perhaps fantasy characters in the real world. They could use the incident they wrote about in the writing skills activity as an action scene or choose something else. But they need to make sure that the three Ps of their story are all in place and that they all work together. Remind children to use the diagram to create their plan.

	Unit 7b: The Teleficator

	Writing skills: Writing a strong hook 
Before children begin on the writing skills activity, make sure they are clear about what a story hook is. Read out loud to them these two alternative openings for the stories in this unit:
Cormac ran down the street in the rain.
Sinéad got home. There was a Garda car there and she went inside.
Discuss these alternative openings. Would you want to read on if the stories started like this? In what ways are the actual story openings better? Recap on the other ways that children could create a strong hook (mystery, an intriguing question or dialogue, a sound effect, etc.).
Writing genre: Writing an action/adventure story
Ask the children to read the advice in the book before they use their plan to write a first draft. Remind them how a good story hook makes a reader want to read on. What kind of hook will they use? Will they start in the middle of the action – or will they lead up to it? What interesting word choices will they use to create the right atmosphere? When they have finished, ask children to review their first draft by answering these questions: Is it exciting? Have they included all the steps on the plan? Could they use better words? If they swapped stories with a partner, did their partner want to read on? Could their partner predict what would happen? Now ask children to use the answers to these questions to write a second draft that makes improvements.



Starlight 6th Class: Unit 8 – Reading and writing lesson plan
	Unit
	8a, 8b
	Texts
	8a: ‘Prince Kano’
8b: ‘The Listeners’

	Theme
	Fun and fantasy
	Subtheme
	Strange encounters

	Genre
	Poetry
	Grammar
	8a: Adjective order
8b: Personal pronouns

	Comprehension skills/strategies
	Predicting
Visualising
Inferring
	Writing skills
	8a: Creating tension in your writing 
8b: Rhyme scheme

	
	
	Writing genre
	8a: Planning a tense narrative poem 
8b: Writing a tense narrative poem 

	Vocabulary focus
	Text 8a: in vain, clearing, brazier, charcoal, staggered, blindly, dreadful
Text 8b: champed, ferny, turret, smote, descended, perplexed, phantom, dwelt, thronging, hearkening, cropping 

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 90–97)
Early finishers printable worksheet: 6th_8a_early finishers
Alternative questions printable worksheet: 6th_8a_alternative questions
Early finishers printable worksheet: 6th _8b_early finishers
Alternative questions printable worksheet: 6th _8b_alternative questions 
Starlight 6th Class_Poetry writing template
Starlight 6th Class_Poetry writing checklist
Starlight 6th Class_Poetry writing model

	Cross-curricular links and activities
	SESE – History – Buildings, sites or ruins in my locality
Children could learn about a ruined building or wooded area in their locality. They could visit the area or building, draw pictures and create a report on the history of it. They could then potentially use this building or area as the setting for their own tense narrative poems.
Arts – Drama
In small groups, children could perform ‘Prince Kano’ as a short silent drama while one child reads the poem aloud. They could use their tension charts as a guideline and focus on expressing the emotions in the poem through their facial expressions, gestures and physical movement.

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 93 and p. 97). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their poem using smiley faces.
Portfolio assessment: Children can add their poem to an assessment portfolio. 
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 8a: ‘Prince Kano’

	Page
	Type
	Prompt

	90
	Genre
	Read the title and look at the picture together. Which person might be Prince Kano? Ask children to look at the picture and to think of some words for the scene (spooky, shocking, historical, etc.). Then read the first two lines. What genre is this? How do they know? (It is poetry because it rhymes and the lines do not run across the full width of the page. The writer has chosen where to start a new line.)

	90
	Word study
	Read up to ‘hood’. What words are unfamiliar? Can the children work them out from the context? Encourage children to look up in a dictionary any words they cannot decipher. Discuss the fact that poets often use unusual words to create atmosphere. 

	90
	Language/Vocabulary
	Ask children to find words in these first six lines that relate to light and dark (‘dark’, ‘summer’, ‘yellow light’, ‘black’, etc.). What is the effect of using these words? (They give a visual sense of the scene. They show contrast between good/evil, safety/danger, etc.) 

	90
	Comprehension strategy: predicting
	Ask the children to read to ‘guide me to where I live’. Ask the children to predict what might happen next. Will it be something good or something bad? Remind children that poetry is all about ideas and imagination. Who in the class can think of the strangest idea for what might happen next?

	90
	Word study/Language
	Read the next two lines and then focus on the word ‘blindly’. Ask children about the literal meaning of the word ‘blind’ (cannot see). Do we think the Prince is actually blind? Discuss how the panic he feels and the way he rushes has made him ‘blind’ to his surroundings – this is ‘blind fear’. Talk about literal and metaphorical word use (‘paralysed by fear’, ‘tearing my hair out’, etc.). When else might someone be unable to see (in the dark)? So, here we also have a picture of the prince staggering around all night (‘till break of day’). 

	90
	Grammar: adjectives
	Read the next six lines, then ask the children to tell you the two adjectives that describe the church (‘small’, ‘half-empty’). Point out the order of the adjectives: in general, size adjectives come before condition adjectives. Ask children to come up with some of their own pairs of size adjectives and condition adjectives. Remind children to notice the order. If we reorder the words, what is the effect (it sounds incorrect)?

	90
	Word study
	Tell children that the word ‘dread’ comes from the Old English for ‘to fear’. What other word in this line tells you that Prince Kano is scared? What is the effect of saying twice that he is scared (builds up the tension, emphasises how frightened he is).



	Unit 8b: ‘The Listeners’

	Page
	Type
	Prompt

	94
	Genre
	Read the whole poem out loud to the children. Before starting, ask them to listen carefully because at the end, you are going to ask them what genre the text is in, and they will need to give reasons for their choice. Exaggerate the narrative in the poem, the poetic language, the sense of mystery and the rhyme scheme. This should help children to identify this as a narrative poem. 

	94
	Grammar: pronouns
	Ask the children about the people in the poem. Do we ever find out who the Traveller is? Do we ever find out who the Listeners are? (The answer is no in both cases.) What words are used to stand in for their names (personal pronouns)? Ask children to find examples of personal pronouns (‘he’, ‘I’, ‘they’). Some children may also identify possessive pronouns (‘his’, ‘their’). Notice when ‘he’ is used – when the narrator is speaking in the third person. Notice when ‘I’ is used – when the Traveller is speaking in the first person. Remind children that a personal pronoun always stands in for a person.

	94
	Comprehension strategy: visualising
	Now ask children to look at the first 12 lines in detail and to imagine they are the Traveller. To aid this, children could try changing the lines into first-person (e.g. ‘Is anybody there?’ I said). Ask children to use their five senses to visualise the scene. What clues are there? What can they see – is it dark or bright? What can they hear (silence, the horse champing)? In the silence, how might your voice and the knocking on the door sound? (It would be very loud and echoing.) When you put yourself into the scene, does this help you to visualise it? Why does the scene seem scarier if you imagine it happening to you? 

	94
	Word study
	Ask the children what ‘phantom’ means. Children may be able to tell you that it means ‘ghost’. Tell children it was originally from a Greek word meaning ‘unreal’. Have children heard the word ‘phantom’ used elsewhere? In what context? Discuss that ‘phantom’ can mean ‘a ghost, or an illusion or figment of our imagination’. 

	94
	Vocabulary/Language
	Ask children to read from ‘But only ...’ to ‘lonely Traveller’s call’. What words does the poet use to create atmosphere (‘phantom’, ‘lone’, ‘quiet’, ‘moonlight’, ‘thronging’, ‘faint’, ‘dark’, ‘empty’, ‘lonely’)? Which of these are adjectives – the words that tell you more about a noun (‘phantom’, ‘lone’, ‘faint’, ‘dark’, ‘empty’, ‘lonely’)? Remind children that adjectives are important in descriptions, but atmosphere can be created using other kinds of words too (interesting adverbs, precise verbs and nouns, etc.).

	94
	Genre
	This is a narrative poem: it tells a story. But does it tell the whole story? Talk about how leaving some things a mystery in a story can be effective because the reader must use their imagination. Ask children for their ideas about who the Traveller is and why he visited the house. What promise did he keep, and why is it too late? Who are the Listeners? Remind children that no ideas are wrong in this kind of activity! 




Writing development
	About the genre: Narrative poetry 
Review what children have learned and know about a narrative poem. Prompt for the following features:
Purpose is to entertain – and can also be to scare!
Usually have the three Ps, like a narrative story: Person, Place and Problem
Escalating tension
Problem may be resolved, but sometimes keeping some mystery is more effective
Poets choose words carefully to create the right atmosphere in their stories
Unexpected events, surprises and scares may be included.

	Unit 8a: ‘Prince Kano’

	Writing skills: Creating tension in your writing 
To prepare for this activity, remind the children of your discussions about the contrast between good and bad in this poem. In this poem, very tense moments are often followed by moments that seem safe and calm. How do the Prince’s feelings just before a scary moment impact on the level of tension? 
Writing genre: Planning a tense narrative poem 
Before children attempt to plan a tense narrative poem, ask them to tell you how the two poems made them feel. Could they connect with the feelings of the character? If a writer can make the reader relate to the character, this will make any tension more effective. Remind children that this can be done by writing in the third person but with good descriptions of the character’s feelings. Encourage children to note any words (not just adjectives) that create tension. When children have ranked the moments of tension in their plan, they should check that they have unexpected ‘jump moments’ – not just high tension all the way through. To get a better grasp of ‘building up’ a feeling, ask children to think of different words for ‘afraid’ and to rank them from the least extreme to the most extreme (e.g. worried, anxious, scared, terrified, petrified). 

	Unit 8b: ‘The Listeners’

	Writing skills: Rhyme scheme 
Remind children that rhyming words are words with the same end-sounds. Ask children to suggest rhyming pairs of words. Then ask if they can think of rhymes for these words that they might be able to use when writing about the suggested topic. Examples: room (gloom, boom, doom, loom); appear (clear, dear, fear, hear, sheer, leer, near, rear, steer); head (dead, bled, red, bed, led); brave (cave, grave, rave); fair (bare, dare, care, hair, lair, rare, stare, beware). Encourage children to note any useful rhymes in their copies to be used next week.
Writing genre: Writing a tense narrative poem
Tell children that writing their poems will be easier now that they have mapped their ideas and have written notes to help with their rhymes. Explain that when writing poetry, it doesn’t have to be perfect on the first attempt. It can help to get your ideas down first (the basic plot and rhyme scheme) and then to edit to improve the language later. Allow children time to redraft their poems. Encourage them to be creative when choosing their titles. You could have some children read their poems aloud or collate them into a class book.



