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	[image: ]Class
	6th
	Theme
	Sport

	Unit
	1
	Subtheme
	Irish sports stars

	Unit genre
	Recount
	Oral text type
	Oral recount

	Vocabulary
	Tier 1 examples: national, international, described, championship, sportsperson, medals, obsessions, disability, coordination, weakness
Tier 2 examples: dogged, determination, resilience, generation,
Tier 3 examples: cross-country, titles, medallist, visually impaired

	Lesson resources
	N/A


Fortnightly plan
	Lesson 1
	Digital poster (Story mode)
Digital poster (Explore mode) Talk and discussion
Pair talking task: Rapid response challenge
Pair talking task: Same difference
	Lesson 3
	Digital poster (Explore mode): Talk and discussion 
Pair talking task (Oral recount): Recount an experience


	Lesson 2
	Digital poster (Story mode): Recap
Digital poster (Question mode)
Pair talking task: 60-second challenge
Group talking task: The fastest game on grass
	Lesson 4
	Digital poster (Let’s Talk! mode): Why Katie Taylor is Ireland’s greatest sports star
Talking task: Have your say!



Lesson 1
Digital poster (Story mode)
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster (Explore mode): Talk and discussion
Go to the Explore mode of the poster. Ask students the following questions: 
· What have all the sportspeople featured on the poster in common? (They have all excelled in their sport at the highest level)
· What words are used to indicate that these are exceptional sportspeople? (e.g. heroes, top of their game, star, record, best ever, famous, legends, champion, greatest, success, longest, boasts, first, achieve, win, wins, winner, won)
· Can you name the sportspeople on the poster who have achieved these accolades? Explore the word ‘accolades’ – awards which honour the achievement of the recipient.
· For each image in turn, name the type of sportsperson featured (footballer, hurler, soccer/camogie/rugby player, runner, sailor, boxer, golfer, cyclist, rower, horse rider/racer). What do you notice about these words? (Most of them end in ‘er’; one of them is spelled ’or’; one of them ends in ‘ist’)
· What is another term used for a sportsperson? (Athlete)
· What special term is used for the athletes featured on the poster? (Elite athletes – the best of their kind)
· What words can be used to describe elite athletes (e.g. high-performing, determined, driven, focused, gifted, outstanding, competitive, successful, talented, superb, high-class, victorious, conditioned, accomplished, superior, exceptional, powerful, splendid, remarkable, strong, fit, resilient, agile, committed, at the pinnacle/peak/top/most successful point of their careers, etc.)
· For each image in turn, use an adjective to describe the sportsperson – ideally beginning with the same letter of the alphabet as the sport (e.g. [insert name here] is a formidable footballer, an honest/honourable hurler, a powerful/popular/perfect player, a renowned/robust runner, a sensational sailor, a brave/beloved boxer, a gifted golfer, a competitive cyclist, a remarkable rower, a ruthless rider, etc.) To make this more challenging, encourage the students to generate as many adjectives as possible beginning with the same letter as possible for each sportsperson. This may be timed/played competitively as a game for added challenge.
· Explore the word Athlete. Athlete is a noun – referring to someone who is proficient in sport. Athletic is an adjective – describing someone who is proficient in sport. Ask students to turn the following nouns into adjectives:
Hero (heroic); skill (skilful); victory (victorious); muscle (muscular); fame (famous); gold (golden); energy (energetic); grace (graceful); nation (national); courage (courageous); advantage (advantageous), gift (gifted), talent (talented), power (powerful), condition (conditioned)
Pair talking task: Rapid response challenge
Organise students in pairs. Give each pair ONE sheet of paper. Students take turn acting as scribe for this activity. As quickly as they can, students must generate (choose as many as appropriate):
· a list of the sportspeople featured on the poster in alphabetical order by surname
· a list of the sports featured on the poster in reverse alphabetical order
· a list of the athletes on the poster, by age from the youngest to the oldest
Alternatively, ask students to categorise the sports into groups (e.g. sports played on grass; track; Gaelic games; sports played with a stick; individual sports; group sports, etc.)
Pair talking task: Same difference
Organise students in pairs. Pairs choose any two images on the poster and describe clearly how the athletes in the two images are similar and how they are different. Encourage students to incorporate interesting connectives in their descriptions, e.g. Both Stephen Cluxton and Henry Shefflin play Gaelic games and furthermore both are spectacular players. However, Cluxton plays football, while Shefflin is an outstanding hurler. Pairs then share their descriptions with the class.
Useful words
Connectives: because, as, since, therefore, so, consequently, as a result 
Comparison: but, however, although, yet, nevertheless, whereas, on the other hand, despite this, while
Addition: and, also, in addition, furthermore, as well as, moreover, besides which
Lesson 2
Digital poster (Story mode): Recap
[bookmark: _Hlk496190005]Play either the Story mode 1 (starters) or Story mode 2 (flyers) again. Make sure students understand all of the vocabulary.
Digital poster (Question mode)
Go to the Question mode of the poster. Play each question and discuss the answers with the students briefly. 
	Q1.
	How many all-Ireland medals do Stephen Cluxton and Henry Shefflin each have?

	Q2.
	For how long did Roy Keane play for the Ireland team?

	Q3.
	What two sports on water are featured?

	Q4.
	What do Ashling Thompson and Denise Gaule have in common?

	Q5.
	Why did Michael McKillop take up running as a boy?

	Q6.
	Where and when was the photo of sailor Annalise Murphy taken?

	Q7.
	Look at the picture of Henry Shefflin. What do you think happened next?

	Q8.
	What words could you use to describe all these sporting heroes?

	Q9.
	Choose a picture. Describe how you think the person or people in it felt when it was taken.

	Q10.
	Which person do you find the most inspiring, and why?


 Pair talking task: 60-second challenge
Spotlight the image of Katie Taylor in the boxing ring. Organise students in pairs and give them 60 seconds to develop a complete, complex sentence describing the image. 
Their sentences should open ‘Katie Taylor is a …’ and end with ‘ … and became world champion’.
Scaffold the students to complete their sentences with the following structure:
Choose a strong overarching word (e.g. boxer)
Put two adjectives before the noun (e.g. graceful, courageous)
See if you can think of hyphenated adjectives (e.g. high-performing)
Complete the sentence with an action word/phrase (e.g. shot/charged to victory, raced to the pinnacle of her sport, roared/hurled/rushed into the spotlight, stampeded onto centre stage) and an appropriate adverb (e.g. swiftly, furiously, frantically, briskly, naturally, cleverly, remarkably, enthusiastically)
The sentence should now read something like this: Katie Taylor is a powerful, courageous, high-performing boxer who shot brilliantly to the pinnacle of her sport and became the world champion.
In their pairs, students then take on the 60-second challenge with another image in the poster.
Group talking task: The fastest game on grass
Organise students in groups of three or four. Spotlight one of the two images of the game of hurling/camogie. Ask students the following questions: 
Hurling has been called the fastest game on grass. Do you agree? Why/why not? 
Do you think this is a game which requires a lot of skill? What are the skills that these elite athletes demonstrate? (e.g. catch the sliotar in the air, scoop from the ground, balance on the hurl, strike from the hand/ground, block from the front, hook from behind, etc.)
Now each group chooses one of the games played on grass (Gaelic football, Rugby, Soccer, Golf). The group must identify the particular skills needed to play the game exceptionally well at the highest level (e.g. pass, control, catch, kick, shoot, tackle, spin, dribble, side-step, grip, drive, swing, chip, putt, slice, etc.) 
One member of the group then moves to another group and explains the skills of that game to a new group.
Lesson 3
[bookmark: _Hlk497669028]Digital poster (Explore mode): Talk and discussion 
Go to the Explore mode of the poster. Ask students the following questions:
Which of the images show Olympic athletes? (Michael McKillop, Katie Taylor, Annalise Murphy, Katie-George Dunlevy/Eve Mc Crystal, Paul/Gary O’Donovan)
How do we know? (e.g. Olympic medal/symbol)
Explore the origin of the word ‘Olympic’ (from a region in ancient Greece – Olympia – where games were held to honour the Greek God Zeus).  Other forms of the word: 
Olympian – competitor in the Olympic Games
Paralympics – from ‘para’, meaning ‘side by side’ or ‘parallel’ and Olympics, an event modelled on the Olympic Games where athletes with disabilties compete.
Pair talking task (Oral recount): Recount an experience
Organise students in pairs. Ask the question: have you ever attended or watched an event where an elite athlete was performing? Students must turn to their partner and recount the experience. Remind students to tell their partner what their recount is about (consider what, who, where, when, why); sequence the events in chronological order; use time words (e.g. first, second, next, then, when, after, later, before, meanwhile, during, lastly, finally, in the end, etc.); speak in the past tense, use I or We, give interesting descriptions (use interesting adjectives and adverbs) and have a clear ending or conclusion to the recount.
Lesson 4
Digital poster (Let’s Talk! mode): Why Katie Taylor is Ireland’s greatest sports star
Go to the Let’s Talk! mode of the poster. Play the podcast ‘Why Katie Taylor is Ireland’s greatest sports star’.
Ask students the following questions:
· How was women’s boxing catapulted to centre stage in 2012?
· How long has women’s boxing been recognised in Ireland? Does this surprise you? Why?
· What does it mean to say that Katie ‘dominated’ the sport?
· Would you agree that Katie is Ireland’s most talented and successful sports star? Why?
Talking task: Have your say!
Initiate this discussion as a whole-class discussion or a group discussion as appropriate, focusing on one or more of the questions below:
· Why are the athletes on the poster good role models? What do they do that sets them apart? Why do you look up to them?
· Which game represented on the poster requires the greatest skill? Why?
· Which sports are amateur/professional? What are the advantages/disadvantages of each?
· How can sport be taught to include everyone regardless of ability?
· How do you think children should be encouraged to keep participating in organised sport when they enter secondary school, where the drop-out rates increase?
· What are the benefits of sport?


	[image: ]Class
	6th
	Theme
	Sport

	Unit
	2
	Subtheme
	Unusual sports

	Unit genre
	Report
	Oral text type
	Oral report

	Vocabulary
	Tier 1 examples: carve, paddle, unusual, official, Olympic, Championship, national, league, launched, extreme, thrilling, mountainside
Tier 2 examples: unconventional, canine, participant, triumph, Federation, governed, exhilarating, mundane
Tier 3 examples: wanging, hoying

	Lesson resources
	Multimedia links


Fortnightly plan
	Lesson 1
	Digital poster (Story mode)
Digital poster (Explore mode): Talk and discussion
Pair talking task: Curious questions
Pair talking task: Don’t say a word
	Lesson 3
	Digital poster (Explore mode): Talk and discussion 
Group talking task (Oral report): Dog sports

	Lesson 2
	Digital poster (Story mode): Recap
Group talking task: Circle time teasers
Digital poster (Question mode)
Pair talking task: Persuade me!
	Lesson 4
	Digital poster (Poem mode): ‘The Toe Wrestler’
Stay on your toes!


Lesson 1
Digital poster (Story mode)
Play the story for the students. As they listen, ask them to identify: 
one fact they already knew
one fact they found incredible 
one hilarious fact
one bizarre fact
Encourage students to explain why they chose each fact.
Now play either Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster (Explore mode): Talk and discussion
Go to the Explore mode of the poster. Ask students the following questions: 
Name the sports identified in the story (welly wanging/hoying/throwing; cheese chasing; pumpkin paddling; dog surfing; unicycle hockey; toe wrestling; shovel racing; extreme ironing)
In your opinion, which one of these sports is the funniest, most ridiculous, most entertaining, most skilful, most serious? Explain your opinion. (Remind students of the rule for forming the superlative of an adjective – for most two-syllable adjectives add ‘-est’ to the end of the adjective, for adjectives of three syllables, use the word ‘most’ before the adjective, and don’t change the adjective).
Looking at the poster, which one of these sports would you say is most/least popular? Why?
What ONE word best describes all these sports? (e.g. unusual/strange) Can you think of any synonyms for unusual/strange? (e.g. bizarre, extreme, peculiar, odd, weird, absurd, crazy, nonsensical, preposterous, ludicrous, quirky, etc.)
Since these are unusual sports, they could not be described as common, normal, regular, ordinary, typical, conventional. How would we need to alter these words to express the opposite meaning (antonym)? (Use a prefix, e.g. un to make unusual, ab to make abnormal, ir to make irregular, extra to make extraordinary, etc.) How many words with the prefix ‘un’ can you think of meaning the opposite of ‘usual’ to describe these sports? (e.g. unusual, unbelievable, uncommon, unconventional, unorthodox, unimaginable, etc.)
In the story, dog surfing is referred to as a canine-centred sport.  What does this term mean? (Canine – relating to dogs, from the Latin word canis meaning ‘dog’)
Can you think of phrases which sum up how unusual these sports are? (e.g. off the wall; off the rails; way out; out there, etc.)
What do you think are the particular challenges of these unusual sports? (e.g. need for balance, shock absorbing, danger, speed, discomfort, skill)
Pair talking task: Curious questions
Organise students in pairs. Point out that we don’t know a lot about the sports presented on this poster. What are students curious about in relation to each of these sports? Ask each pair to generate questions about the sports to find out more, e.g. Where do the pumpkins come from? How is the iron powered on top of the mountain? Could the handle of the shovel hit the competitor in the face? What is the likelihood of breaking a toe in toe wrestling?
Each pair turns to another pair and shares their questions. Encourage pairs to speculate on/research the answers to their questions.
Pair talking task: Don’t say a word
Organise students in pairs. Pairs sit facing one another. Student A sits facing the white board and Student B is sitting with his/her back turned to the white board. Spotlight ONE of the images on the poster. Student A describes the unusual sport in terms of location, equipment, clothing and safety, without mentioning the name of the sporting activity. When the description is complete Student B must guess which unusual sport is highlighted, e.g.  
Student A: This sporting activity takes place in (location). You must use (name of equipment) for this activity. The clothes you need to wear for this activity are (clothing). it is essential for safety that (safety equipment) is used.
Student B: I think this sporting activity is …
Have students swap roles, then spotlight another activity.
Lesson 2
Digital poster (Story mode): Recap
Play either the Story mode 1 (starters) or Story mode 2 (flyers) again. Make sure students understand all of the vocabulary.
Group talking task: Circle time teasers
Organise students in groups of four to six. Seat each group in a circle. There is one empty chair in each circle – this is the question chair.
Each student in turn sits in the question chair and asks the group a question about one image on the poster.
Any member of the group may answer the question. When the question is answered correctly, the next student moves into the question chair. When all of the students in the group have asked a question about the image, move on to another image and repeat.
Students are free to ask any question about what they see in the image, e.g. welly-throwing image:
Student 1: How many competitors are taking part in this competition?
Student 2: Where is the sport taking place?
Student 3: Is this a popular sport? Why?
Student 4: What season is it? How do you know?
Student 5: Are all the competitors adults? 
Student 6: How is the winner of the competition decided?
Digital poster (Question mode)
Go to the Question mode of the poster. Play each question and discuss the answers with the students briefly. 
	Q1.
	Name two everyday items being used in unusual ways in these sports.