Starlight 6th Class: Unit 9 – Reading and writing lesson plan
	Unit
	9a, 9b
	Texts
	9a: Ellie McCarthy’s Diary 
9b: The Audition 

	Theme
	Arts and entertainment 
	Subtheme
	Talent competitions

	Genre
	Recount
	Grammar
	9a: Possessive pronouns 
9b: Prepositions 

	Comprehension skills/strategies
	Inferring
Determining importance
Making connections
	Writing skills
	9a: Features of diary writing 
9b: Voice

	
	
	Writing genre
	9a: Planning diary entries 
9b: Writing diary entries 

	Vocabulary focus
	Text 9a: overwhelmed, auditorium, placards, burly, heralded, fleet, pyrotechnics, priceless, vying, unkempt, ovation, cynical
Text 9b: resembling, sheeting, frock, daunting, rigmarole, tousled, apparition

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 98–109)
Early finishers printable worksheet: 6th_9a_early finishers
Alternative questions printable worksheet: 6th_9a_alternative questions
Early finishers printable worksheet: 6th _9b_early finishers
Alternative questions printable worksheet: 6th _9b_alternative questions 
Starlight 6th Class_Recount writing template
Starlight 6th Class_Recount writing checklist
Starlight 6th Class_Recount writing model

	Cross-curricular links and activities
	Literacy – Using voice and dialect 
Unit 9b offers a good opportunity to discuss the use of dialect and words which can create a unique voice in a text. Read a variety of extracts which show good examples of dialect (e.g. The Cay by Theodore Taylor, The Knife of Never Letting Go by Patrick Ness, Treasure Island by Robert Louis Stevenson and Irish texts such as Under the Hawthorn Tree by Marita Conlon-McKenna).
Have children write a list of words associated with the different dialects that they would not use in their own writing. Can children identify the words unique to their own dialect that might not appear in the writing of writers from other countries?
SPHE – Self-awareness/Developing self-confidence
Have children create their own series of diary entries, like Ellie McCarthy’s, which reflect on a good or memorable experience they had. Encourage children to explore their emotions in the entries. Have a whole-class discussion about how writing diary entries or journalling can help us to process our feelings about things that happen to us.

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 103 and p. 109). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their recount using smiley faces.
Portfolio assessment: Children can add their recount to an assessment portfolio.
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 9a: Ellie McCarthy’s Diary

	Page
	Type
	Prompt

	98
	Genre
	Remind children that the purpose of recounts is to tell the reader about events that have happened – and that one particular kind of recount is a diary. Ask if any of the children have ever kept a diary. Scan p. 98. Who wrote this diary and how is it organised (Ellie McCarthy, by date)? Identify that it is written in the first person.

	98
	Comprehension strategy: determining importance
	Ask children to read the first page. What are the most important pieces of information on this page that help us follow the text? What personal opinions does the writer express? Remind children that personal opinions and feelings are often included in informal texts like this one and, although they are not always essential to our understanding of the text, they give us a sense of the writer’s personality and give him or her a unique voice.

	99
	Word study
	Ask children what ‘audio’ means. Explain that it comes from the Latin for ‘to hear’. Ask them to find two words that use the root ‘audio’ in paragraphs two and four (‘auditorium’, ‘audience’). The -orium suffix means ‘a place for’; and the -ence suffix means ‘in a state of’ doing something. Model joining the suffixes with the root to create definitions of the two words. Remind children to use known roots/suffixes to work out new words. Can children list any more ‘audio’ words (‘audition’, ‘audio-visual’, etc.)? 

	99
	Comprehension strategy: making connections
	Ask children if they’ve ever watched a funny or exciting show. How were their feelings similar to Ellie’s? Now ask if they’ve ever felt uncomfortable watching someone else be laughed at. Ellie says the audience ‘were in stitches’ at the judges’ comments but that she felt ‘uncomfortable’. Ask children to read the last paragraph on p. 99 to find out why. Discuss how watching this kind of show makes them feel – a mixture of amusement and discomfort? Finally, ask how some of the booed-off contestants may have been feeling. Discuss times when children have felt embarrassed or humiliated. Discuss different perspectives. 

	100
	Comprehension strategy: making connections
	Now ask children to read p. 100 up to ‘... professional singer’. Ask children to imagine how Susan felt during this exchange. What about Simon? Do children think they would have joined in the jeering – or would they have reacted like Ellie? Does this depend on their own experiences of being laughed at? Explore the idea of empathy. 

	100
	Grammar: possessive pronouns
	Explain to children what a possessive pronoun is and ask them to find a possessive pronoun in the paragraph beginning ‘She was incredible ...’ (‘their’). Change the phrase ‘people were on their feet’, asking children to supply the correct possessive pronouns. (Examples: Amanda was on her feet. Piers was on his feet. I was on my feet.) 

	100
	Genre 
	Remind the children that recounts usually end with a conclusion. This personal diary has a special way of ‘signing off’. Find it in the final paragraph. What might Ellie write on a day when she felt everything had gone wrong for her? (Example: ‘Goodnight, dear diary, and goodnight to a truly terrible day!’) What about Ellie’s birthday? Play around with different ways of opening and closing diary entries with the children, using the terms ‘introduction’ and ‘conclusion’. 



	Unit 9b: The Audition

	Page
	Type
	Prompt

	104
	Genre
	Read paragraph one. Susan says, ‘I’m writing this book to tell my story from my point of view’. What is the name for that kind of book (autobiography)? In what ways is an autobiography similar to a diary? (It is a first-person account of events that have happened, in order, with personal opinions and feelings.) Scan the first page: in what way is this recount different from Ellie’s recount? (It is not organised by date.) 

	104
	Grammar: prepositions
	Explain that, in autobiographies, writers often use prepositions to show when or where their story is set, and when and where things happen. Find some examples in the first three paragraphs. (Place: ‘in my pram’, ‘in front of the television’. Time: ‘when I was a wee lassie’, ‘on 11 April’. Movement: ‘sway slowly in time with’.) Ask children to point out more prepositions as you go through the text. 

	105
	Comprehension strategy: making connections
	After skim-reading up to the end of the second paragraph on p. 105, remind children of the discussion during the previous text about how Ellie feels uncomfortable at contestants being booed. How did they imagine then that contestants felt? Now read the next two paragraphs. How did her brothers and sisters react to her news? How does Susan feel because of their reactions? Do children think they would have reacted in those ways in those circumstances? Why? 

	105–106
	Comprehension strategy: inferring and making connections
	Now read to the end of the first paragraph on p. 106. What different feelings does Susan have at different times? (She is irritated that she might have to do the difficult journey again. She is nervous, ready for the challenge and determined.) Ask children to find the words that show this (‘protested’, ‘you’ve got to be kidding’, ‘tummy going 19 to the dozen’, ‘fighting mood’, ‘shaking’, ‘get yourself out there’, ‘marched on stage’, ‘knees knocking’, etc.). Can children relate to any of these feelings? What has made them feel this way in the past?

	106
	Word study
	Susan is from Glasgow and uses some dialect words such as ‘wee wifey’ and ‘cannae sing’. These words can add a personal voice to a text. Can children think of any words that are unique to where they come from that would add an Irish flavour if they wrote an autobiographical recount? 



Writing development
	About the genre: Recount
Review what children have learned and know about the features of a personal recount. Prompt for the following features:
Different kinds of recounts (children should be able to recall the sport recounts from Unit 1, as well as the diary and autobiography extracts in this unit)
Who? Where? When? Why? (How is this presented in diaries?)
Tells us about events in the past, using the past tense 
Uses the first person and may have a unique ‘voice’ and dialect words
Uses time words and phrases to link events chronologically and prepositions to ‘locate’ the events 
Concludes with the writer’s thoughts or opinions. 

	Unit 9a: Ellie McCarthy’s Diary

	Writing skills: Features of diary writing
Most of these features have been discussed, although you may want to ensure children understand the term ‘chronological’. Link the time of writing – at the end of the day – with the two known aspects of diaries (they are dated chronological entries and are written about events that have passed). Finally, talk about the use of exclamation marks to show emotion or humour. 
Writing genre: Planning diary entries 
When planning, it may help children to talk through the events of their chosen trip with a partner. Their partner can help them narrow down which events are most interesting, exciting or relevant to be included in the diary entries. Encourage children to note the ‘who’ for each event, and ‘how’ the event made them feel.

	Unit 9b: The Audition

	Writing skills: Voice 
After doing the activity in the book, children can further develop their understanding of ‘voice’ by writing colloquial or slang phrases they commonly use along with their ‘meanings’ (‘craic’ means ‘great fun’, etc.). They could pair up, with one child saying a sentence using slang terms and their partner ‘translating’ it – or vice versa.
Writing genre: Writing diary entries
Ask children to reread their plans carefully and then to follow the instructions in the book to write their draft. When they have finished, encourage children to use the list on p. 103 to double-check that they have used all the features. Remind children to include an introduction and conclusion by using a personal sign-on/sign-off like Ellie’s ‘Dear diary’ format. Allow children time to edit and redraft. You might want to create a class diary and publish it on the school website or display it in the classroom. 



Starlight 6th Class: Unit 10 – Reading and writing lesson plan
	Unit
	10a, 10b
	Texts
	10a: Frida Kahlo
10b: Six Painters Who Shaped the History of Art 

	Theme
	Arts and entertainment 
	Subtheme
	Famous artists

	Genre
	Report 
	Grammar
	10a: Conjunctions 
10b: Time words and phrases

	Comprehension skills/strategies
	Questioning 
Synthesising
Inferring
	Writing skills
	10a: Captions
10b: Infographics

	
	
	Writing genre
	10a: Planning a report on Johannes Vermeer
10b: Writing a report on Johannes Vermeer

	Vocabulary focus
	Text 10a: surreal, nationalist, contracted, permanent, junction, trademark, predominant, tumultuous, staunch, alluded, gangrene, persistence
Text 10b: three-dimensional, depicting, masterpieces, socialise, revolutionary, entailed, collage, prolific, foremost, exponent, optical, disorientating 

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 110–121)
Early finishers printable worksheet: 6th_10a_early finishers
Alternative questions printable worksheet: 6th_10a_alternative questions
Early finishers printable worksheet: 6th _10b_early finishers
Alternative questions printable worksheet: 6th _10b_alternative questions 
Starlight 6th Class_Report writing template
Starlight 6th Class_Report writing checklist
Starlight 6th Class_Report writing model

	Cross-curricular links and activities
	SESE – History – Eras of change and conflict 
Unit 10b provides an ideal starting point for studying the Renaissance. Children could learn about the artistic and scientific changes that took place during the period, learn the meaning of the word ‘renaissance’ and study the life of an important sculptor or painter from the period. Children could then create a short report about one aspect or one important figure from the Renaissance (Lorenzo di Medici, Leonardo da Vinci, Michelangelo, etc.). 
Visual arts – Looking and responding 
Both texts provide examples of the work of exceptional artists. Teachers can use the texts to focus on ‘looking and responding’. Organise children in pairs or small groups and encourage them to have conversations, describing what is happening in a painting, the effect the artist may have intended it to have, what they feel are the most pleasing aspects and what they interpret the painting to mean. 

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 115 and p. 121). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their report using smiley faces.
Portfolio assessment: Children can add their report to an assessment portfolio. 
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 10a: Frida Kahlo

	Page
	Type
	Prompt

	110
	Genre
	Remind children that the purpose of a report is to clearly convey information about a topic. Reports are usually written in the present tense and have paragraphs, often with subheadings, focusing on aspects of the topic. There may be pictures, diagrams and maps, and fact boxes. Tell them this is a report about a painter. Give them time to scan the whole text and identify the subheadings. What does this tell them about how this report is structured? (It reports the events of Kahlo’s life chronologically.) Why are images important in this report? (The report is about an artist, so the images enable us to see examples of her work.)

	110
	Grammar: conjunctions
	Remind children that reports often use cause and effect – something happens because of something else. Ask children to read the introduction and identify cause and effect (cause – she overcame adversity to produce great art; effect – she is an inspiration to many). Identify the conjunction that links the effect to the cause (‘because’). Define conjunctions (words that join words, phrases or sentences together). Ask children to think of other conjunctions (‘and’, ‘but’, ‘when’, ‘before’, ‘so’, etc.). Ask them to read the section on Kahlo’s childhood and to identify other examples of conjunctions. 

	110–111
	Genre
	Ask children to look at the image at the foot of p. 110. What is the text on the orange box called (a caption)? Explain that this caption gives a summary of the text in the section ‘The bus accident’ and explains what the image shows. Ask children to read the section and then look at the caption for the painting on the top right of p. 111. What is the purpose of this caption? (It adds additional detail to the text and explains what this image shows.) Ask children to think of another caption for the picture on p. 111. (Examples: It could have been the name and date of the painting. It could have been a description of what the painting shows.) 

	111
	Comprehension strategy: questioning 
	Ask children to give some key facts they have learned about Kahlo so far – particularly that she is a famous painter of self-portraits who had a terrible accident and later married a famous artist. Encourage children to use what they know already to question why the next section might be called ‘Portraits of suffering’. Model this if necessary: I wonder why the next section is called ‘Portraits of suffering’. Is Kahlo suffering in her portraits? Is her suffering because of her accident, which caused her physical pain? Or is it a different kind of pain? It follows the section about her marriage – did her marriage cause her pain?

	111
	Vocabulary
	Ask children to find the word ‘tumultuous’. Ask children how we might find out what this word means, if we didn’t know the meaning already. (We could read around it for context. Kahlo’s marriage is described as ‘tumultuous’. We then find out she felt anger and sorrow towards her husband. So, ‘tumultuous’ must have a meaning like ‘unhappy’ or ‘difficult’.) Ask children to look up the word in a dictionary to confirm their findings.

	111
	Word study
	Ask children to read the final paragraph on p. 111. What is the name of the art movement that Kahlo’s work belongs to (surrealism)? Explain that the word ‘surrealism’ comes from the French word ‘surréalisme’ which means ‘beyond real’. Ask children if they think this is a good name for this style of painting. Encourage them to explain their reasons.

	112
	Vocabulary
	Ask children what they have learned about Kahlo’s character and prompt them to the fact that she was very resilient. Ask them to skim-read to find words on p. 112 that support the impression of her resilience and strength (‘staunch’, ‘love’, ‘hope’, ‘persistence’, ‘spirit’). Ask children to think of other words they could use to describe Kahlo’s character (‘strong’, ‘undefeated’, ‘positive’, ‘determined’). 



	Unit 10b: Six Painters Who Shaped the History of Art

	Page
	Type
	Prompt

	116
	Genre
	This text is also a report, but it is structured and presented differently from the report in Unit 10a. Scanning the whole text, ask children to identify some of the structural and organisational features in this text. (It is organised by artist with subheadings for their name, dates and art movement. An infographic shows the timeline of the different artists. There are images of all the artists’ work.) How is this similar to, and different from, the Kahlo text in Unit 10a?

	116–118
	Comprehension strategy: synthesising
	Can children work out where Frida Kahlo fits into the timeline in this unit by looking back at Unit 10a? How did they work it out?

	116–118
	Word study
	Explain to children that some words in the text, related to the different art movements, may be unfamiliar. Ask children to scan the first block of text to find the meaning of the word ‘Renaissance’ (‘rebirth’). Then ask them to scan the last block of text to find out what ‘op art’ means. Explain that the word ‘optical’ comes from the Greek ‘optikus’, which means ‘related to sight’. Can children think of another common word to do with sight that comes from the same root (‘optician’)? 

	117
	Grammar: time words
	Ask children to read the section on Monet on p. 117. Remind them that time words/phrases can help show how something happened over time. Ask children to give you a summary of the steps that caused the Impressionist movement, using time words to put the steps in order. (Example: First, artists were tired of the previous styles of art. Eventually, some artists came up with new ways of painting. After that, Monet painted in new ways. Then, critics rejected it. Subsequently, the artists made their own exhibition. In response, critics came up with a name. Finally, the name caught on.)

	116–118
	Vocabulary 
	Ask children if they have spotted any other words they don’t understand or have never heard before. Make a class list of these words. Can anyone in the class explain the meaning of these words? If not, can they be worked out from context? Ask children to look up the words in a dictionary and to write the definitions in their copies.



Writing development
	About the genre: 
Review what children have learned and know about the features of a report. Prompt for the following features:
Purpose is to convey information on a topic in a clear way
Topic is broken down into paragraphs, with subheadings – although the layout of these can vary
May contain information in pictures, diagrams, infographics, fact boxes, captions, etc.
Language is factual and clear but may contain technical terms.
Discuss the two texts. Which format did children find easier to navigate? Why? Both texts are organised by time: one worked through a period step by step, the other used an infographic to cover a long span of time. Which did the children prefer reading? Why? Which do they think would be best for searching for specific information? Which do they think would be best for reading for interest and pleasure? Why?

	Unit 10a: Frida Kahlo

	Writing skills: Captions
Remind children of the two purposes of captions in this report (to summarise, to add information). Discuss the language of captions. What would happen if captions were too long? (There would be no room for the image, so the caption text should probably be in the main text instead.) Remind children what they know about writing notes. The first activity asks them to write a caption for the picture on p. 112. Before children try this, model a poor caption for them. (Example: ‘This picture shows Frida Kahlo’s house which is blue and is in Mexico and is now the Frida Kahlo Museum.’) If necessary, model a better caption. (Example: ‘Blue House, home of the Frida Kahlo Museum’). Discuss what has been left out to improve the caption. 
Writing genre: Planning a report on Johannes Vermeer
Talk children through the steps they need to take for this activity. They could create a spider plan, with Vermeer in the middle and each of the category words around it. Then they could go through all the information given in the notes and decide where on the spider plan to write this information. Early finishers may have time to add more details: they could plan which images to include, or identify examples of cause and effect, or plan for how to show this using a conjunction. (Example: ‘Because war made it difficult to sell art, Vermeer became sick with worry’.) 

	Unit 10b: Six Painters Who Shaped the History of Art

	Writing skills: Infographics
Before doing the activity in the book, explore what an infographic is and how it can help to present information. Explain that ‘info’ comes from ‘information’, and ‘graphic’ from a Latin word for ‘drawing’. So, an infographic is a ‘drawing of information’. Remind children of the infographic in Unit 10b. What other infographics have they seen? Explore more examples of infographics with the class. 
Note: a larger version of the infographic in Unit 10b is included in this Teacher Guide on p. 208.
Writing genre: Writing a report on Johannes Vermeer
Before children begin writing, remind them to review both the features of reports and their spider plan. Ask children to decide how to present the timeline of the author’s life, encouraging them to think about the way timelines were presented in the text and about all the infographics they’ve studied. Could they use pictures or icons? Perhaps they could create a map of the artist’s life? Before writing the paragraphs one at a time, children should think about time words they could use to show the chronology, and then add these words to their plan. What about cause and effect? When they have completed a first draft, they should check and make improvements. They could ask themselves: What in the two reports we studied helped my understanding (clear headings and chronology)? What made the reports harder to understand (technical words I didn’t know)? Ask children if they have used what was helpful and avoided what was not helpful. 



Starlight 6th Class: Unit 11 – Reading and writing lesson plan
	Unit
	11a, 11b
	Texts
	11a: Welcome to Camp Green Lake
11b: Into the Storm 

	Theme
	Science and nature 
	Subtheme
	Harsh environments

	Genre
	Narrative
	Grammar
	11a: Direct and indirect speech 
11b: Apostrophes

	Comprehension skills/strategies
	Inferring
Predicting
Visualising 
	Writing skills
	11a: Using direct speech to show character
11b: Dialogue and action tags 

	
	
	Writing genre
	11a: Creating a comic strip
11b: Writing narrative dialogue 

	Vocabulary focus
	Text 11a: barren, desolate, violation, premises, burlap, originally, canteen, blazing, hastily, holster, buzzard 
Text 11b: particles, radiation, noxious, blotted, debris, eerie, pitch, keels, purchase, gullies, beacon

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 122–133)
Early finishers printable worksheet: 6th_11a_early finishers
Alternative questions printable worksheet: 6th_11a_alternative questions
Early finishers printable worksheet: 6th _11b_early finishers
Alternative questions printable worksheet: 6th _11b_alternative questions 
Starlight 6th Class_Narrative writing template
Starlight 6th Class_Narrative writing checklist
Starlight 6th Class_Narrative writing model

	Cross-curricular links and activities
	SESE – Geography – Physical features of Europe and the World 
The text in Unit 10a is set in a harsh desert environment in America. Children could be organised into groups and each group could be asked to do a research project about a harsh desert environment (one group could research the Mojave Desert in North America, another group could research the Sahara Desert in Africa, another group could research the Gobi Desert in Asia, etc.). Each group could create a large poster to display in the classroom – or give an oral report to the rest of the class.
Arts – Drama 
In small groups, children could act out Stanley’s arrival to Camp Greenlake. They could improvise what might happen next or create a freeze-frame of the moment Stanley arrives at camp. Encourage children to show Stanley’s feelings at each point in the scene. If you wanted to expand on this, a playscript for Holes by Louis Sachar is freely available online – you could have a whole-class reading or performance of sections of the script. 

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 127 and p. 133). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their story using smiley faces.
Portfolio assessment: Children can add their story to an assessment portfolio.
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 11a: Welcome to Camp Green Lake

	Page
	Type
	Prompt

	122
	Genre/Comprehension strategy: predicting
	Remind children of the three elements of most narratives; prompt for the three Ps of Person, Place and Problem. Read the title of this story, the introduction and the first seven lines (up to ‘green’). The title seems cheerful, but ask the children what clues there are that this is not going to be a happy place. (Stanley has been convicted of stealing and this place is a punishment. The driver’s words seem sarcastic: there is no lake or anything green. So there’s probably no welcome either.)

	122
	Word study
	What word in the introduction is American English (‘sneakers’)? What would Irish children call these (‘runners’)? Read on to the end of the page: what other words are American English (‘juvenile’, ‘correctional’, ‘soda’)? How do the words help to create a sense of the place the story is set? Invite children to put their hands up when they spot other American English words as they read on. 

	122–123
	Grammar: direct speech
	Ask the children to read on to ‘... every week.’ Ask children who is speaking here. How do we know? Recap how we punctuate direct speech. Ask children to explain to you the difference between direct and indirect speech. Ask them to look at this line of direct speech: ‘I quit smoking last month,’ said the man in the cowboy hat. Can they rewrite this as indirect speech? (The man in the cowboy hat said that he had quit smoking last month.)

	124
	Comprehension strategy: visualising 
	Ask the children to read on to ‘... no fence at all, is there?’ Discuss as a group how the children visualise the camp. Ask the children to draw on the facts we’ve learned about the camp: what is there, what people wear, what the landscape and climate are like, etc. Ask children to imagine what the atmosphere of the camp must be like, based on everything we have learned about it in conversations. Ask children to shut their eyes and focus on visualising it. Then direct them to open their eyes and write words that describe how the picture in their head made them feel (scared, intimidated, wary, unwelcome, etc.).