	Q2.
	How does a team win at unicycle hockey?

	Q3.
	What food is chased at the event in Gloucester once a year?

	Q4.
	What do the sports of pumpkin paddling and shovel racing have in common? Think about how to win at them.

	Q5.
	Which of these sporting events has been going for hundreds of years?

	Q6.
	Choose one of the sports and explain in your own words how to play and win at it.

	Q7.
	Which sport do you think looks the most dangerous? Why?

	Q8.
	Which of the sports would you most and least like to try? Give reasons for your choices.

	Q9.
	Think of two reasons why someone might join in these sports.

	Q10.
	Invent a new sport yourself – make up some unusual rules and equipment.


Pair talking task: Persuade me!
To persuade means to try and convince someone to do something by giving them reasons why they should do it.
As a whole class, brainstorm the arguments for and against participating in one of the sports featured on the poster. Identify the risks, dangers, thrills, fun, etc. of that sport. Then in pairs, one student tries to persuade their partner to become a contestant in the sport. They must give two reasons why it would be a good sport to take part in. Their partner argues against the idea, giving two reasons why it would NOT be a good sport to take part in. Encourage some pairs to present their interactions to the class.
Students may be scaffolded by using the following sentence frames: 
· Let me explain why you should become a _____ …
· The best thing about becoming a ___ is …
· I think you should decide to take up _____ because …
· Another reason you should decide to take up  ______ is …
· I don’t think that I would like to be a ____ because …
· It may be true that …, however, …
· On the other hand/despite/therefore/for that reason/moreover …
Lesson 3
Digital poster (Explore mode): Talk and discussion 
Go to the Explore mode of the poster. Spotlight the image of the dog surfing. Ask students the following questions:
· What is particularly unusual about this sport? (Competitor is a dog)
· What are dog sports? (Where the dog is the competitor)
· Check out this video showing a very popular dog sport: https://www.youtube.com/watch?v=3LRvdcKVTiM – (dog relay teams compete in flyball)
What is the sport called?
What is the object of the sport?
What are the rules?
Would you say the competitors/their handlers take this sport seriously? How do you know?
Do you think the dogs enjoy participating in the competition? Do you think it’s a good/bad thing for dogs to be involved in sport? Why?
Group talking task (Oral report): Dog sports
Organise students in groups of four. Each group researches one type of dog sports, e.g. agility, flyball, canine freestyle, dock jumping, herding trials, etc. to present to the class.
For more information on dog sports, see:
https://www.thesprucepets.com/top-dog-sports-1118567
http://iadsa.ie
Students must structure their reports around the objective of their chosen sport, rules of the sport, the equipment, skills of the sport, challenges of the sport, and whether it is appropriate to have dogs competing in sports. 
Assign a role to each student as appropriate, e.g. scribe, encourager, questioner, word wizard, coordinator, etc. Encourage each student to take part when orally presenting to the class. 
Lesson 4
Digital poster (Poem mode): ‘The Toe Wrestler’
Go to the Poem mode of the poster. Play the poem, ‘The Toe Wrestler’ by Kerri Ward.

The Toe Wrestler
By Kerri Ward

When I grow up, I’ll be a wrestler.
A toe-wrestler, to be exact.
Opponents will fear me
My fans will revere me
The stadiums will be jam-packed.

When I grow up, I’ll be a wrestler.
A toe-wrestler, to be precise
I’ll defeat all the pros
Using just my big toes
And a grip that’s as tight as a vice. 

When I grow up, I’ll be a wrestler.
A toe-wrestler, just to be clear.
With my style, panache, flair
And toes covered in hair
I’ll be champion within a year.

Regular wrestling is boring –
Toe-wrestling is the sport of kings.
So, do you have the stuff,
Are you tough enough
To go toe-to-toe in the ring?

Organise students in groups of four. Each group plans a presentation of the poem, deciding on who speaks which part of the poem, what tone of voice, what pace, gesture, and vocal expression to use.
Each group in turn presents the poem to the class.
Stay on your toes!
Have students form two lines of opinion facing each other: One for those who think toe wrestling is a fantastic sport which should be developed, and one for those who find the whole idea revolting. One student from each line in turn expresses and justifies his/her preference. Encourage students to use some of the following phrases when giving and justifying their opinions: 
· In my opinion …
· My view is that …
· I consider …
· I would say that …
· I disagree …
· I take a different view … 
· I share your opinion because …
· I don’t share your opinion for the following reasons …


	[image: ]Class
	6th
	Theme
	Ireland

	Unit
	3
	Subtheme
	Potatoes

	Unit genre
	Procedure
	Oral text type
	Giving instructions

	Vocabulary
	Tier 1 examples: healthy, average, famine, nutritious, humble, mealtime, vast, grower, staple, dietary, fibre
Tier 2 examples: emigrated, versatile, bizarre, enthusiasts, principal, devastating, maize, Peruvian

	Lesson resources
	Multimedia links


Fortnightly plan
	Lesson 1
	Riddle me this!
Digital poster (Story mode)
Digital poster (Talk and discussion)
Group talking task: The Irish potato famine
	Lesson 3
	Digital poster (Explore mode): Talk and discussion 
The history of Mr Potato Head
Group talking task (Giving instructions): Potato fun


	Lesson 2
	Digital poster (Story mode): Recap
Digital poster (Question mode)
Pair talking task: True or false?
Group talking task (Giving instructions): Versatile vegetable
	Lesson 4
	Digital poster (Poem mode): ‘Mashed Potato Love Poem’
Pair talking task: French fry love poem




Lesson 1
[bookmark: _Hlk12026294]Riddle me this!
Read students the following riddle. Ask them to solve it. 
I have eyes but I cannot see
I have skin but I cannot feel
I can be sweet but I’m not a toffee
I can be baked but I’m not a cake
I can be peeled but I’m not a carrot.
What am I?
[bookmark: _Hlk12026305]Answer: A Potato.
Digital poster (Story mode)
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Ask students to listen out for the many different words used for ‘potato’.
[bookmark: _Hlk12026314]Digital poster (Talk and discussion)
Ask students the following questions:
· Did you hear anything in the story that surprised you?
· What one interesting fact about potatoes did you learn?
· Would you agree that ‘the humble potato is as Irish as hurling and St Patrick’s Day’? 
· If there are students from other countries in the class, have a discussion about their experience of eating potatoes before/since they came to Ireland.
· Ask students to organise the information about potatoes in the story into categories. Examples: 
Description
Health benefits
History
Potatoes around the world
Potato dishes 
Spotlight the image of the Idaho Potato Museum. Ask students the following questions:
· Do you think it is surprising that a whole museum in Idaho would be based on the potato? Why? 
· What kinds of things about potatoes do you think might be exhibited there? 
· If we had a potato museum in Ireland, where should it be? What might be on display?
Zoom in on the first image on the poster. Have a whole-class discussion on the potato, beginning with vocabulary used to describe the potato:
· Description: starchy, fresh, floury, raw, juicy, traditional
· Shape: oblong, irregular, knobbly, misshapen
· Colour: white, red, brown, golden, black, green, purple 
· Size: miniature, small, medium-sized, large, enormous 
· Texture: rough, hard, lumpy, coarse, waxy, juicy
· Synonyms: spud, yam, tater, pratie
· Modern varieties: Kerr’s Pink, Golden Wonders, Rooster, British Queens, etc.
· There are many different words in the Irish language that refer to potatoes. Ask students how many words they can think of. (e.g. práta, fata, sceallán (part of the potato cut out for seed).  
· [bookmark: _Hlk12026344]What words are used for ‘potato’ in other languages? (e.g. Spanish/Italian – patata; French – pomme de terre (apple of the earth); Turkish – patate; Swedish – potatis; Norwegian – potet; German – kartoffel, etc.) Do you notice anything interesting?
Group talking task: The Irish potato famine 
Organise students into small groups. Ask each group to discuss what they know about the Potato Famine and the causes of this tragedy in Ireland. Ask groups to share what they have discussed with other groups or the whole class. 
Lesson 2
[bookmark: _Hlk12026375]Digital poster (Story mode): Recap
Play either the Story mode 1 (starters) or Story mode 2 (flyers) again. Make sure students understand all the vocabulary.
[bookmark: _Hlk12026383]Digital poster (Question mode)
Go to the Question mode of the poster. Play each question and discuss the answers with the students briefly. 
	Q1.
	In what country were potatoes first grown?

	Q2.
	Where is the Potato Museum?

	Q3.
	Who suffered the most in Ireland during the potato blight?

	Q4.
	What is the English for ‘Parque de la Papa’?

	Q5.
	Roughly how many varieties of potato are there?

	Q6.
	How do you think Peter Glazebrook felt when this picture was taken of him?

	Q7.
	Name three potato dishes from around the world.

	Q8.
	Summarise how potatoes got from Peru to America.

	Q9.
	Which image do you find most interesting, and why?

	Q10.
	Which of the potato dishes shown would you most like to try, and why?


[bookmark: _Hlk12026414]Pair talking task: True or false?
Organise a walking debate. Put a ‘True’ and a ‘False’ sign on opposite sides of the classroom. Read out each of the statements below in turn.
Have students walk to the ‘True’ side of the classroom if they think the statement is True, or the ‘False’ side of the classroom if they think the statement is False. Students must explain why they believe a statement is True or False before learning the answer.
True statements
Astronauts grow potatoes in space.
525 packets of Taytos are sold every minute.
Marie Antoinette wore the flowers of potato plants as decoration in her hair.
The leaf of the potato plant is toxic.
Ireland consumes more potatoes than in most other countries in the world.
Chips contain a higher percentage of fat than mashed potatoes.
Potatoes are naturally fat free.
False Statements
A potato is a fruit (false – it is a vegetable)
Potatoes are high in fat (false – they are fat free)
A potato contains 20 per cent water (false – it contains 80 per cent)
There are ten varieties of potatoes (false – there are more than 400 varieties)
[bookmark: _Hlk12026425]The most nutritious part of the potato is the skin (false – the flesh is the most nutritious part)
Group talking task (Giving instructions): Versatile vegetable
Organise students into small groups. Reveal only the images on the bottom row of the poster.
Tell students that the potato is a versatile vegetable. This means it can be prepared in many different ways. 
Ask each group to think about and answer the following: 
On the poster, we see patatas bravas, sag aloo, dauphinoise potatoes, latke, colcannon. How many other ways of eating potatoes can you think of? Examples: mashed, boiled, baked, roasted, fried, crisps, potato salad, riced potatoes, hash browns, gnocchi, potato cakes/farls, croquettes, wedges, boxty potato pancake, dumplings, scalloped, potato soup, waffles, sweet potatoes, potato rosti, etc.
What adjectives can you think of to entice us to eat these potato dishes? Examples: fluffy mashed potatoes, tender boiled potatoes, crispy roast potatoes, cheesy scalloped potatoes, crunchy croquettes, hearty baked potatoes, golden fried potatoes, creamy potato salad, spicy potato wedges, warming potato soup, etc. 
Have each group choose ONE favourite potato dish. Ask students to prepare instructions on how to make the dish, using as many mouth-watering adjectives as possible, and indicating equipment, ingredients (including reference to amounts), steps, sequence, time involved, etc.
Have each group present their recipe to the class. Ask the class to vote on which presentation was the most enticing.
Lesson 3
Digital poster (Explore mode): Talk and discussion 
[bookmark: _Hlk12026497]Recap the vocabulary explored in the previous units. Ask students the following questions:
· What would you do to these delicious potato dishes? (Verbs: eat, guzzle, gobble, gulp down, wolf down, ingest, devour, nibble, snack on, attack, bite, gorge, pick at, dine on, graze on, consume, swallow, chew, munch, tuck into, stuff one’s face with, pig out on, inhale, chomp, champ, nosh, demolish, make short work of, put away, polish off, etc.)
· How would you do this? (Adverbs: greedily, happily, hungrily, gladly, slowly, swiftly, sparingly, ravenously, noisily, heartily, quickly, willingly, voraciously, etc.)
Whole-class discussion: The history of Mr Potato Head
Tell students to listen carefully. They are about to learn about the invention of Mr Potato Head. Read out the following statements:
Did you know that the original Mr Potato Head was missing a head? The original model didn't come with the familiar brown plastic potato!
In 1949, George Lerner came up with a revolutionary idea: a toy that children could design themselves. 
His toy came bundled as a set of plastic body parts—noses, mouths, eyes—and accessories—hats, eyeglasses, a pipe—that were attached to pins. Children would decorate a real potato with the pieces!
No one liked Lerner’s idea at first. During World War II, the U.S. had suffered through food rationing and somehow using a potato as a toy seemed like a waste.
So, instead, Lerner sold his idea to the toy company, Hasbro’s. Did you know, Hasbro’s also makes Monopoly, Scrabble and Play-Doh?
The first Mr Potato Head sets had hands, feet, ears, two mouths, two pairs of eyes, and four noses; three hats, eyeglasses, a pipe, and eight pieces of felt suitable for beards and moustaches.
By 1953, it was clear Mr Potato Head needed some company. Soon, Mrs Potato Head and their children Yam and Spud joined the family. There were also friends for Yam and Spud – Kate the Carrot, Pete the Pepper and Oscar the Orange!
In the 1960s, parents complained that they kept finding mouldy potatoes under their kids’ beds! So, in 1964, Hasbro began making hard plastic bodies, and eventually larger body and part sizes for its plastic potato. And so the modern-day Mr Potato Head was born.
(Source: https://www.thoughtco.com/history-of-mr-potato-head-1992311)
Ask students the following:
What facts did you find most surprising?
What facts did you know already?
What fact do you think is the most interesting?

Group talking activity (Giving instructions): Potato fun
Organise students in groups. Give each group one sheet of A3 paper. Ask each group to come up with their own potato-based toy, name it, draw a diagram or picture of it and think of instructions on how to use/play with the toy. Remind students to use bossy verbs, precise language and time words in their instructions. You could assign roles within each group such as word wizard, scribe, illustrator, question asker, etc.

Have each group present their toy and instructions for how to play with it to another group or to the rest of the class.
Lesson 4
[bookmark: _Hlk12026525]Digital poster (Poem mode): ‘Mashed Potato Love Poem’
Go to the Poem mode of the poster. Play the poem, ‘Mashed Potato Love Poem’ by Sidney Hoddes.

Mashed Potato Love Poem
By Sidney Hoddes

If I ever had to choose between you and a third helping of mashed potato
(whipped lightly with a fork, not whisked,
with a little pool of butter melting in the middle...)
I think
I’d choose
the mashed potato.
But I’d choose you next.

Ask students the following questions:
What is the poet telling us in this poem?
What are love poems usually about?
Would you expect a love poem to be written to mashed potato? Why or why not?
Do you think the person the poet is speaking to would be flattered? Why or why not?

[bookmark: _Hlk12026545]Pair talking task: French fry love poem
Organise students in pairs. Ask each pair to choose a potato dish and write a very short poem expressing how they feel about it. Remind students that their poems can take any form they want, can be rhyming or non-rhyming, but they should include a description of the potato dish. Have pairs perform their poems for the class.