	122–124
	Genre
	Point out that we’ve learned a fair bit about people and place here, but not much about the problem or plot. What clues are there about what might be going on at the camp? Why might the kids be digging lots of holes? Explain to the children that this is the central mystery of this novel. Ask children what genre of narrative they think this might this be (mystery).



	Unit 11b: Into the Storm

	Page
	Type
	Prompt

	128
	Genre
	Have children scan the first page. What kind of story do they think this is (fantasy)? What clues are there to show us that the story takes place in a fantasy setting? (The people are not at their base camp, the environment is dangerous and there is risk from solar particles and radiation.) This setting is one of our three Ps – Place. What about the other Ps, such as Person? (The person is a young female student called Bean.) Ask children to keep thinking about what the third P (Problem) might be, as they read on.

	128
	Vocabulary
	Read on to ‘... was cool.’ Explain to children that the writer creates a sense of place by using scientific/space words. Ask children to tell you which words are used to do this (‘solar’, ‘particles’, ‘radiation’, ‘viewing window’, ‘noxious gasses’, ‘life-support systems’, ‘oxygen flow’, etc.).

	128
	Word study 
	Ask children if they have any ideas about why the author chose the planet’s name, Stella Nova? Explore the words: ‘stella’ is Latin for ‘star’. Do they know what ‘nova’ means (‘new’)? So, the name hints to us that the setting is a new planet or star – not Earth.

	128
	Grammar: apostrophes
	Ask children to read the paragraph ‘To protect us ...’ and to find four apostrophes. Discuss which of the four they found are apostrophes of possession (‘Stella Nova’s noxious gases’, ‘buggy’s comms system’) and which are apostrophes of contraction (‘He’s’ and ‘he’s’). What letters have been missed out each time? (‘He’s’ – ‘He is’; ‘he’s’ – ‘he has’). 

	128
	Language
	Read on to the end of the page. What do children notice about the dialogue, compared to what has gone before? (It involves shorter, more urgent sentences, dramatic speech and descriptive action tags such as ‘Peagreen slams’ and ‘I shout’.)

	128
	Vocabulary
	Ask children to look at the paragraph beginning ‘Peagreen is lecturing ...’ to the end of the page. Identify words that suggest danger (‘dark shadow’, ‘looms’, ‘rear up’, ‘dangerous’, ‘slams’, ‘revs’, ‘fast’, ‘snap’, ‘blotted’, ‘whirling’, ‘depths’, ‘eerie darkness’, ‘monster’, ‘hit’, ‘smashes’, ‘storm’, ‘wrenches’, ‘lurch’, ‘screams’, ‘terror’, ‘shudders’, ‘keels’, ‘ominous’, ‘screech’, ‘shocked’, ‘chaos’, ‘cry’, ‘scrambling’, ‘slumped’, etc.). 

	129
	Grammar: direct speech/Language 
	What do children notice about the way the dialogue is written on this page? Prompt them for the use of descriptive speech tags (‘wheezes’), action tags (‘Nut grabs my arm’) and speech with no tags at all. Why do they think the dialogue has been written this way? (It makes the story more dramatic and fast-paced.)

	128–129
	Genre
	Ask the children to say in their own words what the problem is that the characters in this story need to solve. (They are stranded without oxygen in a space storm and their leader is unconscious.) 

	129–130
	Comprehension strategy: predicting
	What do the children predict might happen next? Will Bean attempt the journey? What might happen to her, based on what they know about the setting? Read on to ‘... homing beacon.’ Do they now predict a better or a worse outcome? Why? Revisit children’s predictions later to see if any of them came true.

	130
	Comprehension strategy: visualising 
	Ask the children to take a piece of paper and a pen. Tell them they are going to imagine they are Bean as you read aloud. Every time you pause in your reading, they should write a number between 0 and 10 on their paper to show how scared the character is (0 = least, 10 = most). Read aloud to the class, from ‘Panic surges through me’ up to ‘Breathe easy’. Take a pause after each of the following: ‘closer’, ‘be anywhere’, ‘right direction’, ‘exhausted’, ‘weak’, ‘jumbling my brain’ and ‘breathe easy’. Ask the children to tell you where the highest and lowest scores of tension were. Discuss how the writer created a feeling of fear/safety at those points. 

	130
	Comprehension strategy: predicting
	Ask the children to predict whose voice it was telling Bean to ‘breathe easy’. What might happen next? Do they think the worst is over? Why or why not? Read on to the end to find out.



Writing development
	About the genre: Narrative 
Review what children have learned and know about the features of a narrative text. Prompt for the following features:
Purpose is to entertain rather than to inform
Usually have the three Ps: Person, Place and Problem
The language used can create atmosphere, interest and a sense of place in a story
What people say and how they say it can reveal character and create atmosphere.

	Unit 11a: Welcome to Camp Green Lake

	Writing skills: Using direct speech to show character
Before children begin the activity, ask them to think of as many synonyms for ‘said’ as they can, and to write them down. (This could be done against the clock.) Look together at the synonyms. Which would be suitable for someone speaking quietly, angrily, nervously, gently or jokingly? Give children a line of text and encourage them to write it with multiple dialogue tags. (Examples: ‘I’m so angry at you,’ Jane muttered. ‘I’m so angry at you!’ Jane howled. ‘I’m so angry at you,’ Jane hissed.) How does this change the way we see the character and how does it change the effect of the line on the reader? 
Writing genre: Creating a comic strip
Ask children to study the images in the comic strips carefully and to jot down who speaks, what is happening to them, and what the pictures show about their character. Encourage them to name the characters in the scene and to think about the kind of personalities they have. Then ask them to complete the activity, making sure their ideas are consistent with the way their characters would probably act and speak, and with what is happening in the scene.

	Unit 11b: Into the Storm

	Writing skills: Dialogue and action tags
Remind the children that last week you looked at synonyms for ‘said’ to show how someone was speaking (dialogue tags). Explain that, in a long conversation, you can leave out dialogue tags to keep your dialogue from getting too repetitive and slow-paced. Explain that actions can be used as tags too. Give this example: ‘I don’t know how I got muddy,’ shrugged Molly. How does the action tag support what the character says? Now ask children to complete the activity in the book. 
Writing genre: Writing narrative dialogue
Ask children to read the advice in the book before they use their comic strip plan to write a first draft. Remind them to use a mixture of synonyms for ‘said’ and action tags to help show their characters’ personalities. When they have finished, ask them to review their first draft against the checklist in the book and to make any improvements they can.



Starlight 6th Class: Unit 12 – Reading and writing lesson plan
	Unit
	12a, 12b
	Texts
	12a: Candyfloss Maker Instruction Manual
12b: How to Make a Rubber-Band-Powered Car

	Theme
	Science and nature 
	Subtheme
	Toying around with science

	Genre
	Procedure
	Grammar
	12a: Articles
12b: Homophones 

	Comprehension skills/strategies
	Determining importance
Clarifying
Inferring 
	Writing skills
	12a: Audience
12b: Sequencing instructions

	
	
	Writing genre
	12a: Planning an explanation
12b: Writing a procedural text

	Vocabulary focus
	Text 12a: supervised, elapsed, horizontally, thoroughly, residue, reassemble, immerse, abrasive, appliance, guarantee, statutory
Text 12b: awl, instrument, axle, ensure, propeller, approximately, notch, coiled, independently, functioning

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 134–145)
Early finishers printable worksheet: 6th_12a_early finishers
Alternative questions printable worksheet: 6th_12a_alternative questions
Early finishers printable worksheet: 6th _12b_early finishers
Alternative questions printable worksheet: 6th _12b_alternative questions 
Starlight 6th Class_Procedure writing template
Starlight 6th Class_Procedure writing checklist
Starlight 6th Class_Procedure writing model

	Cross-curricular links and activities
	SESE – Science – Working scientifically
Point out to children that many of the skills they are learning when studying procedural texts support their understanding of ‘working scientifically’. Point out instances of this in the units (when there is a focus on safety, on accurate measuring and precise language, on planning and evaluating, etc.). Arrange for children to conduct a very simple experiment and have them put these methods of working scientifically into practice. 
Literacy 
Have children look at instruction manuals for other common household products and identify the procedural features within them. What do they notice about the language and styling? Have children write an instruction manual for a fantastical appliance (a talking toaster, a self-filling fridge, an intelligent mirror, etc.). Ask the children to include safety warnings, a product information section and a labelled diagram.

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 139 and p. 145). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their procedure using smiley faces.
Portfolio assessment: Children can add their procedure to an assessment portfolio.
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 12a: Candyfloss Maker Instruction Manual

	Page
	Type
	Prompt

	134
	Genre 
	Remind children that the purpose of procedures is to tell the reader how to do something, step by step. Ask children to skim p. 134 and to identify features that suggest this procedure is aimed at adults, not children. (The name of the company is GROWN-UP TOYS. Safety flags say ‘Not suitable for young children’ and ‘Children should be supervised by an adult’. Product information contains technical references.)

	134
	Genre
	Procedures often list equipment. In what way is the labelled diagram on 
p. 134 a slightly different version of this? Why would a product guide or instruction manual not need to list any equipment? (The user has already bought all the equipment they need.)

	134
	Comprehension strategy: determining importance
	Ask children why there are two blocks of text on p. 134 in red with large exclamation marks? (This is to draw attention to the safety information that must be read.) Do they think this information is important? Why or why not?

	135
	Comprehension strategy: clarifying
	Ask children to explain why there are two separate numbered lists on p. 135 (two separate procedures). Direct children to look at the list ‘Operating instructions’. Some steps may be clearer with an illustration, but some would not need one. For which steps do the children think illustrations would be helpful? Why? (Example: In Step 5, an illustration could show exactly where to pour the sugar. In Steps 7 and 8, an illustration could show the required movement and position.)

	135
	Grammar: articles 
	Ask children what article (of grammar) is used with the words ‘Candyfloss Maker’ and why. (The definite article ‘the’ is used because this is a specific product leaflet. It refers to this particular Candyfloss Maker, not candyfloss makers in general. You can tell because it has capital letters, which show that it is a proper noun.) Ask children to find examples in the text of where the indefinite articles ‘a’ or ‘an’ are used with products and to explain why. (Example: The article ‘a’ is used in ‘a plug socket’ and ‘a damp cloth’ because any socket/cloth can be used here. The noun is general, not specific.) 

	135
	Grammar: adverbs
	Ask children what kinds of words these are: ‘carefully’, ‘quickly’ and ‘horizontally’ (adverbs). Why do procedure texts often use adverbs? (Adverbs state precisely how to do something to avoid errors.) 

	136
	Word study/Language
	Ask children to find these formal-sounding words in the yellow box at the top of the page: ‘immerse’, ‘components’, ‘abrasive’, ‘agents’. Can children think of more everyday words for any of them (‘put’, ‘parts’, ‘rough’, ‘materials’, etc.)? Why would safety instructions be so formal? (It is important to be as clear as possible to keep users safe, and because the audience for the text is adults.) 

	136
	Comprehension strategy: determining importance 
	The two points in the yellow safety box are repeated in the ‘Important safety information’ section below. Ask children why they think these two points were picked out. (These points are the most important to avoid harm to users or the machine.) Are there any other points in the longer list that children think should be emphasised too? Why? (Example: Perhaps numbers 3, 5 or 7 for the same reasons of safety.) 