	[image: ]Class
	6th
	Theme
	Ireland

	Unit
	4
	Subtheme
	Halloween

	Unit genre
	Narrative
	Oral text type
	Oral storytelling

	Vocabulary
	Tier 1 examples: opportunity, mischief, frightened, eerily, pelt, tarantula, screeching, littered
Tier 2 examples: unsuspecting, wreak havoc, menacingly, youngsters, itinerary, fluorescent, emerged, retreated, commander

	Lesson resources
	N/A


Fortnightly plan
	Lesson 1
	Introduction
Digital poster (Story mode)
Digital poster (Explore mode): Talk and discussion
Halloween howlers!
	Lesson 3
	Digital poster (Explore mode): Talk and discussion 
Group talking task (Oral storytelling): Retell the story

	Lesson 2
	Digital poster (Story mode): Recap
Digital poster (Question mode)
Chinese whispers
Pair talking task: Would you rather?
	Lesson 4
	Digital poster (Poem mode): ‘Colonel Fazackerley’


Lesson 1
Introduction
Display the poster image. Ask students the following questions:
What festival are the children celebrating? How do you know?
How do we celebrate Halloween? (Dressing up, playing games, trick-or-treating, decorating, etc.)
Where did these customs originally come from? (Ancient Celts believed that the worlds of the living and the dead coincided on All Hallow’s Eve, October 31, before the start of the new year)
What kind of story do you think this will be? Why?
Listen carefully for words in the story that are associated with the festival of Halloween.
Digital poster (Story mode)
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster (Explore mode): Talk and discussion
Go to the Explore mode of the poster. Ask students the following questions: 
How many words capturing the spirit of Halloween could you hear in the story? (e.g. traditional, games, costumes, trick-or-treat, bonfire, ghostly tales, vampire, wailed, growled menacingly, taunted, frightened, ancient, haunted, ghost, spider, spooky, eerily, glowed, evil, creaked, screaming, screeching, etc.)
What other words do you know that are associated with Halloween? Have a whole-class brainstorm, eliciting/introducing vocabulary on the theme as appropriate. Support the students to consider how the words may be categorised to convey the main themes associated with Halloween:
Supernatural creatures – spirit, monster, beast, spectre, bogeyman, creature, skeleton, demon, ghoul, goblin, mummy, witch, devil, zombie, banshee
Animals – cat, bat, owl, spider, frog, tarantula, werewolf, snake
Sounds – rattle, cackle, howl, hoot, whisper, creak, moan, whimper, scream, screech, shriek, echo, clanging
Places – haunted house, castle, dungeon, graveyard/cemetery, crypt, tomb, forest, wood
Colours – black, yellow, orange, green, red
Props – candle, axe, scythe, familiar (cat), broomstick, garlic, cobweb, cauldron, wand, bones, blood, corpse, eyeballs, fangs, lantern, pumpkin, torch
Scary weather – stormy, cold, foggy, windy; feelings: trepidation, fear, terror, horror, petrified 
Adjectives – ominous, abandoned, bloodcurdling, forlorn, isolated, haunted, creepy, furtive, chilling, eerie, ghastly, bony, grim, gruesome, horrible, morbid, scary, spooky, spine-chilling, nocturnal
Verbs – prowl, lurk, creep, float, hiss, wail, growl
Halloween howlers!
Explore some Halloween rhymes, tongue-twisters and jokes with the class.
Halloween rhymes:
When witches go riding, and black cats are seen, the moon laughs and whispers, ‘tis near Halloween!’
At first cock-crow the ghosts must go back to their quiet graves below.
Halloween tongue twisters:
Hoarse hoot owls hoot howls of horror in haunted Halloween houses.
Professional pumpkin pickers prefer to pick the plumpest pumpkins.
Which witch wished which wicked wish?
Seven spooky spiders silently spinning silk. 
Halloween jokes:
For Halloween we dressed up as almonds. Everyone could tell we were nuts!
What do you call a skeleton that makes you laugh? A funny bone!
What kind of mistake does a ghost make? A boo-boo!
What do you call a skeleton that hates work? A lazybones!
How do witches tell fortunes? With horrorscopes.
What do ghosts eat for lunch? Spooketti! What do they eat for dessert? Ice scream!
Lesson 2
Digital poster (Story mode): Recap
Play either the Story mode 1 (starters) or Story mode 2 (flyers) again. Make sure students understand all of the vocabulary.
Digital poster (Question mode)
Go to the Question mode of the poster. Play each question and discuss the answers with the students briefly. 
	Q1.
	Why is Halloween Ryan’s favourite night of the year?

	Q2.
	Describe the costumes worn by the two little boys in the first image.

	Q3.
	Who lives in the old house?

	Q4.
	Which of the boys is the leader of the group? How do you know?

	Q5.
	Why do you think Ryan wanted to visit 'the spookiest spot in town'?

	Q6.
	Ronan and Kourosh feel 'bolder and braver' once they get closer to the house. Why do you think this is?

	Q7.
	What does Mrs Goggin mean when she says that the spider 'worked like a charm'?

	Q8.
	Do you think any of the rumours about Mrs Goggins’s house could be true? Give reasons for your answer.

	Q9.
	Do you think the three boys deserved to be frightened? Why or why not?

	Q10.
	List three ways that Ryan could try to be kinder in the future.


Chinese whispers
Organise students in a circle. To one student in the circle, whisper: By the pricking of my thumbs something wicked this way comes (Shakespeare, Macbeth, Act 4, Scene 1) in a menacing, foreboding tone. Students pass the message along by whispering it to one another. The last student in the group to hear the whisper repeats the message aloud, in the appropriate tone of voice. Did the message stay the same or did it change? Work out where the message changed along the way.
Repeat the exercise with: Shadows of a thousand years, rise again unseen, voices whisper in the trees, tonight is Halloween.
Pair talking task: Would you rather?
Organise students in pairs. Each pair must answer the following questions, expressing and justifying their preferences using the sentence structure I would rather/prefer to … than … because …
Would you rather…
be a ghoul or a zombie?
walk through cobwebs or wade through a slimy swamp? 
spend a night in a forlorn forest or a spine-chilling cemetery? 
meet a tarantula or a werewolf?
stroke a furry witch’s familiar (witch’s cat or dog) or cuddle a slimy frog?
Lesson 3
Digital poster (Explore mode): Talk and discussion 
Go to the Explore mode of the poster. Zoom in on the second image on the poster.
Recap the elements of a scary story. Ask students how do we know from this image that this is going to be a scary story? (e.g. dark, quiet, secluded, moonlight, bat, bare tree, misshapen house) Brainstorm scary story setting (old, winding); characters (sinister) – evocative language to create a frightening mood.
What makes scary stories really scary (plot)? (e.g. the unknown, mystery, something we don’t understand, that is not quite right, we have never experienced, that doesn’t make any sense; unsettling occurrences, frightening behaviours, short sentences, incomplete sentences, questions, onomatopoeia for sound effects)
How can we build suspense? (We don’t know the dark secret/ the unanswered question)
Group talking task (Oral storytelling): Retell the story
Organise students in groups. Ask students the following questions: 
· What kind of story is this? (Ghost/scary story)
· How do we know when a story is a ghost story? (The purpose of a ghost story is to frighten the listeners, the overwhelming feeling is fear, there is suspense, tension, a sense of dread, supernatural, eerie atmosphere, strange noises, weird light, mysterious, inexplicable events, dark magic, etc.)
· Can you identify any of these elements in this story?
Prepare groups to retell the story from a different perspective, e.g. that of Mrs Goggin, Kourosh, the young boys, the spider etc., using the poster as a guide. Scaffold the students to include as many elements of a ghost story as they can, and to give their story a title.
Lesson 4
Digital poster (Poem mode): ‘Colonel Fazackerley’
Go to the Poem mode of the poster. Play the poem, ‘Colonel Fazackerley’ by Charles Causley.

Colonel Fazackerley
By Charles Causley

Colonel Fazackerley Butterworth-Toast
Bought an old castle complete with a ghost,
But someone or other forgot to declare
To Colonel Fazak that the spectre was there.
On the very first evening, while waiting to dine,
The Colonel was taking a fine sherry wine,
When the ghost, with a furious flash and a flare,
Shot out of the chimney and shivered, ‘Beware!’
Colonel Fazackerley put down his glass
And said, ‘My dear fellow, that's really first class!
I just can't conceive how you do it at all.
I imagine you're going to a Fancy Dress Ball?’
At this, the dread ghost made a withering cry.
Said the Colonel (his monocle firm in his eye),
‘Now just how you do it, I wish I could think.
Do sit down and tell me, and please have a drink.’
The ghost in his phosphorous cloak gave a roar
And floated about between ceiling and floor.
He walked through a wall and returned through a pane
And back up the chimney and came down again.
Said the Colonel, ‘With laughter I'm feeling quite weak!'
(As trickles of merriment ran down his cheek).
My house-warming party I hope you won't spurn.
You MUST say you’ll come and you’ll give us a turn!'

Encourage the students to speak the poem aloud with appropriate expression. Ask students to tell the story of the poem in your own words.

How is this poem similar to/different from a typical ghost story? Have students compare and contrast with other ghostly poems, e.g. ‘The Listeners’ (Walter de la Mare); ‘The Old Wife and the Ghost’ (James Reeves); ‘The Dance of the Thirteen Skeletons’ (Jack Prelutsky); ‘The Man Who Wasn’t There’ (Brian Lee).
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Lesson 1
[bookmark: _Hlk12277741]Digital poster (Story mode) 
[bookmark: _Hlk12277756]Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster: Talk and discussion
Ask students the following questions: 
What is another word for the Universe? (Cosmos; Cosmic – relating to the Universe/out of this world)
The scale of the Universe is extremely big. What words did you hear in the story that indicate this? (e.g. immensity, enormous, everything)
What numbers were used to express size in the story? (e.g. billions, hundreds of billions, a thousand times, 300,000)
What other words do you know that indicate the immensity of the Universe? (e.g. vast, huge, massive, colossal, gigantic, gargantuan, extensive, expansive, far-reaching, limitless, etc.)
What word is used for the study of the Universe? (Cosmology - from the Greek word Kosmos: the world/suffix – ology: study of)
What are scientists who study the Universe called? (Cosmologists)
What was the very first event that led to the creation of the Universe? (An explosion)
Can you explain the ‘Big Bang Theory’ in your own words?
What different types of matter exist in space? (Stars, galaxies, planets, atoms, gases – hydrogen, helium, methane – nebulae, dust, metal, minerals, ice, rock, asteroids, meteors, comets)
What are the optimal (most favourable) conditions that make life on Earth possible for humans?

[bookmark: _Hlk12277809][bookmark: _Hlk12277826]Pair talking task: Which one am I?
Organise students into pairs. Reveal only the middle image on the poster.
Without naming it, Student A describes one of the planets on poster. Student B guesses which planet it is. 
Student A: The planet I am looking at has a unique ‘great red spot’ on it. 
Student B: I think you are looking at Jupiter!
Pairs switch roles and repeat.
[bookmark: _Hlk12277837]Pair talking task: Tell me why
Organise students into pairs. Have pairs ask each other the following questions and explain why. 
Encourage students to use a range of conjunctions when explaining, e.g. because, if, unless, although, but, instead of, while, etc. 
Can you explain why…
the Universe has many star-filled galaxies?
our galaxy is called the Milky Way?
gravity is important?
there is a red spot on Jupiter?
Uranus appears blue?
a comet is called ‘hairy star’?
an asteroid is not a planet?
Lesson 2
[bookmark: _Hlk12277868]Digital poster (Story mode): Recap
Play either the Story mode 1 (starters) or Story mode 2 (flyers) again. Make sure students understand all of the vocabulary.
[bookmark: _Hlk12277877]Digital poster (Question mode)
Go to the Question mode of the poster. Play each question and discuss the answers with the students briefly. 
	Q1.
	How many planets are there in our Solar System?

	Q2.
	What does the planet Saturn have that the other planets in our Solar System don’t?

	Q3.
	What is the shape of our Milky Way?

	Q4.
	Why do you think the 'gas giant' planets got that name?

	Q5.
	What covers 70 per cent of Earth’s surface?

	Q6.
	In what way are asteroids different from planets?

	Q7.
	Which form of space material has a ‘tail’ of dust?

	Q8.
	What else can you see in the picture of the comet?

	Q9.
	Which image do you find most intriguing? Why?

	Q10.
	Do you think it is important for humans to continue to explore space? Give reasons for your answer.


[bookmark: _Hlk12277928]Pair talking task: Who, what, where, when, why?
Organise students into pairs. Ask pairs to come up with five questions based on the poster.  
Each question must begin with a different ‘Wh’ word – who, what, where, when, why. For an extra challenge, ask students how many questions they can think of that begin with ‘which’.
Have students take turns to ask their partners these questions. 
Lesson 3
Digital poster (Explore mode): Talk and discussion 
Go to the Explore mode of the poster. Zoom in on the images on the bottom row. Ask students the following:
What can we see in these images? (Rocks, shooting stars, comet)
These images exist way out in space. How did we get these images? (Scientists gathered these images using the Hubble Space Telescope)
Play the class the following video clips about the Hubble telescope (3.28m): 
https://www.youtube.com/watch?v=FEnqDEPsBHQ
Ask students the following questions:
What can Hubble see from space? (planets, stars and galaxies)
How far away are some of the things Hubble can see? (13.4 billion light-years away)
What Italian astronomer was the first person to invent the telescope? (Galileo Galilei) In what year? (1610)
Who is the Hubble Telescope named after? (The astronomer, Edwin Hubble)
What does Hubble use instead of an eyepiece? (Digital cameras)
What three types of light can Hubble record? (Visible light, ultraviolet light and infrared light)
How many proposals do the Hubble team receive every year from scientists? (One thousand)
Small group activity (Oral report): Create a podcast!
Organise students into small groups. Tell students that they are going to create a podcast about space. 
Have each group plan between four and six sentences for their podcast. These can be drawn from the poster, from the Hubble telescope video or from other space-related content you have covered in the classroom. Encourage students to practice speaking their podcast aloud to ensure it sounds interesting.
Ask each group to present their podcast to the whole class. Ensure each student has a speaking part. Once all podcasts have been spoken aloud, you could record sections from each to create a whole-class podcast with an introduction and conclusion.
Lesson 4
Digital poster (Poem mode): ‘A Martian Sends a Postcard Home’
Go to the Poem mode of the poster. Play the poem, ‘A Martian Sends a Postcard Home’ by Craig Raine.

Starlight
Starlight
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A Martian Sends a Postcard Home
By Craig Raine


Caxtons are mechanical birds with many wings
and some are treasured for their markings –

they cause the eyes to melt
or the body to shriek without pain.

I have never seen one fly, but
sometimes they perch on the hand.

Mist is when the sky is tired of flight
and rests its soft machine on ground:

then the world is dim and bookish
like engravings under tissue paper.

Rain is when the earth is television.
It has the property of making colours darker.

Model T is a room with the lock inside –
a key is turned to free the world

for movement, so quick there is a film
to watch for anything missed.

But time is tied to the wrist
or kept in a box, ticking with impatience.

In homes, a haunted apparatus sleeps,
that snores when you pick it up.

If the ghost cries, they carry it
to their lips and soothe it to sleep

with sounds. And yet, they wake it up
deliberately, by tickling with a finger.

Only the young are allowed to suffer
openly. Adults go to a punishment room

with water but nothing to eat.
They lock the door and suffer the noises

alone. No one is exempt
and everyone’s pain has a different smell.

At night, when all the colours die,
they hide in pairs

and read about themselves –
in colour, with their eyelids shut.


The poem lends itself to numerous interpretations. Encourage students to speculate on the possible meanings.
Ask students the following questions:
Who is speaking in the poem? (The Martian)
What is the Martian describing? (Life on Earth)
What features of life on Earth does the Martian find fascinating? (e.g. books/Caxtons; weather/leisure Time; travel/Model T; human measurement of time; telephone – human apparatus; using the bathroom/punishment room; sleep and dreams)
‘But time is tied to the wrist’ – what do you think this is referring to? (Perhaps a watch).  
Partner talking task: Divide students into pairs. Have students turn to their partners. Tell students to imagine one is a Martian and the other is an Earthling. Can the Earthling explain what a watch is and why it is important to have one on Earth? How do you think Martians measure time on Mars?
Why do you think the Martian spotlighted these features of life on Earth? Do you think that there are other more interesting aspects of life on Earth that the Martian has not included? 
Would you agree that this is poetry? What poetic features can you see that distinguish this from prose? (e.g. imagery used, pattern, use of run-on lines, use of metaphor, etc.)
Choose ONE aspect of life on Earth NOT featured in the poem. If you were the Martian, how would you describe it?

Role-play: I’m home!
Organise students into pairs. Assign Student A the role of Martian, and Student B the role of the Martian’s friend.
Ask students to role-play a conversation between the Martian and their friend. Tell students to imagine the Martian has just arrived home from Planet Earth. The Martian wants to tell their friend all about what they have seen. Pairs then switch roles and repeat. 
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Lesson 1
Digital poster (Story mode) 
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster (Explore mode): Talk and discussion
Go to the Explore mode of the poster. Ask students the following questions:
· What do we call an idea about the future that may or may not come true? (Speculation, conjecture, theory, hypothetical, guess, guesstimate, belief, hunch) 
· The things shown in the poster are not currently a reality for us. How much of what you see in the poster do you expect might become a reality in the next ten years? In the next 20? In the next 50? In the next 100?
· Do you think these things are guaranteed to happen? What might prevent them from happening? What might make them happen sooner?
· What forms of energy are mentioned in the poster? What other forms of energy can you name? (Fossil fuels: oil, petrol, diesel, natural gas, coal, peat; Clean energy: solar, wind, water-powered; Other: nuclear, wood, etc.)
· Is there anything in the poster that you think may never happen/become a reality? Why?
Explain to students that this is a persuasive text – this means it is trying to persuade the viewer of something. What is this poster trying to persuade us of? (That the future will be good for everyone) When we listen to a persuasive text, what do we need to be mindful of? (Mix of fact and opinion – not everything in the text will be true/factual)
Ask students to list as many persuasive phrases from the poster story as they can, and to identify the type of persuasive language that each phrase is an example of (e.g. ‘Would you like to live in the city of the future?’ – question to draw the listener in; ‘Everyone in the future travels in true style!’ – Exclamation/emotive language, etc.)
Pair talking task: Tell me why
Organise students into pairs. Have pairs ask each other the following questions and explain why, justifying their answers. Remind students that as the future shown in the poster is hypothetical, they should speculate on the answers to the question and work together to determine what the most likely answer to these questions is. 
Encourage students to use a range of conjunctions when explaining, e.g. because, if, unless, although, but, instead of, while, etc. 
Can you explain why …
it might be necessary to grow plants on buildings in the future?
the future could be fully pedestrianised, when the world today is not?
a happy society might lead to a lower crime rate?
being able to get around without using much fuel might be necessary?
the future might be better than the present?
Pair talking task: Who, what, where, when, why?
Organise students into pairs. Ask pairs to come up with five questions based on the poster.  
Each question must begin with a different ‘Wh’ word – who, what, where, when, why. For an extra challenge, ask students how many questions they can think of that begin with ‘which’.
Have students take turns to ask their partners these questions. 
Lesson 2
Digital poster (Story mode): Recap
Play either the Story mode 1 (starters) or Story mode 2 (flyers) again. Make sure students understand all of the vocabulary.
Digital poster (Question mode)
Go to the Question mode of the poster. Play each question and discuss the answers with the students briefly. 
	Q1.
	How many people live in the city of the future?

	Q2.
	Name three different ways people travel in the city of the future.

	Q3.
	List two ways in which a hover buggy is better than a traditional buggy.

	Q4.
	Why do the people in this image look so happy?

	Q5.
	How do people in the city of the future stay healthy?

	Q6.
	Why is the crime rate in the city of the future so low?

	Q7.
	What makes hoverboards an eco-friendly way to travel?

	Q8.
	What do you think you would like most and least about life in the city of the future?

	Q9.
	Discuss your own ideas for how people could be happy, healthy and in harmony with the planet.

	Q10.
	Think of a vision statement of your own for a city of the future.


Group talking task: Create a slogan
Organise students in groups. Each group must choose one of the innovations/inventions/futuristic technologies shown in the poster and create a slogan or jingle that could be used to sell that thing. Remind students of the different forms of persuasive language and how they can be used (e.g. rhetorical questions to draw the listener in, emotive language to encourage them to agree with your opinion, catchy phrases, etc.)
You could assign roles to each group, e.g. illustrator, word wizard, instruction giver, presenter, etc. or have students collaborate on each element of the task. Give each group an A3 piece of paper. Each group should create a diagram or illustration of the thing they are trying to sell and give it a catchy name (e.g. the amazing aerodynamic astro-suit). Encourage students to use alliteration or rhyme in naming their item. Groups must then come up with a one-sentence slogan, or a two- or three-sentence jingle (e.g. slogan: guaranteed to up your speed! jingle: our amazing astro-suits will let you glide through the air without a care! Guaranteed to up your speed, buy yours today!)
Have each group present their slogan or jingle to the rest of the class. Groups can then rate each presentation on how persuasive they found it and how likely they would be to buy the item.
Lesson 3
Digital poster (Explore mode): Talk and discussion 
Go to the Explore mode of the poster. Ask students to name as many nouns as they can under the category ‘Modes of transport’. Students should draw on the things listed in the poster as well as their own prior knowledge. List the modes of transport on the white board as they are named.
Modes of transport (Futuristic: monorail, hoverboard, jetpack, hovercar, electric car; On land, with wheels: car, bicycle, tricycle, unicycle, scooter; On land, without wheels: commuter train, bullet train, tram; On water: ship, boat, ferry, jet ski, motorboat, submarine, kayak, canoe, etc.)
Organise students into pairs or small groups. Give each pair or group three forms of transport. Ask students to list three verbs against each of their modes of transport (e.g. hoverboard – hover, float, drift; monorail – glide, speed, hurtle; jetpack – zip, zoom, fly, etc.)
Now ask pairs or groups to list one adverb to go with each verb and adverb pairing (e.g. monorail – glide swiftly, speed amazingly, hurtle instantly, etc.) Finally, ask students to build sentences about each mode of transport using at least one verb, one adverb and one adjective, e.g. The incredible monorail speeds swiftly across the sky.
Have groups or pairs share their sentence with another group or pair.
Pair talking task: Present and future
Organise students in pairs. Ask pairs to work together to make comparisons between life in the poster (future) and life today (present day). Encourage students to use long, complex sentences with as many adjectives and adverbs as possible, and to use conjunctions and comparative adjectives in their comparisons. They should also identify the particular character, object or location in the poster to which they are referring and indicate its position. They can include additional facts about the present and future in their comparisons, e.g.: 
Student A: In modern times/the present/today, many people commute to work and school by car. Cars today/modern-day cars consume large amounts of fossil fuels and cause pollution and traffic congestion. The most environmentally friendly ways to travel in the present are by bike and by foot.
Student B: In the future, there are many eco-friendly ways to get around. Jet packs use very little fuel and are fun and convenient to use. This is shown by the two young workers on the left-hand side of the poster … etc.
Group talking task: Persuasive presentation
Organise students into groups of three to four. Give each group one sheet of A3 paper.  
Have the students design either:
An ideal city of the near future, which is focused on technological and social improvements that could be made in the next 20 years,
or
An ideal city of the present, which shows how we could make the most of the technologies and systems we have in place now to improve on the way we currently live.

Students must try to convince the class why their ideal city of the near future or present would be the perfect place to live. You could assign roles for this activity, e.g. coordinator, scribe, illustrator, presentation manager, encourager, word wizard, etc. Ensure each member of each group has the opportunity to speak during the presentation.
Remind students of the key features of strong persuasive language: 
Catchy phrasing
Play on words
Interesting adjectives
Communicating directly through questions
Exaggeration
Strong finish, etc. 
Lesson 4
Digital poster (Let’s Talk! mode): Why the future will be better
Go to the Let’s Talk! mode of the poster. Play the podcast ‘Why the future will be better’ for the class.
Ask students the following questions:
Why might people worry about the future?
What possible benefits of the future does Ella mention?
Which of these benefits would be most important to you? Which is the least important? Give reasons for your answer.
Ella asks, ‘Would you like to live past 100?’ Would you like to live past 100? Can you see any downsides of living so long?
Why might people have four-day weekends in the future?
What does the phrase ‘history is on my side’ mean?

Encourage students to respond with their own opinions on the content of the podcast. Do they agree that the future will be better? Why or why not?

Whole-class talking task (Argument and debate): Why the future could be worse
In response to the podcast, have a whole-class debate with the topic ‘Why the future could be worse’. Write the debate topic on the white board. Start with a brainstorm. You could kick-start the discussion by using the topics in the podcast and asking the class for counter-points, e.g.
· Artificial Intelligence means people won’t have to do boring, repetitive jobs – Artificial Intelligence means jobs will be eliminated and many people will be unemployed
· Medical advances means people will live past 100 – Having so many frail elderly people will put a strain on health and government services
Once you have brainstormed some of the key points, encourage students to put forward their opinions using the language of argument and debate, e.g.:
I strongly/thoroughly/firmly believe that …
I agree/disagree that …
It is believed that …
On one hand … on the other hand…
Furthermore/Alternatively/Significantly/In particular …
To illustrate my point/For example …
Firstly/Secondly/Next/Also …
Overall/In conclusion/In summary/To summarise …
Remind students to be respectful of the opinions of others, to raise their hands before giving an opinion and to allow others to finish speaking.
Note the key points made on the white board as the debate is carried out. You could then record a response podcast from the perspective of the whole class, with an introduction and conclusion, and play this back for the class.
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Lesson 1
Introduction: Heroic acts
Play the video ‘Alain Robert climbs the Burj Khalifa’ for the class: https://www.youtube.com/watch?v=zwEuG6Urows
Have the students think about the following as they watch:
What ONE word do you think best sums up the person in the video?
What actions is he performing with his body? (Climbing, reaching, stretching, pulling, grasping, balancing, heaving, ascending, etc.)
How would you feel if you were there watching him in person? (e.g. anxious, uneasy, worried, concerned, apprehensive, etc.). Why?
How do you think he felt when he had accomplished his goal? (e.g. overjoyed, elated, thrilled, exuberant, ecstatic, jubilant, etc.)

Digital poster (Story mode)
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster (Explore mode): Talk and discussion
Go to the Explore mode of the poster. Ask students the following questions:
What word is used to characterise everyone featured on this poster? (Hero)
Explain what a hero is. (A person who shows great courage and is admired for his/her achievements/feats)
What qualities/traits do we associate with a hero? (Brave, confident, courageous, daring, fearless, etc.)
Some of the heroes are described as superheroes. 
What are superheroes? (prefix super – something or someone surpassing others, exceeding normal levels, superstar, supersonic, superman, etc.)
What features do superheroes have that distinguish them from heroes? (e.g. flying, invisibility, x-ray vision, etc.)
Which of the characters on the poster are fictional?
 
Pair talking task: Guess who?
Organise students into pairs. Student A chooses one character but doesn’t tell Student B which one. Student B can ask five questions to guess which character Student A has chosen. Scaffold the students where necessary to ask questions about: (super) powers; equipment/gear; achievements; traits; etc.
When Student B has guessed correctly, pairs switch roles and repeat the exercise.
Lesson 2
Digital poster (Story mode): Recap 
[bookmark: _gjdgxs]Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the students again. Make sure they understand all the vocabulary.

Digital poster (Question mode) 
Go to the Question mode of the poster. Listen to each question and discuss the answers with the students briefly. 
	Q1.
	How did Spiderman get his powers?

	Q2.
	How old was Simone when she started training as a gymnast?

	Q3.
	How many different events do heptathletes compete in?

	Q4.
	How do you think Usain Bolt was feeling when the photo was taken?

	Q5.
	What qualities would Jane need to live with the chimpanzees?

	Q6.
	Why do you think free-climbing large buildings is against the law?

	Q7.
	What qualities do you think real-life heroes need?

	Q8.
	Alain has achieved a lot but has also broken the law. Do you consider him a hero?

	Q9.
	Which of the superpowers shown would you like to have? Why?

	Q10.
	Which of the real-life superheroes do you admire the most? Why?



Small group talking task: Circle time teasers
Have students sit in a circle in groups of four to six. There is one empty chair in the circle – this is the question chair. Each student in turn sits in the question chair and asks the group a question about the poster. Any member of the group can answer the question. Once the question has been answered correctly, the next student moves into the question chair.
Possible questions:
Which person in the poster do you most admire? Why?
Which real-life person on the poster most closely resembles the fictional character?
Which character on the poster is strong/green/scary/glowing/illuminated/agile/flexible/muscular, etc. 
If you were one of the characters in the poster, who would you be? Why?

Small group talking task: I spy a superlative
Zoom in on Hafthor Bjornsson. Ask students the following questions:
How is Bjornsson described in the poster? (World’s strongest man).  
What do we call the word ‘strongest’ when used in a context such as this? (Superlative – the highest degree of comparison – something has more of a quality than anything else within a group of at least three members).  
If necessary, remind students of the definition of a superlative, e.g. small, smaller, smallest, etc. 
Organise students into small groups. Have each group look around and see how many superlatives they can generate from the classroom, e.g. The teacher is the oldest person in the room; the yellow marker is the brightest in the pack; etc. 
The winning group is the one to generate the most correct superlatives.
Lesson 3
[bookmark: _30j0zll]Digital poster (Explore mode): Talk and discussion
Go to the Explore mode with students again. 
Zoom in on the images of Tarzan and Jane Goodall. Ask students the following:
What word is used to describe Jane Goodall? (Primatologist). What do you think this word means? 
Break ‘Primatologist’ down for students. Explain that ‘prima’ refers to primates, while the suffix ‘ologist’ means ‘an expert in a particular area of study’. 
Can you think of other words which have this suffix? (e.g. biologist, archaeologist, technologist, psychologist, palaeontologist, volcanologist, radiologist, etc.) What do these words means?
Why did Jane Goodall become famous? (She was the only human accepted into a troop of chimps to live with them for two years)
Does Jane Goodall display heroic qualities in the same way as other real-life heroes featured on the poster? (Yes –fascination, determination, tenacity, kindness, care, respect, understanding, etc.)