	Unit 12b: How to Make a Rubber-Band-Powered Car

	Page
	Type
	Prompt

	140
	Genre
	Ask children to skim the text. What features of procedure texts do they notice immediately? (There is a safety warning. There are lists of materials and equipment. There is a numbered method. There are symbols and pictures to support understanding. There is an evaluation.) What other features are included that are not so typical of procedure texts (glossary, fact box). Are these features useful? Why or why not?

	140
	Comprehension strategy: inferring 
	Ask children to read the yellow safety box. What is the audience for this text? How do they know? (The audience is children because the text directs the audience to ask an adult for help.)

	141
	Comprehension strategy: determining importance
	Ask children to read Step 3 carefully. Why do they think the author has pointed out that the ‘lids should grip the sticks tightly’? What do they think might happen if the lids didn’t grip the sticks? (They might fall off.) What effect might that have on the project? (If the wheels didn’t stay on, the bottle wouldn’t be able to roll and it wouldn’t ‘go’.)

	141
	Word study
	Read Step 4 out loud. Ask children what a propeller is and what it does. (A propeller is a thing that spins to create a force to move an object.) Can they work out how it got its name? Explain that it came from two Latin words: ‘pro’, which means ‘forward’, and ‘pello’ which means ‘I move’. The -er suffix just means the person or thing that does the action. So, ‘propeller’ means ‘a thing that propels’. Can children think of some names of jobs ending in ‘er’ that change a verb into a word that describes the person who does the action? You may need to give examples to clarify (build – builder, drive – driver, clean – cleaner, teach – teacher, etc.). 

	141
	Genre
	Ask children to remind you what kind of verb is usually found in procedures (imperative or ‘bossy’ verbs) and why (they tell you what to do). Ask children to find a range of imperative verbs on p. 141 (‘make’, ‘punch’, ‘push’, ‘glue’, ‘use’, ‘bend’, ‘fit’, ‘remove’, ‘pass’, ‘cut’, ‘screw’).

	140–143
	Comprehension strategy: clarifying 
	This is quite a long and complex procedure. Ask the children if there are any parts of it they might struggle to follow? If so, what can they do to clarify their understanding? (They can reread. They can make sure they understand all the vocabulary, and look up words if not. They can make notes and summarise difficult steps in their own words. They can use the illustrations.)

	140–143
	Grammar: homophones
	Explain to children that homophones are words that sound the same but have different meanings and spellings. Emphasise to them that it is very important always to use the correct spelling for the meaning you intend, to avoid confusing readers. Go to the yellow box and the green box at the start of the text and ask children to find words with homophones that may easily get mixed up (be/bee, for/four/fore, awl/all, holes/wholes, which/witch, to/too/two). There may be others elsewhere in the text that children can spot.



Writing development
	About the genre: Procedure
Review what children have learned and know about the features of a procedure text. Prompt for the following features:
Tells us how to make or do something, step by step, and may use numbers or time words to show the correct sequence 
Often includes equipment and materials, always includes a method, sometimes includes additional general information which is separated from the main text
Uses imperative verbs and may use adverbs to add detail
Often includes icons, illustrations, diagrams, lists to support understanding
May give guidance on safety, which will be emphasised if it is very important.

	Unit 12a: Candyfloss Maker Instruction Manual

	Writing skills: Audience
Remind children that the audience for the text in Unit 12a is the adult who bought the candyfloss maker. Ask children if they have ever bought or received something that came with instructions. Did they find the instructions easy to read? If not, why not? Explore the fact that the writer may have intended them for an adult helper or without realising that the product might be purchased by a child. Which reason might be true for a toy? What about a mobile phone? Now direct children to complete the activity, putting themselves in the audience’s point of view by asking themselves: If I was a (learner driver/
secondary school student/young child, etc.) which of these would I like to read?
Writing genre: Planning an explanation
Before working on their plan, discuss with children who their audience will be. (Will it be other children who are the same age? Will it be younger children?) With their audience in mind, might they include any safety or other notes or fact boxes? (Example: Include a note on tidying up and not staining furniture or clothes with the paint.) Direct children to create their plans. 

	Unit 12b: How to Make a Rubber-Band-Powered Car

	Writing skills: Sequencing instructions 
Remind children of the importance of correct sequencing. Encourage them to look for clues in the first bullet. How can they tell this is not the first step? (It says the battery is ‘working’, when it would not have been built yet!) Tell children to do the same for the other bullets. Think about what could have helped them to get the right order easily. (It would help if the points had been numbered or if time words such as ‘First’, ‘Next’ and ‘Finally’ had been used at the start of each step.) Tell children that, once they have the instructions in the right order, they can include some time words to make things really clear. Which bullet could be separated out at the start? Why? (Bullet 3 could appear at the start because it gives materials and equipment.)
Writing genre: Writing a procedure text
Ask the children to write a first draft of their procedure, and then check it against the list of features of procedure texts. Do they need to add or change anything (more precise measurements, etc.)? Make those changes and then swap texts with a partner. Ask children to evaluate each other’s texts. Could the text be used to make or do the thing effectively? If not, what needs improving? Children give each other feedback and then incorporate all the improvements in a final draft. Early finishers could add a general interest fact box (e.g. ‘Did you know?’) or a humorous safety box.



Starlight 6th Class: Unit 13 – Reading and writing lesson plan
	Unit
	13a, 13b
	Texts
	13a: Geological Wonders 
13b: How to Learn to Rock Climb

	Theme
	People and places
	Subtheme
	Gorgeous geology

	Genre
	Explanation
	Grammar
	13a: Revision – punctuation
13b: Revision – word classes

	Comprehension skills/strategies
	Clarifying
Synthesising
Inferring 
	Writing skills
	13a: Editing and drafting 
13b: Diagrams

	
	
	Writing genre
	13a: Researching an explanation
13b: Writing an explanation

	Vocabulary focus
	Text 13a: downright, geology, architect, microscopic, contraction, hexagonal, variable, terrain, plateau, prying
Text 13b: nylon, sheath, resilient, friction, belaying, imperative, slack, crucial, abseiling, stability, tuition, proficient, altitudes

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 146–157)
Early finishers printable worksheet: 6th_13a_early finishers
Alternative questions printable worksheet: 6th_13a_alternative questions
Early finishers printable worksheet: 6th _13b_early finishers
Alternative questions printable worksheet: 6th _13b_alternative questions 
Starlight 6th Class_Explanation writing template
Starlight 6th Class_Explanation writing checklist
Starlight 6th Class_Explanation writing model

	Cross-curricular links and activities
	SESE – Geography – Rocks and soil
The study of geological formations could be linked to any topic within rocks and soils as it will help to develop simple understanding of the structure of the Earth and enable children to learn about simple characteristics of rocks and where they are found. Children could take the texts as the starting point for an investigation of a local geological feature, investigating in the same way the timeline of its creation, the rock types, the weather that has impacted and the shape and size of the eventual formation. 
Visual arts – Making constructions 
Children could make models showing the different stages of simple geological formations, exploring and experimenting with the properties and characteristics of using harder and softer materials representing the different rocks. The effects of weather could be shown by applying water (for rain) to a soft material such as slime or clay, overlaid on a harder one. 

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 151 and p. 157). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their explanation using smiley faces.
Portfolio assessment: Children can add their explanation to an assessment portfolio.
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 13a: Geological Wonders

	Page
	Type
	Prompt

	146
	Genre
	Ask children to identify the purpose of an explanation text. (It answers a ‘how’ or ‘why’ question for the reader.) Read the heading and the introduction and 
ask children to think of a different title for the text, starting with the question ‘How ...?’

	146
	Genre
	Ask children to skim the first page of the text. What features of explanation texts can they spot in the way the page is organised? (There are subheadings, pictures with captions, diagrams and sequenced text.) Now ask them to read Steps 1–3 and to note language features they associate with explanation texts. (Examples: There are ‘cause and effect’ words. There is technical/formal language.) 

	146
	Comprehension strategy: clarifying
	Take some of the examples of technical language children spotted. Ask children if there are any words or concepts they did not understand. What strategies could they use to clarify their understanding? (Examples: If we don’t know the word ‘cretaceous’, we can look it up in a dictionary. If we don’t know the word ‘microscopic’, we can try to work it out – ‘micro’ means ‘small’. If we don’t understand the process, we can look at the picture alongside the text to see if that helps.) 

	146–148
	Grammar: punctuation
	Tell the children you are going to use this text to play Punctuation Bingo! Ask children to draw a rough 4 (horizontal) × 2 (vertical) grid in their copy. Then call out a punctuation mark and ask children to draw it in one of the squares in their grid once they’ve found an example in the text. Now call out a new punctuation mark, allow children to search for that, and so on. The first child to get a full line explains how each punctuation mark is used in the examples they found. The first child to get a full house does the same. Examples: 
Full stop: throughout. Marks the end of a sentence.
Exclamation mark: p. 146, end of paragraph 2. Conveys a comic sense of surprise.
Question mark: p. 146, first sentence of paragraph 3. Gives the ‘how’ question that the text will answer. 
Comma: p. 146, first sentence in paragraph 2. Separates out additional information.
Brackets: p. 146, sentence 2 in Step 1. Holds information that could be left out.
Colon: p. 148, before bullet list. Introduces a list. 
Dash: p. 146, first sentence of Step 1. Adds information at the end of a sentence.
Ellipsis: p. 146, end of paragraph 3. Shows the content will continue.

	147
	Word study
	Ask children to read point 5 on p. 147. Explain that the technical term for a six-sided shape is ‘hexagonal’. This comes from the Greek word ‘hex’ meaning ‘six’. Do children know the technical terms for three-, four-, five-, seven-, eight-sided shapes? Explore the roots ‘tri’, ‘quad’, ‘pent’, ‘sept’ and ‘oct’. Can children think of other words with these roots where the meaning relates to number (‘triple’, ‘quad-bike’, ‘pentathlete’, ‘octopus’, etc.). Knowing roots like these helps us to work out unfamiliar words. 

	148
	Genre
	Explanations usually end with a conclusion summing up the topic. Ask the children to come up with a sentence to conclude this explanation.



	Unit 13b: How to Learn to Rock Climb

	Page
	Type
	Prompt

	152
	Genre
	Review what children know about explanation texts. Ask them to look at p. 152. How is the information organised? Skim-read several of the yellow boxes. What might be good headings for this page? (Examples: ‘Essential equipment’, ‘You will need’, ‘What you need and why’.) Why are some words in red? (They are the subject of the paragraph and also the item that it is linked to in the illustration. This helps the reader to navigate the information in the text and picture together.)

	153
	Grammar: word classes
	Ask children to identify the word classes below, and to find an example for each in the text.
Verb: a doing word (‘holds’, ‘goes’, ‘look’)
Noun: name of a person, place, thing, etc. (‘climber’, ‘wall’, ‘rope’)
Adverb: tells more about a verb (‘usually’, ‘carefully’)
Adjective: describes nouns or pronouns (‘strong’, ‘slack’, ‘large’).

	153
	Vocabulary
	Remind children that explanation texts often use technical language. Ask them to find at least one verb and one noun on this page that are technical rock-climbing words. (Nouns include ‘harness’, ‘jugs’, ‘handholds’, ‘footholds’, ‘crimp’ and ‘sloper’. Verbs include ‘belay’ and ‘grip’.) Point out that none of these should cause problems in understanding the text because they are all explained or can be worked out from context or pictures. 