Pair talking task (Questions and interviews): It’s interview time
Organise students into pairs. Have Student A select a real-life hero(es) featured on the poster. 
Student B is the interviewer and must ask Student A three to six questions about their life/accomplishments/skills/how they feel about being called a hero, etc.  
When interviewing, remind students to:
Use a formal language style
Introduce yourself and the purpose of the interview
Be courteous and polite at all times
Make eye contact with the interviewee
Listen to the answers and connect to your next question 
When interviews are complete, students switch roles and repeat the activity with a different real-life hero.
Lesson 4
Digital poster (Let’s Talk! mode): Everyday heroes flashcards
Go to the Let’s Talk! mode of the poster. Display each flashcard showing a real-life hero and ask the class to discuss what makes each of them heroic. 
Encourage students to use as much of the vocabulary explored already as possible to determine why each of the people featured demonstrate heroic qualities. Then host a whole-class discussion on the similarities/differences between fictional characters and real-life characters. (e.g. costumes, equipment, powers, traits, etc.)
Use the structure: A superhero _____ whereas a real-life hero _____ . 
Example: Spiderman can scale tall buildings vertically without using specialist equipment whereas Alain Robert uses ropes, anchors and harnesses, etc.
Suggestions:
Wears costumes, capes, masks, gloves, etc.
Can fly, climb, run, attack, scale, save, rescue, etc. 
Is brave, caring, kind, confident, considerate, courageous, etc. 

[bookmark: _3znysh7]Small group talking task: Cinquain champion
Organise students into small groups. Each group chooses any ONE of the heroes featured on the poster (fictional or real-life). Students must tell their hero’s story in cinquain form.
To create their cinquains, each group brainstorms words to describe the hero, their actions and feelings; then organises the best words into the cinquain format, as follows:
Title
Subject (2 syllables)
Description (4 syllables)
Action (6 syllables)
Feeling (8 syllables)
Conclusion (2 syllables)
For example:
Simone
Gymnast
Supreme Athlete
Leaping, Twirling, Spinning
Victorious, Unbeatable
Idol
Encourage groups to speak their cinquains aloud for the rest of the class. You could compile all the cinquains into a class display or book about heroes.
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	Lesson 1
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 Lesson 1
Introduction: What is the Kraken?
Play this clip from Pirates of the Caribbean for the class, introducing them to the concept of the fictional monster, ‘the Kraken’: 
https://www.youtube.com/watch?v=LqtfI7hWpwc
Ask students just to give their initial thoughts on the monster, whatever they might be (e.g. it’s frightening/terrifying/beastly, enormous, man-eating, resembles an octopus or squid, etc.)
Digital poster (Story mode) 
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster (Explore mode): Talk and discussion
Go to the Explore mode of the poster. Ask students the following questions:
· What is unusual about this story? (It is told in verse – it is a narrative poem)
· When do you think this story is set/takes place? How do you know? (The language, clothing, type of ship, etc.)
· What genre does this story fall under? (Horror, ghost story, monster story, supernatural tale)
· How would you describe the atmosphere of this story? Elicit as many adjectives as possible, e.g. creepy, eerie, chilling, dark, morbid, unnerving, spooky, etc.
· Highlight the different characters in each scene in turn. Ask students to list as many adjectives as possible which describe how each character is feeling, e.g. Captain Muldoon in image 1 – puzzled, suspicious, anxious, concerned, bewildered, etc. Captain Muldoon in image 2 – petrified, terrified, horrified, fearful, panicked, frantic, etc.
Lesson 2
Digital poster (Story mode): Recap
Play either the Story mode 1 (starters) or Story mode 2 (flyers) again. Make sure students understand all of the vocabulary.
Digital poster (Question mode)
Go to the Question mode of the poster. Play each question and discuss the answers with the students briefly. 
	Q1.
	What is the name of the monster in this poem?

	Q2.
	Where does the monster appear from?

	Q3.
	What is left of Captain Muldoon's clothes in the wreckage?

	Q4.
	Think of three or more adjectives to describe the Kraken.

	Q5.
	Why did the fishermen row out to the wreckage?

	Q6.
	Tales of monsters are often based on something from real life – what kind of sea creature do you think the Kraken might be based on?

	Q7.
	Think of another word that has a similar meaning to 'mercy'.

	Q8.
	Can you think of another creature in ancient stories that is said to lure sailors to their doom?

	Q9.
	Stories like this were often told out loud as a form of entertainment in the past. Why do you think this was?

	Q10.
	Describe the attack of the Kraken as if you had been there – make it sound as terrifying as you can!


Group talking task: Freeze frame retelling
Begin by asking the whole class to break the story in the poster into at least six individual scenes. This could be based loosely on the panels in the poster – e.g. 
· Scene 1 – the first mate informs the captain that he has spotted something in the water.
· Scene 2 – the Kraken begins to attack the boat and the sailors try to fight back/escape.
· Scene 3 – Captain Muldoon and the first mate are thrown overboard.
· Scene 4 – the ship begins to sink, etc. 
Encourage students to generate as much information as possible about what is happening in each individual scene.
Organise students into six groups, assigning each group one of the six scenes. Each group must have at least one narrator, but assign as many narrators as necessary to ensure each student has the opportunity to speak.
Tell each group to work together to create a freeze frame image showing what is happening in their scene. Encourage students to use their pose and facial expression to capture the events of the story as vividly as possible.
Have each group in turn set up their freeze frame, with narrators positioned next to or behind the scene. The narrators should use third-person description to set the scene and explain what is happening to the rest of the class. Each student in the freeze frame should use first person dialogue, or first person internal monologue, to explain what they are thinking and how they are feeling.
After the task is complete, ask students to evaluate. How closely did their retelling they match the telling of the story in the poster?
Lesson 3
Digital poster (Explore mode): Talk and discussion
Go to the Explore mode of the poster.
Explain to the class that sailors have traditionally had their own jargon and slang words to describe sailing and life at sea. These are known as nautical terms. The word nautical means ‘of or concerning sailors or the sea’. It comes from the Greek word naus, meaning a ship. 
Ask students to identify all the nautical terms they heard in the poster text (e.g. mariner, crew, captain, wheelhouse, mate, boatmen, seaman) Have students break down and guess at definitions of words they have never heard before, e.g. wheelhouse – wheel + house – the place where the ship’s wheel is housed; mariner – marine + r – a sailor or seaman.
Ask students to list as many other nautical terms as they can think of. These could be parts of a ship (e.g. bow) slang terms for sailors (e.g. salty dog) or anything else related to sailing. Compile a list, with definitions, then ask the class to organise the terms in alphabetical order. (e.g. Ahoy – a term used by sailors to draw attention to something or someone; Bow – The front of a ship or vessel; Cabin boy – a young man who attends on the crew; Deck – the top of a boat, etc.)
Explain to students that a number of seafaring terms have now entered everyday language. Ask students to explain the modern meaning of these terms, and what they think the original meaning might have been. 
All at sea (Referred to a ship losing its way or becoming disoriented once land was no longer visible)
Clear the deck (This was traditionally done in preparation for battle)
Batten down the hatches (The ship’s hatches were covered with tarpaulin edged with wooden strips, known as batten, in preparation for bad weather. Sailors referred to this as ‘battening down’)
Cut and run (Originally referenced the cutting of the anchor line to make a quick getaway)
Go overboard
Even keel (A vessel that floated upright without list was said to be on an ‘even keel’)
Pair talking task: The history of the Kraken
Organise students in pairs. Ask each pair to generate five questions they have about the mythical beast, the Kraken (e.g. where does the name ‘Kraken’ come from? Does the Kraken appear in any other books, poems or films? Where exactly does the Kraken live? Who was the first person ever to mention the Kraken? Why does it resemble a squid/octopus?)
Now play this short video for the class, which explains the origins of the Kraken and its many appearances in literature and film: https://www.youtube.com/watch?v=tTpbZVxz3SI
In pairs, have students revisit their questions. Did they learn the answers to their questions? Is anything still unclear? Do they have any new questions?
Have pairs share their questions and the answers with the class. Compile a list of any unanswered questions. Students could research the answers to these questions independently.
Group Talking Task (Oral storytelling): The tale of the Kraken
The Kraken has featured in many stories, poems and films in a range of genres. Show students some more examples, e.g.:
20,000 Leagues Under the Sea (1954): https://www.youtube.com/watch?v=UUgDYxZHGz0
Clash of the Titans (1981): https://www.youtube.com/watch?v=BQpgIJUh9D4 
Clash of the Titans (2010): https://www.youtube.com/watch?v=GrIJLWISdlQ
Pirates of the Caribbean: Dead Man’s Chest: https://www.youtube.com/watch?v=kfbLq2GWkz0
Hotel Transylvania 3 (2018): https://www.youtube.com/watch?v=OjDuQ7O9XUo
Organise students in groups. Give each group a blank A4 or A3 page and have them divide it into a series of panels, like a comic strip.
Students must work together to create their own story about the Kraken, drawing it as a rough comic book strip. You could assign roles within the group, e.g. illustrator, word wizard, caption creator, plot person, etc. Remind students that their story should feature people, place, plot and problem, and escalate in tension and action until it reaches a climax.
When they are done, have each group present their story to the class. Using their comic strip as a scaffold, students orally tell their stories. Encourage students to tell their stories atmospherically, with appropriate pace, inflection and intonation where there is dialogue. Ensure each student has an opportunity to speak during the story presentation.
Lesson 4
Digital poster (Poem Mode): ‘The Visitor’
Go to the Poem mode of the poster. Play the poem, ‘The Visitor’ by Ian Serraillier for the class.

The Visitor
by Ian Serraillier

A crumbling churchyard, the sea and the moon;
The waves had gouged out grave and bone;
A man was walking, late and alone …

He saw a skeleton on the ground;
A ring on a bony finger he found.

He ran home to his wife and gave her the ring.
‘Oh, where did you get it?’ He said not a thing.

‘It’s the prettiest ring in the world,’ she said,
As it glowed on her finger. They skipped off to bed.

At midnight they woke. In the dark outside –
‘Give me my ring!’ a chill voice cried.

‘What was that, William? What did it say?’
‘Don’t’ worry, my dear. It’ll soon go away.’

‘I’m coming!’ A skeleton opened the door.
‘Give me my ring!’ It was crossing the floor.

‘What was that, William? What did it say?’
‘Don’t’ worry, my dear. It’ll soon go away.’

‘I’m reaching you now! I’m climbing the bed.’
The wife pulled the sheet right over her head.

It was torn from her grasp and tossed in the air:
‘I’ll drag you out of your bed by the hair!’

‘What was that, William? What did it say?’
‘Throw the ring through the window! THROW IT AWAY!’

She threw it. The skeleton leapt from the sill,
Scooped up the ring and clattered downhill,
Fainter … and fainter … Then all was still.

Have the whole class perform a dramatic reading of the poem, with appropriate pace, intonation and differing voices for the various characters.
Ask students to compare the style of this poem with the narrative poem text in the poster. How are they similar? (both rhyme, both feature mysterious creatures, both have an eerie/sinister/unearthly/chilling mood or atmosphere) Explain that both are narrative poems – poems which tell a story, but use poetic conventions like verses, rhyme, alliteration, poetic language etc. Ask students to summarise the main events/plot points in the story of both the poster text and the poem ‘The Visitor’. What is the problem in both of the poems? How is the problem resolved? When is the tension in each poem at its highest and lowest?

Whole-class talking task: Write a monster poem
Read the poem ‘The Kraken’ by Alfred Lord Tennyson aloud for the class:
Below the thunders of the upper deep,
Far, far beneath in the abysmal sea,
His ancient, dreamless, uninvaded sleep
The Kraken sleepeth: faintest sunlights flee
About his shadowy sides; above him swell
Huge sponges of millennial growth and height;
And far away into the sickly light,
From many a wondrous grot and secret cell
Unnumbered and enormous polypi
Winnow with giant arms the slumbering green.
There hath he lain for ages, and will lie
Battening upon huge sea worms in his sleep,
Until the latter fire shall heat the deep;
Then once by man and angels to be seen,
In roaring he shall rise and on the surface die.

Organise students into small groups. Each group will create a short poem about a monster. This could be an existing mythical creature (such as the minotaur, hydra, sphinx, etc.) or their own creation. As in the Alfred Lord Tennyson poem, encourage students to include where the creature lives/has its lair, what it looks like and what it spends its time doing. Select groups to share their poems with the rest of the class. 
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Lesson 1
Introduction
Play this clip from Britain’s Got Talent for the class, showing Susan Boyle’s famous audition in 2009: 
https://www.youtube.com/watch?v=RxPZh4AnWyk
Ask students to explain, in their own words, what about this clip makes it entertaining television. Students may mention suspense, the element of surprise, the audience reaction, the emotional impact, the quality of the performance, humour, etc.
Ask students to give their own opinions of TV talent shows. Are they interesting? Fun? Dull? Old-fashioned? Encourage students to explain their feelings.
Digital poster (Story mode) 
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster (Explore mode): Talk and discussion
Go to the Explore mode of the poster. Ask students the following questions:
· Which of these images do you find most striking? Why?
· Which of the performers shown do you think would be the most entertaining to watch?
· Do you think the job of a performer is easy, or difficult? Why?
· Do you think the job of a judge is an enjoyable one?
· Would you prefer to be a talent show judge, or a performer? Why or why not?
Elicit adjectives describing: 
· how a talent show competitor might feel before they get up on stage (anxious, agitated, nervous, excited, edgy, tense, excitable, jumpy, scared, etc.)
· how the audience might feel during a very good performance (enthralled, delighted, enchanted, entertained, amused, immersed, fascinated, engrossed, involved, engaged, moved, etc.)
· how the audience might feel during a bad/weak/disappointing performance (bored, disinterested, stupefied, wearied, embarrassed, underwhelmed, disappointed, uneasy, uncomfortable, etc.)
Lesson 2
Digital poster (Story mode): Recap
Play either the Story mode 1 (starters) or Story mode 2 (flyers) again. Make sure students understand all of the vocabulary.
Digital poster (Question mode)
Go to the Question mode of the poster. Play each question and discuss the answers with the students briefly. 
	Q1.
	Name two popular TV talent shows.

	Q2.
	What is the job of the host on a talent show?

	Q3.
	Name a kind of talent that has been seen on Britain’s Got Talent that is not singing.

	Q4.
	Name some dance styles that have featured on dance talent shows.

	Q5.
	What is Sofie Dossi’s talent?

	Q6.
	Give two or three words to describe Simon Cowell's style of judging on talent shows.

	Q7.
	Pick an image and describe what it shows, using at least one adjective.

	Q8.
	Imagine you have walked out on stage and are facing the lights, the judges, the audience. How do you think you would be feeling?

	Q9.
	Which of the acts shown on the poster would you most like to see perform, and why?

	Q10.
	Do you think talent shows are a good way to start a career in show business? Give reasons for your opinion.


Group talking task (Argument and debate): Persuade me to perform!
Organise students in small groups. Each member of the group must take a turn being in the ‘hot seat’ as a performer, while other students attempt to convince them to perform or compete in a talent show.
As each student takes the hot seat, they should say what their chosen talent is – they could choose a talent from the poster or pick something else. Remind the students doing the persuading to use persuasive language – strong descriptions with adjectives (the audience will be enchanted by your incredible performance), emotive words and phrases (the audience will applaud your sublime talent), rhetorical questions (won’t you wonder forever what might have been if you don’t get up?), exclamations (think how amazing you will feel on that stage!) etc. 
At the end of their turn in the hot seat, students should identify what they found the most convincing. Students then swap roles.
Lesson 3
Digital poster (Explore mode): Talk and discussion
Go to the Explore mode of the poster. Spotlight the image of Sofie Dossi. Ask students the following questions:
· What is Sofie Dossi’s talent? (Contortionism/hand-balancing)
· What physical qualities does one need to be a contortionist? (Extreme physical flexibility, strength, a great deal of physical fitness, good balance) What mental qualities might one need? (Bravery, calm, fearlessness, concentration, self-awareness)
Organise students in pairs and ask each pair to compare the talent of contortionism with that of dancing. How are they similar? How are they different?
Still in pairs, encourage students to incorporate interesting connectives in their descriptions, e.g. Both dancing and contortionism require flexibility and strength and furthermore both are physical talents. However, contortionism requires extreme flexibility and balance, while dancing requires a strong sense of rhythm and great creativity. Pairs then share their descriptions with the class.
Useful words
Connectives: because, as, since, therefore, so, consequently, as a result
Comparison: but, however, although, yet, nevertheless, whereas, on the other hand, despite this, while
Addition: and, also, in addition, furthermore, as well as, moreover, besides which
Group talking task: The history of Got Talent 
Play this short video for the class, which explains the origins of the Got Talent shows: https://www.youtube.com/watch?v=KxlbcBZngLs
Organise students in small groups. Ask each group to consider and summarise in their own words why the Got Talent series has proven so popular (celebrity involvement, high entertainment value, emotive filming/editing/music selection, inspiring performers, dramatic changes/shifts, etc.) Have each group give a very short presentation of their summary to the rest of the class.
Pair talking task (Oral recount): Recount an experience
Organise students in pairs. Ask the question: have you ever been an audience member at a live talent show, concert, magic show or other entertaining performance? Students must turn to their partner and recount the experience. 
Remind students to tell their partner what their recount is about (consider what, who, where, when, why); sequence the events in chronological order; use time words (e.g. first, second, next, then, when, after, later, before, meanwhile, during, lastly, finally, in the end, etc.); speak in the past tense, use I or We, give interesting descriptions (use interesting adjectives and adverbs) and have a clear ending or conclusion to the recount.
When students are finished recounting their experiences, you could select a number of pairs to share their recounts with the rest of the class.
Lesson 4
Digital poster (Let’s Talk! mode): Why I love talent competitions
Go to the Let’s Talk! mode of the poster. Play the podcast, ‘Why I love talent competitions’ for the class.
Ask students the following questions:
· What is the main reason that Amelie likes talent competitions so much?
· Do you agree with Amelie that, through talent shows, ‘anyone can get their shot at a show-business career?’
· Is it mean to think that some acts are ‘so bad it is kind of funny’? Why or why not?
· What is Amelie’s most persuasive point?
· What does the phrase ‘there’s no business like show business’ mean?
· What does the phrase ‘my name in lights’ mean?
· Do you agree with Amelie’s point of view? Why or why not?
Whole-class talking task: Have your say
This discussion may be on a whole-class or group basis as appropriate, focusing on one or more of the questions posed.
Consider the question(s) below and express your opinion:
· Do you think talent show winners are good role models for children? Why or why not?
· Do you think failing to win a talent show means you do not have talent, or do you think there are other ways to measure talent? Explain your answer.
· Do you think all professional singers or dancers would be able to win a talent show like X-Factor or Britain’s Got Talent?
· Do you think talent is the only thing you need to win a talent show? What other skills and characteristics might help you become a champion?
· Do you think it is cruel or fair for an audience to laugh at poor or weak performances?
· What are the benefits for an amateur of performing on stage in front of an audience?
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Lesson 1
Introduction: What is art?
Before displaying the poster image, ask students the question, ‘What is art?’
Student answers may include or reference painting, sculpture, creative works in general, self-expression, talent or skill, etc. Allow students to give as many answers as they can to this question before giving students the dictionary definition of art: ‘the expression or application of human creative skill and imagination, typically in a visual form such as painting or sculpture, producing works to be appreciated primarily for their beauty or emotional power.’
Now ask students the question, ‘What is contemporary art?’ Allow students to speculate and make guesses, before playing them this video, in which children attempt to answer the same question: https://www.youtube.com/watch?v=_UMzvkeuMlA
Explain that contemporary art is art produced recently by artists who are still living. Tell students that some of the artworks they are about to see are ‘contemporary art’.
Digital poster (Story mode) 
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster (Explore mode): Talk and discussion
Go to the Explore mode of the poster. Ask students the following questions:
· What two art movements are named in the poster story? (Abstract expressionism and pop art)
· Who painted Yellow Lines Flower Painter? (Banksy; nobody knows who he or she is)
· What makes ‘Pop Art’ different from other forms of art? (Imagery of everyday objects and celebrities)
· Why do you think Keith Haring was known as ‘the artist of happiness’?
· What is unusual about the way Jackson Pollock created his art? (Drip technique, use of household objects instead of brushes)
· Which of the works shown is:
the most colourful?
the most atmospheric?
the most intriguing?
the most puzzling?
the most visually pleasing??
Lesson 2
Digital poster (Story mode): Recap
Play either the Story mode 1 (starters) or Story mode 2 (flyers) again. Make sure students understand all the vocabulary.
Digital poster (Question mode)
Go to the Question mode of the poster. Play each question and discuss the answers with the students briefly. 
	Q1.
	What animal sculptures is Jeff Koons famous for?

	Q2.
	Why are Pollock's famous artworks called ‘drip paintings’?

	Q3.
	What flower did Banksy draw on the wall in this artwork?

	Q4.
	Look at the figures in Haring’s Tuttomondo. Describe what they seem to be doing.

	Q5.
	Why was Haring arrested for vandalism, do you think?

	Q6.
	Do you think Koons’ balloon dogs are worth the millions of dollars they sell for? Why or why not?

	Q7.
	What mood do you think Rothko was trying to portray in this rectangles painting?

	Q8.
	Why do you think some people dislike the works of these artists?

	Q9.
	Which of the artworks do you like most and least? Why?

	Q10.
	Summarise three points about modern art that you have learned from these six paintings.


Small group talking task: All the colours of the rainbow!
Organise students in groups. Call out a colour, e.g. red. Under a time limit, each group thinks of as many shades of red as they can, e.g. crimson, scarlet, ruby, firebrick red, cherry, burgundy, wine, blood red, berry red, rose red, garnet, maroon, poppy, cardinal, etc. One student in each group is responsible for writing the colour words down. Repeat the activity for green (lime, mint, sage, chartreuse, olive, etc.) blue (sky blue, turquoise, teal, azure, cobalt, royal blue, marine blue, midnight blue, cyan, ultramarine, etc.) yellow, pink, etc. At the end of the activity the group with the most words in each category are the winners. Encourage groups to call out the colour names and compare them (e.g. royal blue is darker/richer than marine blue, cyan is brighter/paler than turquoise, etc.)
Display this colour chart on the whiteboard: https://halosigns.com/wp-content/uploads/2016/03/Halo-Avery-Colour-chart.jpg Were there any colours that were missed? Are there any shades students have never heard of before?
The whole class could work together to create a colour chart with all the shades and names to be displayed in the classroom.
Lesson 3
Digital poster (Explore mode): Talk and discussion
Go to the Explore mode of the poster. Spotlight each image in turn and ask students to list as many adjectives as they can think of to describe the artwork. Encourage students to think not just of the visual effect, colours and shapes in the image itself, but how it makes them feel. Remind students that how art makes us feel is subjective – a different and unique experience for each person, so there are no right or wrong descriptions.
Examples of possible adjectives:
· Gold Marilyn Monroe by Andy Warhol: bright, colourful, daring, fun, vibrant, powerful, eye-catching, vivid, odd, striking, exciting, thrilling, intriguing, cheerful, delightful, enticing, beautiful, uninteresting
· Untitled by Mark Rothko: gloomy, moody, dark, depressing, oppressive, subdued, sinister, powerful, soothing, calming, dull, boring, uninteresting, frightening, unpleasant
Organise students in pairs. Students take it in turns to describe a painting in the poster using only adjectives that show how it makes them feel. The other student must guess and locate the image being described.
Pair talking task: Spotlight on abstract art 
Play the recorded version of this summary of abstract art for the class (at the bottom of the web page): https://www.ducksters.com/history/art/abstract_art.php
Organise students in pairs. Ask pairs to imagine they must explain abstract art to a small child. Each pair must come up with a simple, easy-to understand summary of abstract art delivered in clear, straightforward language. One student then role plays as the small child while the other gives the explanation, using appropriate tone of voice and eye contact.
Group talking task (Oral report): Reporting on art
Organise students into six groups. Give each group a choice of creating an oral report about either Andy Warhol, Jackson Pollock or Mark Rothko, and give them a copy of the fact sheet included in Lesson Resource 1. 
Encourage students to draw on both the information given in the poster text and the information included in the fact sheet when deciding what facts to include in their report. If time allows, students could conduct independent research to contribute to their reports. Students should open with a short introduction, deliver their facts clearly and concisely, and end with a brief summary. Have groups deliver their reports to another group or to the rest of the class, and ensure each student gets an opportunity to speak.
Lesson 4
Digital poster (Poem Mode): ‘The Magic Box’
Go to the Poem mode of the poster. Play the poem, ‘The Magic Box’ by Kit Wright.

The Magic Box
by Kit Wright

I will put in the box
the swish of a silk sari on a summer night,
fire from the nostrils of a Chinese dragon,
the tip of a tongue touching a tooth.
I will put in the box
a snowman with a rumbling belly
a sip of the bluest water from Lake Lucerne,
a leaping spark from an electric fish.
I will put into the box
three violet wishes spoken in Gujarati,
the last joke of an ancient uncle,
and the first smile of a baby.
I will put into the box
a fifth season and a black sun,
a cowboy on a broomstick
and a witch on a white horse.
My box is fashioned from ice and gold and steel,
with stars on the lid and secrets in the corners.
Its hinges are the toe joints of dinosaurs.
I shall surf in my box
on the great high-rolling breakers of the wild
Atlantic,
then wash ashore on a yellow beach
the colour of the sun.

Encourage students to speak the poem with appropriate intonation and pacing, paying particularly close attention to the punctuation. How does the use of run-on lines affect the pace and delivery of the poem? 

Ask students the following questions:
· What kind of pictures do you have in your mind as you read this poem? How do these pictures make you feel?
· What do you think the magic box might be? Is it a real box, or does it represent something else?
· How does the poet’s choice of colour words affect the poem?
· How many of the things listed in the poem are tangible/concrete/physical items? How many are abstract/concepts/ideas?
· What do you think is the message of this poem?
Group talking task: Our own magic box
Organise students in groups. Each group must create a simple, single-verse response poem detailing the items, both physical and abstract, that they would put inside a magic box of their own.
To challenge students, ask them to think of:
Starlight


Starlight


· 
2
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· One physical item you can touch
· One abstract item (something you can’t see, hear or feel)
· One colour
· One scent
· One sound

Ask students to consider what their magic box is made of also: stone/steel/concrete/wood/pearl/shell/ silver/gold/ice/fire, etc. Why did they choose these materials?
As students create their poems, encourage them to use the richest descriptions possible, with as many carefully chosen adjectives and adverbs as they can include. When they are finished, have students speak their poems aloud to another group or to the rest of the class.
Lesson Resource 1
Mark Rothko
Mark Rothko (September 25, 1903–February 25, 1970) was a Latvian-American modern artist. He was born in a part of the Russian Empire that is now in Latvia, but lived in America for most of his life. He was Jewish. He is most famous for his abstract expressionist rectangle paintings. In 2012, one of his works sold for $86.9 million.
Rothko's early work featured people and abstract shapes, but gradually his paintings developed into rectangles of colour and light. From October 1948, after the death of his mother, he started using symmetrical rectangular blocks of two to three contrasting colours. 
For the next seven years, Rothko painted in oil only on large canvases with vertical formats. Very large-scale designs were used to overwhelm the viewer, or to make the viewer feel ‘enveloped within’ the painting. He even suggested that viewers position themselves as little as 18 inches away from the canvas so that they might experience a sense of intimacy and awe while looking at the paintings.
Many of Rothko’s paintings were named after the colours that he used in them. He died in 1970, at the age of 66.
Jackson Pollock 
Jackson Pollock (January 28, 1912–August 11, 1956) was an American painter. He became famous for painting in the abstract expressionist style. Pollock’s most famous paintings were made by dripping and splashing paint on a large canvas. His nickname was Jack the Dripper. Because of the method, this style is often called action painting. Pollock was helped by his wife, artist Lee Krasner.
Pollock was born in Wyoming. He was introduced to the use of liquid paint in 1936 at an experimental workshop operated in New York City. After moving to New York, he began painting with his canvases laid out on the studio floor. This was very unusual at the time as most artists placed their canvases on easels. By defying the convention of painting on an upright surface, he was able to view and apply paint to his canvases from all directions. At this time, he developed what was later called his drip technique.
Pollock’s most famous paintings were made during the ‘drip period’ between 1947 and 1950. He rocketed to fame following a four-page spread in Life magazine in 1949 that asked, ‘Is he the greatest living painter in the United States?’
On August 11 1956, aged 44, Pollock died in a single-car crash.
Andy Warhol
Andy Warhol (Andrew Warhola, Jr.; August 6, 1928 –February 22, 1987) was one of the most famous American artists of the latter half of the 20th century.
Warhol was born Andrew Warhola, Jr. in Pittsburgh, Pennsylvania. He graduated from the Carnegie Institute of Technology before moving to New York. His first big break was in August 1949 when he was asked to illustrate an article in Glamour Magazine. A mistake in the credits in the magazine meant that it read ‘Drawings by Andrew Warhol’. Warhol decided to drop the ‘a’ in his second name after that. 
Warhol originally worked as a commercial artist. He designed things like advertisements and window displays for shops. He soon became famous as an artist in the Pop Art movement, in which everyday objects and media images were used. He was particularly well known for painting Campbells' and Watties' soup cans. One of his most famous paintings is his colourful portrait of American movie star, Marilyn Monroe. After she died, he was deeply moved, and wanted to create some sort of memorial.
In 1987, Warhol was in a hospital in New York City recovering from an operation on his gall bladder. He died in his sleep from a sudden heart attack brought on by the operation. He was 58.
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Lesson 1
Digital poster (Story mode)
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster (Explore mode): Talk and discussion 
Go to the Explore mode of the poster. Ask students the following questions.
· Where did Amelie and Archie go on their holiday? (The Amazon)
· How was the trip described on the travel website? (Starters: ‘a relaxing way to experience the rainforest by boat, in complete safety’; Flyers: ‘a way to experience the unique spirit of the rainforest by boat, in complete safety’)
· What was the first peril Amelie and Archie faced? (They were attacked by a crocodile)
· What was the second peril that endangered the couple? (A waterfall)
· Was their boat sturdy? How do you know? (It is described as flimsy; it is destroyed on the rocks beneath the waterfall)
· Why do you think Archie was convinced that ‘if he turned around, he would be looking into the eyes of an angry jaguar’?
· How do you think Amelie and Archie felt when they were reunited with their group? (Relieved)
[bookmark: _Hlk9938531]Pair talking task: Let’s narrate
Organise students in pairs. Pairs plan together to retell the story from the perspective of the rest of the travel group. Ask students to consider these questions when planning their stories:
· How did Amelie and Archie get separated from their group?
· What did the rest of the group do when they realised two of their groupmates were lost?
· What perils might the group have faced while they were searching for Amelie and Archie?
· How did the group feel when they saw Amelie and Archie and the wreck of their boat?
Encourage students to make sure their stories have a clear structure, setting, characters, tension, climax and resolution. Selected pairs could then share their retellings with the whole class.
Lesson 2
Digital poster (Story mode): Recap
Play either the Story mode 1 (starters) or Story mode 2 (flyers) again. Make sure students understand all of the vocabulary.
Digital poster (Question mode)
Go to the Question mode of the poster. Play each question and discuss the answers with the students briefly. 
	Q1.
	Where are Amelie and Archie on holiday?