	153–154
	Genre
	Ask children to work in pairs to try to explain how to tie a knot. Is it easy or hard to do? Explain that some things are more easily explained visually – this is why the writer has included the simple diagram of knots. Read the section ‘Abseiling’. What diagram(s) might help the reader understand this section (how to pass rope through the descender, how to attach and use a friction device, the positioning of feet and body on the rock, etc.).

	154
	Word study
	Ask children what the word ‘proficient’ means (‘skilful, experienced’). What word class is it (adjective)? What other word beginning with ‘pro-’ on this page has a similar meaning (‘professional’). What word class is it (as used here, it is a noun). 

	154
	Comprehension strategy: synthesising
	Ask children to summarise very briefly two key points about ‘holds’, using the information in the sections ‘Different types of holds’ and ‘Tips for climbing outdoors’. (Example: There are different types of holds that you can use in different ways. Natural holds are harder to find than those on a climbing wall, and they may not be secure.) 

	152–154
	Genre/Comprehension strategy: synthesising
	Ask children to imagine they are going to email Josh and the title of the email will be ‘I found your explanation useful’. Then ask them to summarise, drawing from anywhere in the text, the parts that they think they would have found most useful if they were preparing to go rock climbing for the first time. 



Writing development
	About the genre: explanation
Review what children have learned and know about the features of an explanation text. Prompt for the following features:
Answers a ‘how’ or ‘why’ question
Clearly structured using paragraphs, subheadings or other structural devices
Uses images and diagrams with captions to support understanding
Shows cause and effect 
Generally uses formal language, and sometimes specialist vocabulary
Usually has an introduction and a conclusion
May include fact boxes for additional information.

	Unit 13a: Geological Wonders

	Writing skills: Editing and drafting
Before doing the writing skills activity, encourage children to think about what writers do to make their writing clear and interesting. (Examples: They include interesting details. They vary sentence and paragraph length. They omit unnecessary details that might confuse or mislead.) You could demonstrate by telling children three different versions of the same short story: one with clear, interesting detail; one with no detail at all; and a third version with too much unnecessary and uninteresting detail. (Example 1: I drove to a department store in Dublin city centre on Saturday and bought a blue, satin dress. Example 2: I went to the shop last week to buy something. Example 3: I went to the shop when it was raining a bit to buy a dress but I wasn’t sure if I would have enough money so I checked my bank account and I did have enough money after all so I bought a dress and originally I wanted a green dress but ... etc.) Then ask children to take this forward into the writing skills activity.
Writing genre: Researching an explanation
Recap the features of explanation texts that help the reader (clear organisation; introduction and conclusion; technical terms explained; cause and effect, etc.). Once they have completed their notes table, children should review and check they have the right content to include all or most of those elements. They may need to add more details or cut out some content that they find interesting but that is less relevant (this content could also be moved to a fact box). Is there anything that is hard to understand that would benefit from a diagram? Children should make a note of that also. 

	Unit 13b: How to Learn to Rock Climb

	Writing skills: Diagrams
Invite children to flick through the student book to look for examples of diagrams. What helps to make a clear and useful diagram? Which diagrams do children like best? Why? Can they use some of these ideas in their own diagrams? (Examples: The cutaway on p. 31 reveals simply what is happening ‘behind the scenes’. The story plan on p. 47 shows a clear order by using arrows. The diagram on p. 54 summarises a huge subject clearly, the labels relate closely to the text, and the design links to the topic. The timeline on 
p. 56 uses simple illustrations which help the reader to understand at a glance. The labelled diagram on 
p. 61 helps to explain technical terms by linking them to an illustration.)
Writing genre: Writing an explanation
Ask the children to write a first draft of their explanation, and then to edit it to make sure it is clear, relevant and interesting. They should check it against the list of features of explanation texts. Have they used subheadings to organise their information? Do their diagrams help explain any difficult parts? Have they used suitably formal language – and have they included some specialist words, where appropriate? Allow children time to edit, proofread and redraft. This should include checking the spellings and meanings of technical words carefully and making sure their punctuation is correct.



Starlight 6th Class: Unit 14 – Reading and writing lesson plan
	Unit
	14a, 14b
	Texts
	14a: Bruno and Shmuel 
14b: The Trouble With Lightning

	Theme
	People and places 
	Subtheme
	The Second World War

	Genre
	Narrative
	Grammar
	14a: Revision – speech punctuation and apostrophes
14b: Proofreading

	Comprehension skills/strategies
	Inferring
Predicting 
Questioning
	Writing skills
	14a: Internal monologue
14b: Empathising with your characters

	
	
	Writing genre
	14a: Historical research
14b: Writing historical fiction

	Vocabulary focus
	Text 14a: commandant, smuggled, coincidence, exploration, cautiously, rejection, knowledgeable, muster, embarrassed, sorrow
Text 14b: rations, throng, encountered, protocol, rendition, evacuated, bulletin, cavernous, tattered, devouring, spotted, detonation

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 158–169)
Early finishers printable worksheet: 6th_14a_early finishers
Alternative questions printable worksheet: 6th_14a_alternative questions
Early finishers printable worksheet: 6th _14b_early finishers
Alternative questions printable worksheet: 6th _14b_alternative questions 
Starlight 6th Class_Narrative writing template
Starlight 6th Class_Narrative writing checklist
Starlight 6th Class_Narrative writing model

	Cross-curricular links and activities
	SESE – History – Life during World War 2
Focus on migration and emigration. What do children understand from reading the text in Unit 14a about the difficulties facing Jewish families before and during the war? Talk to children about kindertransport – the organised migration of over 10,000 Jewish children from Europe to the UK to save them from concentration camps like the one in the story. Children could do some further research on this, ideally finding first-person accounts that inform them about the thoughts and concerns of the children involved. Divide the children into pairs or groups and have them discuss this scenario: if they were a German Jewish child in the war, would they rather have risked staying in Germany with their family or chosen the kindertransport. Why?
Music/SESE – History – Life during World War 2
Find sound effects online from the Second World War (sirens warning of a bombing raid, the sound of bombs falling, singing in the air-raid shelters, etc.). Ask children to listen to the sounds with their eyes shut. How does it make them feel? How might they have felt and acted in Ruth’s situation? 

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 163 and p. 169). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their narrative using smiley faces.
Portfolio assessment: Children can add their narrative to an assessment portfolio.
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 14a: Bruno and Shmuel

	Page
	Type
	Prompt

	158
	Genre
	With the children, read the introduction in italics and look at the illustrations. Is this story set in the past, future or present? How do you know? Explore the term ‘historical fiction’. How much is historical fact and how much is fiction? Ask children whether knowing that the story is based on real life will affect their response to the events in it. In what way(s)?

	158
	Word study
	Ask children to find two foreign words in the introduction (‘Führer’, ‘Commandant’). What do children think they mean, based on contextual clues? Look them up if necessary.

	158
	Language
	In the first paragraph, we learn that Bruno refers to ‘Out-With’. What does this phrase suggest to the children? How does it make the place sound? When children have read the full text, return to this word. Is it a good description of the place? Why or why not?

	158
	Word study
	Ask children to look at the following words: ‘returning’, ‘unhappy’ and ‘coincidence’. Point out the prefixes re-, un- and co-. Ask children what the prefixes mean (re- means ‘again’, un- means ‘not’ and co- means ‘together’). Ask children if they can think of any other words with these prefixes (‘review’, ‘remove’, ‘undo’, ‘unlike’, ‘cooperate’, ‘co-worker’, etc.). Discuss how the meaning of the word changes if the prefix is removed. 

	158
	Comprehension strategy: inferring
	Ask children to read the first page of the story. Based on this, what can children infer from what the boys say? Is theirs a normal, equal friendship? Both boys are worried: is it about the same thing? Who seems more cheerful? How do they know? What does the picture tell them?

	158–160
	Comprehension strategy: predicting
	There are lots of clues in the text that tell us Shmuel is living in a place that is frightening and unpleasant. Can children find some? (People disappear without reason. There are guards who hate the residents. Shmuel is anxious and unhappy. He doesn’t have anyone to talk to. He is always hungry. He doesn’t think Bruno’s father is kind and friendly.) So, what might happen to Bruno if he goes under the fence and joins Shmuel there? Think of some words that might describe Bruno’s feelings when Shmuel lifts the fence. 

	159
	Grammar: speech punctuation 
	Ask children to look at the speech punctuation at the start of p. 159. Explain that we use speech or quotation marks to indicate that someone is talking in a text. Ask children to review other examples of direct speech in the text. Can they work together as a class to come up with a set of rules for punctuating speech? (Examples: Put the words spoken in quotation marks. Put punctuation at the end of each piece of speech, before the final quotation mark. Start a new line for each new speaker.)

	159
	Vocabulary
	Ask children to look at the word ‘muster’. Do they know what it means? Is it an effective word here? Why? (It has a military connotation and implies great effort. We know that Shmuel is so worried and unhappy that he finds it very difficult to laugh.) How else might the word be used? (Example: I hit the ball with all the strength I could muster.)

	160
	Comprehension strategy: questioning 
	The text is intended to convey both the horror of the concentration camp and the hope that is offered by an unlikely friendship there. Do the students think the author achieves both these things in the extract? Can they give evidence to support their views? Would they like to read the full story? Why or why not?



	Unit 14b: The Trouble With Lightning

	Page
	Type
	Prompt

	164
	Genre
	Have students read the title and ask them if it gives any clues about the story. Tell students that sometimes, to find out what the story is about, they must scan/read the first paragraph and look at the illustrations. Ask students what clues there are that this is a piece of historical fiction set in the Second World War. What historical facts are in this opening paragraph? (Examples: rations, sirens, airstrikes, Luftwaffe, bombs and shelters.) 

	164
	Word study
	Draw children’s attention to the word ‘Luftwaffe’. Point out that the word ‘luft’ in German means ‘air’ and the word ‘waffe’ means ‘weapon’. Does this information help them understand what the Luftwaffe was?

	164
	Comprehension strategy: predicting
	Have the children read to the end of p. 164. Ask what they think might be happening while Ruth is in the shelter. What do they think she will see when she emerges onto the street the next morning? Where might her mum be?

	164
	Comprehension strategy: inferring
	Ask children how they think Ruth has been feeling throughout the story so far. Look at some of the words used (‘heart pumping’, ‘terrible crash’, ‘screaming’, ‘muffled cries’, ‘panic rose like flames’, etc.). Why does the music fail to lift Ruth’s spirits this time?

	165
	Language: personification
	Ask children to read the phrase ‘a raging fire was devouring the guts of a neighbour’s house’. Is this an effective description? Why or why not? Explain how figurative language like personification helps to make writing more impactful. Using language that appeals to the senses can make descriptions come alive.

	165
	Comprehension strategy: inferring
	Draw attention to the fact that Ruth and her brother had reduced their rations so that they could keep Lightning. Ask students what this tells them about their characters. Based on everything the children have read so far, what kind of person do they think Ruth is?

	165
	Comprehension strategy: predicting
	At the end of this page, ask children what they think might happen next. Do they think Ruth’s mother and brother are still alive? Ask for reasons for their answers. 

	165
	Word study
	Ask children to find the word ‘disoriented’. Draw their attention to the dis- prefix and ask them if they know what it means or implies (‘not/the reverse/away’). Ask children if they can think of any other words beginning with ‘dis’ (‘disappear’, ‘disagree’, ‘disengage’, ‘disinterested’, ‘disheartened’, ‘disbelief’, ‘disavow’, etc.). 