	Q2.
	First, they get separated from their group – then what scary thing happens to them?

	Q3.
	How did they scare the crocodile away?

	Q4.
	Do you think the pair expected there to be a waterfall in their journey? Why or why not?

	Q5.
	Think of two words to describe how they felt before they fell down the waterfall, and two words for how they felt afterwards.

	Q6.
	What incident in the story do you think was most dangerous and scary? Why?

	Q7.
	What do you think the tour guide will say to the couple first?

	Q8.
	What instructions do you think Amelie might have given to Archie as they sailed towards the waterfall?

	Q9.
	Imagine you are Archie or Amelie telling your friends about the holiday in the Amazon. Think of what you might say.

	Q10.
	What challenging environments in the world would you most or least like to visit, and why?



Pair talking task: Sell it to me!
Ask students the following questions:
· The travel website advertised Amelie and Archie’s holiday as a safe and relaxing way to experience the Amazon by boat. Do you think this was accurate or truthful? Why or why not?
· Why might the website not be entirely truthful when describing the holiday Amelie and Archie purchased? (In order to persuade someone to book it)
Organise students in pairs. In each pair, one student role plays as a travel agent and the other role-plays as a holiday-maker/tourist. Travel agents must choose an undesirable place to visit and use persuasive language to make it sound as appealing as possible. Suggest possible destinations to the class, e.g.:
· The Lut Desert in Iran – the hottest place on Earth
· Antarctica – the coldest place on Earth
· Meghalaya in India – the wettest place on Earth
Encourage students to think about how they can frame the negatives about these places as positives, and phrase them in an inviting, catchy way, e.g. ‘Do you love sunshine and warmth? Then you’ll love the Lut Desert!’ or ‘If snowy mountains and plenty of peace and quiet appeals to you, then you should book Antarctica for your next trip.’ Students then swap roles and repeat, choosing another destination to ‘sell’.
Lesson 3
Digital poster (Explore mode): Talk and discussion
Go to the Explore mode of the poster. Ask students to think about how the tension in the story progresses from start to end. Elicit adjectives for:
· How Amelie and Archie feel in the opening of the story (tired, weary, anxious, exhausted, nervous)
· How they feel when the crocodile attacks (terrified, horrified, shocked, helpless, panicked)
· How they feel when the crocodile swims away (relieved, thankful, glad, reassured)
· How they feel when they fall over the waterfall (petrified, hopeless, scared witless, aghast, appalled, stupefied, paralysed)
Scaffold students to discuss the rising and falling tension in the story, e.g. The tension begins at a low level… the tension rises slightly when … the tension abates/dissipates/eases when … the tension reaches a climax/peaks/reaches its greatest heights when … the tension plummets/drops off/ends when …
Group talking task (Oral storytelling): A holiday disaster!
Organise students in groups. Give each group a blank A4 or A3 page and have them divide it into a series of panels, like a comic strip.
Students must work together to create their own story about a holiday disaster, drawing it as a rough comic book strip. They could draw on personal holiday experiences or create something entirely from their imaginations. Encourage students to think outside the box and be inventive in their ideas, e.g. what might go wrong during a holiday to the moon or another planet? 
You could assign roles within the group, e.g. illustrator, word wizard, caption creator, plot person, etc. Remind students that their story should feature people, place, plot and problem, and escalate in tension and action until it reaches a climax.
When they are done, have each group present their story to the class. Using their comic strip as a scaffold, students orally tell their stories. Encourage students to tell their stories atmospherically, with appropriate pace, inflection and intonation where there is dialogue. Ensure each student has an opportunity to speak during the story presentation.
Lesson 4
Digital poster (Poem mode): from ‘The Rime of the Ancient Mariner’
Go to the Poem mode of the poster. Before playing the poem, give students some context. Explain that this is an extract from a longer poem by Samuel Taylor Coleridge, written in 1798. It is a narrative poem, a story about an old, withered seafarer who is haunted by the memory of a terrifying journey to the South Pole. During the journey, after a terrible storm has sent the ship off course, an albatross appears and flies alongside them. It is the only good omen the crew see during their trip and they see the albatross as a kind of guardian angel. But the mariner, in a moment of madness, kills the albatross with his crossbow. After that, the journey is cursed, and terrible things happen to the crew. The poem is narrated by the seafarer and told to a young man who is on his way to a wedding.
Play the poem, an extract from ‘The Rime of the Ancient Mariner’ for the class. If necessary, pause the audio periodically to discuss the meaning and clarify any complex words or phrases with the class.




from The Rime of the Ancient Mariner
by Samuel Taylor Coleridge

And now there came both mist and snow,
And it grew wondrous cold:
And ice, mast-high, came floating by,
As green as emerald.
And through the drifts the snowy clifts
Did send a dismal sheen:
Nor shapes of men nor beasts we ken —
The ice was all between.
The ice was here, the ice was there,
The ice was all around:
It cracked and growled, and roared and howled,
Like noises in a swound!
At length did cross an Albatross,
Thorough the fog it came;
As if it had been a Christian soul,
We hailed it in God's name.
It ate the food it ne’er had eat,
And round and round it flew.
The ice did split with a thunder-fit;
The helmsman steered us through!
And a good south wind sprung up behind;
The Albatross did follow,
And every day, for food or play,
Came to the mariner's hollo!
In mist or cloud, on mast or shroud,
It perched for vespers nine;
Whiles all the night, through fog-smoke white,
Glimmered the white Moon-shine.'
God save thee, ancient Mariner!
From the fiends, that plague thee thus!—
Why look'st thou so?'—With my cross-bow
I shot the ALBATROSS.

After listening several times, when the meaning is clear to the students, have them recite the poem with appropriate pace, intonation and inflection.

Ask students to identify the most striking images in the poem. Why do they find these images striking/dramatic? Discuss possible symbolism in the poem. What might the albatross be a symbol or metaphor for?
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Lesson 1
Introduction
Begin by showing students this video clip about why we study science in school.
https://www.youtube.com/watch?v=dQa3kdH1OlE
Ask students the following questions:
· What images of science did you see in the video? (e.g. medical operations, wind farms, prosthetic leg; electricity; scientists looking at microorganism under a microscope)
· Which parts of the video did you find most inspiring and why?
· What does the video say science is? (A way of exploring the world to understand and describe everything that occurs around you)
· What does the video mean by saying ‘you were born a young scientist’? (e.g. children are curious about the world around them and learn about it by experiencing and observing their world)
· What does the video mean by saying we can’t explain everything just by observation? (We can’t explain how everything in our world works just by looking at it.) How do scientists learn about our world? (e.g. they carry out experiments to test their ideas; they develop new ideas or theories by learning about the work of other scientists)
Digital poster (Story mode)
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster (Explore mode): Talk and discussion 
Go to the Explore mode of the poster. Ask students the following questions.
· What are these instructions for? (A scientific experiment)
· Why do you think the author is encouraging children to carry out science experiments themselves at home? (e.g. you learn more when you do things rather than just reading about them; to encourage children to find science fun an interesting)
· Can you remember any scientific terms (words) you heard in these instructions? (e.g. chemical reaction; atom; citric acid; carbon dioxide; sodium hydrogen carbonate) Can you remember what a chemical reaction is? (A reaction between two substances; atoms being rearranged) Explain that an atom is the smallest part of a chemical element that can exist – atoms are the building blocks of the universe.
· What two substances react together in this experiment? (The citric acid in the lemon juice and the sodium hydrogen carbonate in the baking soda) What does the chemical reaction produce? (Water, salt and the gas, carbon dioxide) What makes the balloon inflate? (Carbon dioxide gas)
· Why do you think the instructions tell you to carry out Steps 3 and 4 quickly? (You need to pull the balloon over the neck of the bottle quickly before the gas escapes)
· Look at the whole poster. Do you think the picture helps make the instructions clear and easy to follow? Why or why not?
· Look at the final bottom-right picture-diagram. How does this diagram help you understand the chemical reaction? (e.g. it clearly shows the two substances that react to form water and salt and carbon dioxide; the pictures help you understand what happened)
Pair talking task: My experiment
Ask students to think of an experiment they have done recently. It could be an experiment they have taken part in at school or one they have done at home, If they can’t think of a specific science experiment, remind them that cooking or baking a cake is a form of experiment as is any simple activity they have carried out to find out why something happens. Organise students in pairs and ask them to describe their experiments to their partners. Encourage partners to ask questions such as: 
· What did you want to find out? 
· Could you have done the experiment in a different way? 
· If I did your experiment, do you think I’d get the same result? 
Partners then swap roles.
Group talking task: Let us direct you
Groups choose one member to be blindfolded. Once the person is wearing the blindfold, groups arrange items such as a pencil case, rubber, pens, pencil sharpener, ruler, paper, etc. on a desk or table. The items should be arranged randomly and spread out. Groups then instruct the blindfolded member to carry out tasks such as ‘sharpen the pencil’ or ‘put the rubber in the pencil case’. Groups must give very precise instructions such as ‘Move your right hand up and to the left to find the rubber’. Groups repeat the task with a different member wearing the blindfold.



Lesson 2
Digital poster (Story mode): Recap
Play either the Story mode 1 (starters) or Story mode 2 (flyers) again. Make sure students understand all of the vocabulary.
Digital poster (Question mode)
Go to the Question mode of the poster. Play each question and discuss the answers with the students briefly. 
	Q1.
	What materials do you need for this experiment?

	Q2.
	What other material is optional?

	Q3.
	What happened to the balloon at Step 5?

	Q4.
	Which material is added to the bottle first?

	Q5.
	Why is it important that the balloon is sealed tightly over the neck of the bottle?

	Q6.
	What changes if you add food colouring during the experiment?

	Q7.
	Discuss the questions listed at the ‘evaluate’ stage. Is there anything else you think should be evaluated? What and why?

	Q8.
	Explain what a chemical reaction is in your own words.

	Q9.
	What do you think would happen if you changed one or both of the materials?

	Q10.
	Why do you think it is important for scientists to observe closely, and measure and record the results of experiments?


Group talking task (Interview): When I grow up
Organise students in groups. Students take turn sitting in the ‘hot seat’, taking the role of a young person who wants to be a scientist when they grow up. Other group members take the role of interviewers and ask the person questions such as: 
· What have you done or seen that makes you want to be a scientist? 
· What sort of things do you want to find out about? 
· Why do you find science fascinating? 
· Why do you think you’ll be a good scientist? 
· How do you think you might be able to help other people through science? 
· Would you like to invent something new – if so, in what area?
Students then swap roles and repeat until everyone has had an opportunity to be interviewed.
Lesson 3
Whole-class talk and discussion: Density experiment
Play this video clip, showing a density experiment, for the class: https://www.youtube.com/watch?v=Z50jEi1igNQ 
Ask students the following questions:
· What does this experiment help you learn about? (Density)
· Can you explain what ‘density’ means? (Students might say solidness or thickness). Explain that, in science, Density is a word we use to describe how much space an object or substance takes up (its volume) in relation to the amount of matter in that object or substance (its mass). If an object feels heavy for its size, it has a high density.
· In the experiment, why do the liquids separate into different layers?
· Why does the syrup sit at the bottom of the glass?
· What other objects could you drop into the glass?
· What other fluids could you experiment with?
· Do you think this simple experiment is a good way to help children learn about density? Why or why not?

Pair talking task: Effective instructions
Organise students in pairs. As quickly as possible, pairs must generate a list of the features of good instructions (e.g. include a list of equipment; use clear, numbered steps; use the second-person ‘you’; use imperative (bossy/command) verbs; use clear, precise language)
Group talking task (Giving instructions): Density experiment instructions
Organise students in groups. Ask groups to work together to create a set of instructions for the experiments shown in the video clip about density. Explain that students are creating the instructions for students who will not be able to watch the video. Groups should think about and discuss:
· The aim. How can they clearly explain the aim of this experiment?
· List of equipment and substances.
· The steps. How can they break down this experiment into clear, numbered steps?
· Precise vocabulary. What command verbs can they use? How can they ensure their instructions are easy to follow?
· Pictures and diagrams. What pictures and diagrams could they use to make the instructions clearer? 
· Evaluation. How should this experiment be evaluated?
Play the video clip several times while groups are creating their instructions.
Groups compare their instructions with another group and discuss: What are the similarities and differences between the two sets of instructions? Why did each group make the choices they did?
Lesson 4
Digital poster (Let’s Talk! mode): What’s more important – science or art?
Go to the Let’s Talk! mode of the poster. Play the podcast, ‘What’s more important – science or art?’ for the class.
Ask students the following questions:
· Explain what is meant by ‘logical thinking’ (e.g. using reasoning and facts to come to a conclusion)
· Explain what is meant by ‘creativity’ (e.g. using your imagination; inventiveness; using imaginative or original ideas to create something; seeing new patterns in the world)
· Summarise why Ava thinks that art is more important than science.
· Summarise why Adam thinks that science is more important than art.
· Do you agree with Ava that scientists can be creative?
· Do you think artists are more creative than scientists?