	164–166
	Comprehension: questioning
	Talk to children about the fact that history is not just about the events but about the impact of these events on real people. Question the effectiveness of the text at bringing the blitz to life. Did it help to have a narrator their own age? Did they empathise with her or not? Was the language effective? How did having a dog as a central character make things come alive?



Writing development
	About the genre: Narrative 
Remind children that the purpose of narrative is to entertain, but it can also inform. Explain that historical fiction takes real historical events as a setting for a story. Characters may be based on real people, be inspired by a number of people, or be completely invented. When writing historical fiction, reading about the real experiences and feelings of those involved via diaries, biographies and other sources can give the writer insights for creating internal monologues. For example, the text in Unit 14a is an extract from a story about imagined characters in a real-life setting. Historical facts are woven in (e.g. the clothes worn by people in the concentration camps). Feelings and events that are made up are based on fact (the boys are sad and anxious, Shmuel is always hungry, etc.). Explore the relationship between fact and fiction with the children: you could remind them of what they learned previously about mixing real-life and imagined content in fantasy fiction.

	Unit 14a: Bruno and Shmuel

	Writing skills: Internal monologue
Explain that internal monologues function as a window into a character’s mind and their thoughts. It is an effective way of letting your reader know how a character is feeling and what they are thinking. Get children started on the writing skills activity by brainstorming words they might use in the internal monologues they are about to write (‘alone’, ‘terrified’, ‘confused’, ‘angry’, ‘excited’, etc.). Remind children that they must think from the perspective of the character – not themselves. 
Writing genre: Historical research
You could model how to begin researching one of the topics for the historical research activity. Touch again on the work around the nature of historical fiction. Tell students they need to look for the kinds of facts that can be used to create an interesting setting, an intriguing problem or a compelling person for your story.

	Unit 14b: The Trouble With Lightning

	Writing skills: Empathising with your characters
Discuss with students when have they felt as Ruth did in this story – alone, scared, and then relieved. Model the process further by looking at the first example in the writing skills activity: ask children to think about a time they felt very ill so they can empathise with a character who is dying from the Plague. Brainstorm some words that might describe how they would feel (‘weak’, ‘helpless’, ‘despairing’, ‘in pain’, ‘frightened’, etc.). 
Writing genre: Writing historical fiction
Review quickly what historical fiction is – an imaginary story set against the backdrop of real historical events. Give children time to revisit the notes they made in Unit 14a. Are they clear about the historical event they are using? Direct them to use the tips to think through how they will make the facts into a story before starting to write. Remind them about the three Ps – Person, Place, Problem. Make sure they have identified each of these elements before starting to write. Tell them it’s also a good idea to work out how the problem is resolved. Once the basic structure of the story is in place, they can then think about other elements such as a strong story hook, building empathy with their character, and including dialogue and an internal monologue. 



Starlight 6th Class: Unit 15 – Reading and writing lesson plan
	Unit
	15a, 15b
	Texts
	15a: Why We Need a Park for Elderly People
15b: Why We Need a Skate Park for Young People

	Theme
	Family and community 
	Subtheme
	Parks and recreation

	Genre
	Persuasive text 
	Grammar
	15a: Synonyms and antonyms
15b: Proofreading for grammar errors 

	Comprehension skills/strategies
	Synthesising
Inferring 
	Writing skills
	15a: Short, medium and long sentences
15b: Structure of a letter 

	
	
	Writing genre
	15a: Planning a persuasive letter
15b: Writing a persuasive letter

	Vocabulary focus
	Text 15a: institutionalised, proximity, accessible, avid, therapy, commitment, percentage, possible, petition, infirm, debilitating, pacifist, vulnerable
Text 15b: nuisance, calories, cardiovascular, illicit, pedestrian, exertion, begonias, aerial, menacing

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 170–181)
Early finishers printable worksheet: 6th_15a_early finishers
Alternative questions printable worksheet: 6th_15a_alternative questions
Early finishers printable worksheet: 6th _15b_early finishers
Alternative questions printable worksheet: 6th _15b_alternative questions 
Starlight 6th Class_Persuasive writing template
Starlight 6th Class_Persuasive writing checklist
Starlight 6th Class_Persuasive writing model

	Cross-curricular links and activities
	Arts – Drama – Roleplay
Organise children in pairs and have one child play Emma and the other play Eileen. Children must explain, in their roles, why their idea for the use of the waste ground is best. Pairs then swap roles. Children will likely find it easy to identify with Emma, so encourage them when playing the role of Eileen to really put themselves in the shoes of an older person.
SESE – History – Local studies – My locality through the ages
Encourage children to reflect on any redevelopment that has happened in the local area in their lifetimes. Have any parks or other local amenities been built or rebuilt/redeveloped? Are there fewer or more amenities and green spaces now than there used to be? Children could ask a parent, grandparent or older person in the community about what kinds of changes they have seen in the area and how these changes have affected the local community. Then children could give an oral report on their findings to the class.

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 175 and p. 181). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their persuasive text using smiley faces.
Portfolio assessment: Children can add their persuasive text to an assessment portfolio.
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 15a: Why We Need a Park for Elderly People

	Page
	Type
	Prompt

	170
	Genre
	Ask what children know about persuasive texts. Prompt for the following: direct address, lots of facts and opinions, and persuasive language. Persuasive texts may also point out features and benefits and ask rhetorical questions. Ask children to skim p. 170. What form does this persuasive text take (formal letter)?

	171
	Comprehension strategy: synthesising
	Ask children to read the first sentence of point 3. The writer states one negative about the park – what is it? Now ask children to read the rest of the paragraph. The writer gives several counter-arguments. Ask children to list them (reduce labour costs, something to do, good for the soul, good exercise, reduce food costs, improve diet). 

	171
	Grammar: synonyms and antonyms
	Ask children to read point 4. Can they think of synonyms for ‘small’ that could be used here? What are the antonyms of these words: ‘better’ (worse), ‘outdoors’ (indoors), ‘love’ (hate), ‘longest’ (shortest). 

	171
	Word study
	Ask children to read the final paragraph on p. 171, up to ‘teenagers’. Can they define the word ‘percentage’? It comes from Latin words meaning ‘by’ and ‘hundred’. What other words use ‘cent’ to mean ‘hundred’ (‘cents’ in a euro, ‘century’, ‘centipede’)? Why does the writer use this word, rather than saying for example ‘only a few people’? (It is a more technical word, so it gives the writer authority.) 

	171
	Language
	What is a rhetorical question? (It is a question that is asked to make a point, not to get an answer.) Ask children to find a rhetorical question on this page (‘Have you considered ...?’). Why are rhetorical questions effective?

	172
	Language: short, medium and long sentences
	Ask children whether most of the sentences so far have been short or long? Why? The writer has used lots of long sentences to explain the benefits of their idea and back-up their argument. Now ask children to look at points 1–9 on p. 172. Some of these are very short. Why? (This is a list of facts.) Ask children how they could extend points 5, 7 and 9 to back up the ideas with some possible benefits. (Example: A bowling green could provide a different form of exercise and encourage team spirit.)

	172
	Language/Genre
	Ask children to read the paragraph beginning ‘For too long ...’ to identify three persuasive techniques. (Examples: Good [‘a lot to offer’/‘have given much’] is contrasted with bad [‘hidden away’/‘infirm’]. Rhetorical questions are used. The writer quotes a respected authority.)

	172
	Genre
	Remind children that the conclusion in a persuasive text is often a ‘call to action’. What does Eileen want the council to do next?



	Unit 15b: Why We Need a Skate Park for Young People

	Page
	Type
	Prompt

	176
	Genre
	Quickly review the persuasive techniques used in the previous text and then read the first two paragraphs of Emma’s email. Explain that Emma uses a different persuasive technique called argument/counter-argument. She lists the possible arguments the reader will have, and then gives a counter-argument. Ask children to find examples of this. (Example: One argument is that teens could just meet at the shopping centre. The counter-argument is that the teens are told to move on.) 

	176
	Grammar: punctuation 
	In the first three paragraphs, find examples of these forms of punctuation (below). Say how they are used to create the tone of the email.
Apostrophe of contraction: ‘there’s’, ‘shouldn’t’. Creates conversational/informal tone.
Exclamation mark: ‘menace to society!’, ‘perfect solution!’. Provides emphasis.
Question mark: ‘for teenagers?’. Used in rhetorical questions.
Speech marks: ‘making a nuisance’. Quotations are used to back up an argument.

	177
	Comprehension: synthesising/ Language 
	Have children read points 1 and 2 on p. 177. Ask for at least three facts that Emma gives about health, cost and risk. What do children notice about the language Emma uses when she gives facts compared to the language she uses when she is expressing her opinions? (It is more formal and technical when she gives facts.) Why? (This makes her facts sound trustworthy and objective.) 

	177
	Word study
	Ask if children know what ‘illicit’ means. It is from the Latin words ‘in’ meaning ‘not’ and ‘licere’ meaning ‘to be allowed’. From this, we can work out that it means ‘something that is not allowed’. 

	177
	Genre/Language
	Ask children to read paragraphs 4 and 5 to identify more examples of the writer’s persuasive techniques already discussed. (Examples: We see argument and ≠counter-argument. There are formal and technical presentation of facts. Informal/humorous language is used for opinions.) 

	178
	Grammar: punctuation
	Dashes can be used to add additional information at the ends of sentences. Ask children to identify four examples of this in the first two paragraphs on this page. 

	178
	Vocabulary
	Like Eileen, Emma summarises features that could be included. Do children think the councillors reading this letter will understand all the words/phrases she uses? What might they struggle with? Why? Can they suggest ways to rewrite any of these points with different words to make them clearer for a non-skating older audience?

	178
	Genre
	Emma uses the same technique as Eileen did in her concluding call to action. Can children identify it? (Refer back to the final point of notes for the text in Unit 15a.) Does Emma really mean she is a menace to society? Why does she say this? (She uses humour to make the opposite point to the one being stated. She is actually a well-behaved teenager.) 



Writing development
	About the genre: persuasive text 
Review what children have learned and know about the features of a persuasive text. Prompt for the following features:
Directly addresses audience
Argument and counter-argument 
Contrasts good and bad
Facts and opinions
Technical, official-sounding language or quotes from experts give a sense of authority 
Rhetorical questions
A concluding ‘call to action’.

	Unit 15a: Why We Need a Park for Elderly People

	Writing skills: Short, medium and long sentences
Introduce this activity with a game of Build A Sentence. Give children a short sentence with just a subject and verb, and then ask them to add parts of speech (see below) to make it longer.
Starting sentence: Emma skated.
Add a preposition (to, from, towards, along, etc.) and a noun with an appropriate article (the road, a ramp, a field, the house, etc.).
Add an adverb to say more about the verb (quickly, slowly, carefully, recklessly, etc.).
Add an adjective to say more about the noun (bumpy, grassy, smooth, concrete, large, etc.).
Use brackets for some additional information in the sentence (though it was raining, though she was tired, etc.).
Use a conjunction to add another clause (because she was late, so she could get home, etc.).
Use a dash to add an extra bit of information (– as usual, – hoping she would get back in time, – hoping it wouldn’t rain, etc.).
The sentence-building could work as in the example below.
Emma skated. Emma skated along the road. Emma skated skilfully along the road. Emma skated skilfully along the bumpy road. Emma skated skilfully (despite the difficulty) along the bumpy road. Emma skated skilfully (despite the difficulty) along the bumpy road because she was bored at home – as usual. 
This will remind children of the ways they can adapt sentences, which will help with the writing skills activity.
Writing genre: Planning a persuasive letter
Once they have their 3–5 points, remind children to review them against the features of persuasive texts. Did they just list features or did they join them with benefits? Have they used any technical language? Can they change any of their points to sound more formal? Could any of their points be introduced with a rhetorical question? Could they quote an expert to back up their points? 

	Unit 15b: Why We Need a Skate Park for Young People

	Writing skills: Structure of a letter
Acknowledge that children do not often write formal letters nowadays. Discuss when it might be appropriate, however. Ask children to look back at the text in Unit 15a and to jot down structural points that they notice. Get them started by pointing out the address, top right. Then talk them through the letter from Barry Bluebottle, feature by feature, before they begin to write their response.
Writing genre: Writing a persuasive letter
Ask the children to write a draft, using the notes they made, and then to check it against the list of features of persuasive texts. Have the children used the features to best effect? Have they written their facts with impressive-sounding expert language? Have they expressed their opinions using emotive adverbs or humour? Have they remembered to address the reader directly? Remind them that, for this activity, they also have to get the structure right. Have children check against the writing skills example to make sure they have structured their letter correctly. Children could swap drafts with a partner and ask for feedback before beginning to write their second draft.



Starlight 6th Class: Unit 16 – Reading and writing lesson plan
	Unit
	16a, 16b
	Texts
	16a: ‘First Day at School’
16b: ‘On Aging’

	Theme
	Family and community
	Subtheme
	Beginnings and endings

	Genre
	Poetry
	Grammar
	16a: Subject and predicate
16b: Dictionary skills 

	Comprehension skills/strategies
	Synthesising 
Making connections
Inferring
	Writing skills
	16a: Mind mapping ideas
16b: Similes and metaphors

	
	
	Writing genre
	16a: Mind mapping a poem
16b: Writing a rite of passage poem 

	Vocabulary focus
	Text 16a: uniform, inventing, railings, imagine, remember, sewn 
Text 16b: chattering, sympathy, otherwise, aching, stumbling, breathe

	Lesson resources
	Starlight 6th Class Combined Reading and Skills Book (pp. 182–189)
Early finishers printable worksheet: 6th_16a_early finishers
Alternative questions printable worksheet: 6th_16a_alternative questions
Early finishers printable worksheet: 6th _16b_early finishers
Alternative questions printable worksheet: 6th _16b_alternative questions 
Starlight 6th Class_Poetry writing template
Starlight 6th Class_Poetry writing checklist
Starlight 6th Class_Poetry writing model

	Cross-curricular links and activities
	SPHE – Growing and changing – As I grow I change
‘Rite of passage’ poems provide a great opportunity to explore change. The topics in the writing activity support children in identifying and discussing changes in growing from child to adult (changing interests, developing a wider circle of friends, increasing personal independence and responsibility, coping with school transfers, etc.). Ask children to list the things they look forward to about the move to secondary school, and things they are apprehensive about. Talk through some of the common fears and how we can face up to them.
Arts – Drama
Practise expressing emotion. Children could act out either or both poems in small groups, expressing the feelings the characters in the poems experience through their gestures, facial expressions and physicality.

	Differentiation
	Reading
	Challenge questions in student textbook
Early finishers/Alternative questions worksheets

	
	Writing
	All children carry out the same writing tasks (Starlight 6th Class Combined Reading and Skills Book p. 185 and p. 189). Writing is differentiated by outcome.

	Assessment
	Self-assessment: Children self-assess their poem using smiley faces.
Portfolio assessment: Children can add their poem to an assessment portfolio.
Teacher-designed tests and tasks 
Questioning: Use the prompts.
Conferencing 
Teacher observation



Literacy development prompts
	Unit 16a: ‘First Day at School’

	Page
	Type
	Prompt

	182
	Genre
	Read the title and look at the picture together. Also ask children to look at the ‘shape’ of the text. What kind of text is this? (It is a poem in three verses.) Ask the children to scan the last word in each line of the first verse. Is there a pattern of rhymes? Can they remember the name for a non-rhyming poem (free verse)?

	182
	Comprehension: synthesising
	Ask children to read the first verse and to name something that is confusing for the character (the double meaning of the verb ‘go’: in this case, ‘sound’ – but usually ‘leave’). Name some things the child finds threatening. (Examples: Other children are big, noisy and knowledgeable. They leave him out. The games are rough.)

	182
	Word study
	The poet makes jokes out of two school words. What are they in the poem and in real life? (The poet thinks of ‘lessins’ as a small and slimy creature – for ‘lessons’. The ‘glassrooms’ are rooms made of glass – for ‘classrooms’.) Can children make their own jokes out of these misunderstood school words: ‘plague-round’ and ‘stew-dents’? Can they think of their own? Explain that this is called ‘word play’. Ask children to find another example of word play in the last verse. 

	182
	Comprehension strategy: making connections
	Ask children to think of another event in a child’s life that might be scary – maybe starting at a new club or sports team, meeting a new family member for the first time, or moving house. These are called ‘rites of passage’. Ask children to remember a rite of passage of their own and how it felt. Then together make a word map, grouping the words that are similar. Which are positive (excited, keen, looking forward, etc.) and which less so (anxious, shy, uncomfortable, etc.)? Talk about the fact that most new experiences have elements of both. By the end of his first day, what do they imagine the child in the poem might have enjoyed about school? (Examples: He might have met new friends, had a nice lunch or enjoyed being included in a game.)

	182
	Word study/Language
	Remind children that poems use language for effect. As well as the word play, what figurative language does the poet use? Prompt children towards the repetition used by the poet (‘so big’, ‘So noisy’, ‘So much at home’; ‘the railings/All around, the railings’). Point out that real words are made into nonsense words to show childish panic (‘millionbillionwillion’, ‘yellowwellies’, etc.). Point out that the poem’s language seems simple but is very effective at conveying who the character is and how he is feeling. 



	Unit 16b: ‘On Aging’

	Page
	Type
	Prompt

	186
	Genre
	As before, read the title and look at the picture. What time of life is this poem about? Ask children to scan the last words in the lines and to talk about rhymes. Prompt for the fact that there are some different patterns 
(the first eight lines are ABCB and DDEE). There are also some words that almost rhyme: ‘pity me’/‘sympathy’, ‘wrong’/‘gone’. Explain that these are called ‘half-rhymes’.

	186
	Grammar: punctuation
	Ask the children to find the five exclamation marks in the poem. Why do writers normally use these (for emphasis, or to show humour or volume)? 
Is that why they are used here? 

	186
	Language
	Ask children to find the simile in the poem (‘like a sack left on the shelf’). Can they think of some other similes or metaphors for something quiet, forgotten or left behind? Encourage children to be creative. (Examples: like a parcel left sitting on the platform, one last coat in an empty cloakroom, a discarded umbrella, etc.) 

	186
	Word study
	Point to line six. What does ‘sympathy’ mean? Do the children understand how it is different from ‘empathy’? The ‘path’ bit in both comes from the Greek ‘pathos’, meaning ‘suffering’. But sympathy is when someone feels pity for another person, and empathy is when they understand what it is like to feel like that person. 

	186
	Comprehension: making connections
	Read lines 5–8 out loud to the children, exaggerating the poet’s irritation with sympathy but openness to ‘understanding’. Ask the children to imagine that they fell over and hurt themselves. One person shows sympathy and says, ‘I feel sorry for you.’ Another shows empathy and says, ‘I can imagine how bad that feels – I’m sorry you’re hurt.’ Ask children why the poet would prefer empathy (called ‘understanding’ here) over sympathy?

	186
	Language
	Point out that the poet repeats the word ‘less’ in lines 17 and 18. What is the effect of this? (It emphasises the changes and creates a rhythm.) Can children think of some alternative lines for her, emphasising what she lacked when she was younger? (Examples: ‘A little less knowledge, a little less sense,/A lot less wisdom, and much less tense!’) Or pick any time in life and rewrite the lines to emphasise what the person does have. Ask children to match a time of life to the following lines: ‘A lot of attitude, a lot of noise,/Sometimes moody, not too wise’. (Answer: a teenager!)

	186
	Comprehension: making connections 
	Ask children to think about both the poems they have looked at in this unit. Which do they feel they relate to most? Why? 



Writing development
	About the genre: Poetry 
Review what children have learned and know about poetry. Prompt for the following features:
Poems entertain – and can also be used to share emotions and feelings
May use simple, everyday or silly words, similes or metaphors to make their point effectively – they don’t need to be complicated! 
Can rhyme, but they don’t have to; can have a regular rhyme scheme or rhyme all the way through
Very personal poems can use the writer’s own ‘voice’ rather than more formal grammar.

	Unit 16a: ‘First Day at School’

	Writing skills: Mind mapping ideas
Help the children to come up with their own headings for their mind map. Ask them to write their chosen topic in the centre of a page and then direct them to adapt the headings, working clockwise from top left: What is the setting? Who else is there? What are you thinking about? What are you feeling? Is anything surprising or confusing for you? What words can you think of that are specific to this place or event? 
Writing genre: Mind mapping a poem 
You could support children in answering the questions in the book.
Remind them that rhyme can help structure a poem. They might want to try to think up some pairs of relevant words – one way to do this is to think of a relevant word and then to go through the alphabet in their head to see if there are any rhyming words they could use. Model this. (Example: I’m going to write about starting a new school. I’m worried about how I look. Perhaps I could rhyme ‘wear’ with ... ‘hair’, ‘stare’ or ‘tear’.) Remind children that they could use a rhyme scheme with lots of different rhyming pairs or groups, if it gets too hard to express themselves with a limited set of rhyming words.
Think about empathy – an audience who has experienced the same rite of passage may enjoy your poem more. It would be best not to choose small children for a poem about becoming a teenager, but many people would understand a poem about joining a new team or club.
Check that children are clear on what adjectives and adverbs are. Adjectives describe nouns (i.e. people, places and things). Adverbs describe verbs (i.e. being, doing or action words). Which is most suitable for their subject? 

	Unit 16b: ‘On Aging’

	Writing skills: Similes and metaphors
It might help to use this little trick to remember the difference between similes and metaphors. Read out the tips and emphasise the sound connections between the words/syllables in bold.
Simile has the same root as ‘similar’ – something that is like something else. Similes use ‘like’ or ‘as’. 
Metaphor is when something else stands in for the thing.
As children complete the metaphors and similes, suggest that they shut their eyes and picture the thing being described in detail. What colour is it? What size or shape? Is it threatening or pleasant? Where is it? Then try to think of something else with the same qualities.
Writing genre: Writing a rite of passage poem
Tell children that you think the biggest challenge in writing a rite of passage poem is to get across what you want to say within the structure you want to use. Remind them that they can adapt their rhyme scheme as they go along, and they can go back to change words and add similes after they’ve written the first draft. It may help to get their ideas down first and then go back later to improve the language, rather than trying to do it all at once. 



	5th and 6th Class Teacher’s Guide

6th Class reading and writing lesson plan	