Whole-class talking task: Debate
Hold a class debate with the title: ‘Science is more important than art’.
Remind students of the rules of debate:
· Raise your hand when you want to speak.
· Speak calmly and clearly.
· Don’t talk over other people.
· Don’t shout out.
· Listen carefully to each other’s points of view.
At the end of the debate, have a show of hands to see whether or not the motion is carried.
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Lesson 1
Introduction
Begin by showing students the whole poster and explain that it shows images of natural wonders from around the world. Ask students the following questions:
· Which image do you find most striking? Why?
· Look at the bottom-left and second-bottom-left images. What do you think these images are? What do the shapes remind you of?
· Look at the image in the centre. What do you think this is?
Digital poster (Story mode)
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster (Explore mode): Talk and discussion 
Go to the Explore mode of the poster. Ask students the following questions.
· What is meant by a ‘natural wonder?’ (e.g. an amazing feature of our physical earth that has been created by nature, i.e. not made by humans)
· Look at the image of the stalactite (top right). What adjectives could you use to describe this stalactite? (e.g. immense, spectacular ,enormous, huge, amazing, astounding, awesome)
· Look at the image of the fluorescent zinc mine in New Jersey. Can you suggest synonyms for fluorescent? (e.g. luminous, glowing, bright, shining). Explain that we often use ‘fluorescent’ to mean ‘bright’ but it also has a specific scientific meaning. ‘Fluorescence’ is light given off by certain substances that have absorbed light or other electromagnetic radiation.
· Look at the images of crystals and explain in your own words how crystals are formed.
· Look at the beach in Indonesia. The narrator describes the beach as ‘heavenly’. How would you describe it? (e.g. idyllic, ideal, perfect, peaceful, tranquil, beautiful, stunning, gorgeous)
· Explain why the sand on the Indonesian beach is pink. (red coral fragments are mixed with white sand)
· Look at the centre image of the crater in Turkmenistan. Were you surprised to learn that geologists set light to the escaping methane gas? Why did they have to do that?
· Do you know what geologists study? (e.g. rocks, volcanoes, fossils, the materials that make up the earth and the processes that shaped them). Explain that the word ‘geology’ comes from geo, the Greek word for ‘earth’ and logy meaning ‘study of’.
· Why do you think it is important that geologists study volcanoes? (e.g. so they can predict when volcanoes might erupt). What other useful things might geologists do? (e.g. predict when earthquakes might happen; locate where precious stones and minerals might be found)
· Which of the three natural wonders on the right-hand side of the poster was formed by the process of chemical weathering? (The rock in Australia that looks like an ocean wave)
· Can you suggest synonyms for ‘confounding’ in the sentence ‘Equally confounding is this limestone formation at the foot of the Grand Canyon’? (e.g. confusing, mystifying, perplexing) Why does the author suggest the Australian rock formation and the limestone formation are confounding? (Because the rock looks like an ocean wave and the limestone formation looks like a giant pumpkin)
· Look at the picture of the boulder in Norway. Would you stand on this boulder? Why or why not?
· How might you feel when visiting one of these natural wonders? (e.g. overawed, impressed, amazed)

Group talking task: Be a geologist
Students imagine they are a group of geologists. They are visiting a school to give a talk about geology, trying to persuade children to become geologists when they grow up. In turn, each group member says a sentence beginning with: ‘Geology is important because …’ or ‘I love geology because…’ or ‘The most interesting place I have seen is …’  Groups keep rotating until they have said everything they can think of. 
Lesson 2
Digital poster (Story mode): Recap
Play either the Story mode 1 (starters) or Story mode 2 (flyers) again. Make sure students understand all of the vocabulary.
Digital poster (Question mode)
Go to the Question mode of the poster. Play each question and discuss the answers with the students briefly. 
	Q1.
	What colours can you see if you visit the rocks at Sterling Hill mine?

	Q2.
	What is boiling in the picture at the top right of the screen?

	Q3.
	What vegetable gives the pool in the bottom-right picture its name?

	Q4.
	What is the geological name of the rock formation in Doolin's cave?

	Q5.
	How do you think the ‘door to hell’ got its name?

	Q6.
	What creates the unusual pink appearance of the Indonesian beach?

	Q7.
	What process created the wave rock in Australia?

	Q8.
	What two uses are made of the mud pools in Nicaragua?

	Q9.
	Explain in your own words how one of the geological features shown was formed.

	Q10.
	Which of the places shown would you most like to visit? Give your reasons.



Group talking task: Tour guide role-play
Organise students in groups. One member of the group takes on the role of a tour guide while the others take on the role of a tourist. The tour guide chooses one of the places in the poster. Using the facts they learned during the poster explanation, the tour guide gives a short talk about the place. The tourist asks questions such as ‘Why are the rocks in the mine different colours?’, ‘Why is the sand pink?’ 
Students then swap roles and repeat until everyone in each group has had an opportunity to be the tour guide. 
Lesson 3
Digital poster (Explore mode): Talk and discussion 
Go to the Explore mode of the poster. Focus on the bottom right-hand picture. Ask students:
· What sort of pool is this? (A hot spring)
· Why mustn’t you swim in this pool? (It’s full of dangerous minerals)
· Where is this pool? (At the foot of the Grand Canyon in Arizona)
Play this video clip about how the Grand Canyon was formed: https://www.youtube.com/watch?v=-v_RLRT9930. Ask student the following questions:
· How deep is the Grand Canyon? (1.6 km)
· Why were the Native American people right to call the Grand Canyon the ‘mountain lying down’?
· What was the area of the Grand Canyon covered in 1.8 billion years ago? (tall mountains)
· What happened to the mountains? (They eroded and became small foothills)
· After the mountains eroded, what filled the area from 1 billion to 18 million years ago? (Water from oceans)
· How did the ocean water create layers of rock? (The water deposited layers of sand, mud and shells and compressed them into rock)
· What happened next when there was an ‘uplift’ in the Earth’s surface? (New mountains formed)
· How was the Colorado river formed? (From melting snow from the top of the Rocky Mountains)
· What is special about the Colorado river? (It drops ten feet for every mile and carries half a million tons of silt and sand every day)
· How did the Colorado river form the Canyon? (The silt and sand cut a deep scar into the plateau)
· How would you describe the Grand Canyon?
· Why do you think the Grand Canyon is so impressive?
· Would you like to visit the Grand Canyon? Why or why not?

Group talking task (Oral report): The Grand Canyon 
Organise the students into groups. Explain that this group task is to create an oral report about the Grand Canyon for younger children. Groups should discuss the information given in the video and decide which pieces of information to use in their talk. Remind groups that the information will need to be simplified for younger children. Suggest that groups focus on:
· Explaining what the Grand Canyon looks like and why it is impressive
· Explaining where the Grand Canyon is
· Giving a simple explanation of how the Grand Canyon was formed
Groups must then decide how to sequence their oral report and how to divide it into sections. They should include an introduction and a summary and deliver facts clearly and concisely. Groups must decide which member will present each section. They then present their oral report to another group.
Lesson 4
Digital poster (Poem mode): ‘Flint’
Go to the Poem mode of the poster. Play the poem, ‘Flint’ by Christina Rossetti for the class.
Flint
By Christina Rossetti

An emerald is as green as grass,
A ruby red as blood;
A sapphire shines as blue as heaven;
A flint lies in the mud.
A diamond is a brilliant stone,
To catch the world’s desire;
An opal holds a fiery spark;
But a flint holds fire.

Ask students the following questions:
· What are the precious stones (gemstones) mentioned in this poem? (Emerald, ruby, sapphire, diamond, opal)
· What is a flint? (A hard, grey rock)
· What is the poem saying about precious stones and about flint? (Precious stones are beautiful but flint, though dull, is useful because it makes fire which in turn enables people to cook and keep warm)
· What is the message of this poem? (e.g. We’re attracted to beautiful, costly things, and to beautiful people, but often practical useful things, or practical, helpful people, are more important.)
· Which simile in the poem do you find most striking? Why?
· Read the poem aloud with a classmate. Try reading alternate lines each or have one student read the lines about precious stones while the other reads the lines about flint.

Pair talking task: Create similes
Organise students into pairs. Partners create similes to describe the natural wonders in the poster, e.g. ‘The sand is as pink as …’ ‘The cave shines like a ….’ ‘The crystal is as delicate as …’ ‘The boulder is as black as…’
Ask volunteers to share their similes with the class.
	[image: ]Class
	6th 
	Theme
	People and places

	Unit
	14
	Subtheme
	The Second World War

	Unit genre
	Narrative
	Oral text type
	Oral storytelling

	Vocabulary
	Tier 1 examples: bomb, threat, air raid, shelters, gas mask, 
reunited, horror, hammock
Tier 2 examples: ration, coupon, ammunition, evacuated/evacuees, 
irrevocably, sombre, munitions, camaraderie, rubble
Tier 3 examples: blitz

	Lesson resources
	Multimedia links, the King’s speech, 


Fortnightly plan
	Lesson 1
	Digital poster (Story mode) 
Digital poster (Explore mode): Talk and discussion 
Readers’ theatre: The King’s speech
	Lesson 3
	Digital poster (Explore mode): Talk and discussion 
Pair talking task (Oral storytelling): This is my story

	Lesson 2
	Digital poster (Story mode): Recap
Vocabulary quiz
Digital poster (Question mode) 
Pair talking task: Who am I?
	Lesson 4
	Digital poster (Poem mode): ‘In Flanders Fields’
Digital poster (Let’s Talk! mode): Iconic images


Lesson 1
Digital poster (Story mode) 
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster (Explore mode): Talk and discussion 
Go to the Explore mode of the poster. Focus on the image of the newspaper report on the top row. Ask the students the following questions:
What can we learn from this image? (Prime Minister announced/declared/made a statement that Britain was at war)
What date was this declaration made?
What word indicates that this was an important announcement? (momentous)
Choose ONE of the recordings below.
https://www.youtube.com/watch?v=zxew7HJS_Zo – from the movie The King’s Speech
https://www.youtube.com/watch?v=opkMyKGx7TQ – original recording of King George V1 speech
Ask students to listen to watch/read the King’s speech (Resource 1)
Ask them to consider why this was such a strong and powerful speech by the King. E.g. 
strong and emotive language – grave hour, fateful, forced, conflict, challenge, fatal, time of trial, dark days, war, battlefield
powerful phrases – perhaps the most fateful in our history/it is unthinkable
use of repetition – over and over again
figurative language – as if I were able to cross your threshold and speak to you myself/might is right
awareness of other points of view – the task will be hard 
strong conclusion – we shall prevail
Readers’ theatre: The King’s speech
Organise students into pairs. With their partner, have them prepare to read the King’s speech aloud (Resource 1). Tell them to carefully consider the importance of the King’s message and decide how best to represent that message through tone of voice, pace, emphasis, use of pause, eye contact, etc.
Each student practises reading the piece aloud to their partner. Encourage each pair to present the speech to another pair.
Lesson 2
Digital poster (Story mode): Recap 
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the children again. Make sure they understand all of the vocabulary. 
Vocabulary quiz
Ask students how many compound words/phrases with the word ‘air’ can they think of. (E.g. aeroplane, airport, aircraft, airsick, airbag, airspace, airstrip, airtight, airway, airfield, airline, airbrush; idioms: e.g. to walk on air; hot air; clear the air)
Introduce the word blitz (German word for ‘lightning’. Nazi Germany aerial (taking place in the air) bombing campaign against Britain). Connect it to the term blitzkrieg (German word for war is ‘krieg’. Blitzkrieg means ‘lightning war’: an aerial warfare strategy used by Nazi Germany which was rapid, violent and instilled shock and fear into the British civilians).
Explain that even though the word ‘blitz’ is a German word, it has been incorporated into the English language and has a few meanings. Ask children if they can think of a meaning for the word ‘blitz’ as we might use it today. (E.g. a sudden intense effort to do something – I did a cleaning blitz in the house; to process food in an electric mixer – blitz all the ingredients for 10 seconds)
Digital poster (Question mode) 
Go to the Question mode of the poster. Listen to each question and discuss the answers with the students briefly. 
	Q1.
	Who is pictured on the front of the newspaper? Why?

	Q2.
	What did Britain ‘expect’ of people in wartime?

	Q3.
	What information did people have to write on their ration book? Why?

	Q4.
	Why does the man in the poster say the boy should be out of London?

	Q5.
	Look at the boy wearing a cap in the main picture. How do you think he is feeling?

	Q6.
	How do you think the children in the fields and loading boxes feel about the work they are doing?

	Q7.
	Think of four words or phrases to describe the people waving flags.

	Q8.
	Would you enjoy spending a night underground in a hammock? Why or why not?

	Q9.
	How do you think life changed for men, women and children during the war?

	Q10.
	Imagine you are one of the people pictured. Describe how you were feeling when the photo was taken.


Pair talking task: Who am I?
Divide students into pairs:
Student A chooses any one of the people represented in the images on the poster. 
Student B questions Student A to try to identify which person they’ve chosen.
This can be a Yes/No game, where Student A is only allowed to answer questions with a ‘yes’ or a ‘no’ OR Student A may be allowed to give complete answers to Student B’s questions. The students then switch roles. (E.g. Are you an adult/child? What are you wearing? Where are you standing/sitting? What are you doing? How are you feeling?)
Lesson 3
Digital poster (Explore mode): Talk and discussion 
Go to the Explore mode with students again. Focus on the large image in the centre of the poster.
Ask students the following questions:
What aspect of The Second World War is depicted in this image? (Evacuation)
Can you explain what the term ‘evacuation’ means? (e.g. remove a person from a place considered to be dangerous to a safer place)
Do you know any other forms of this word? (e.g. evacuate, evacuee – the person who is removed)
Can you see another similar sounding piece of a word in the middle of this word? (vac – vacate – to leave empty)
Focus on the image of the children sleeping on hammocks in the London Underground. Ask children the following questions:
Who can you see in this image?
Where are the children? Why?
What do you think it must have been like there?
Why did people take shelter in the London Underground?
Would you like to have to endure such hardship? Why not?
Do you think it would have been frightening to be subject to bombing raids?
Elicit/introduce and explain some of the following vocabulary as appropriate – blackout, siren, shelter, underground, strong, secure, fortified, dark, damp, bomb, incendiary, explosives 
Optional: Play this video clip from from the opening scene of The Chronicles of Narnia, The Lion, the Witch and the Wardrobe https://www.youtube.com/watch?v=NPs2IXlDxRk to get an idea of what an air raid might have been like:
Focus on the first two images on the bottom row of the poster. Ask students:
What might the impact of the blitz have been on people and property? (Explain that the blitz lasted eight months and that one-third of London was destroyed.)
Elicit/introduce and explain some of the following vocabulary as appropriate - carnage, damage, destruction, devastation, razed to the ground; fear, dread, horror, dismay, alarm, confusion, panic, hysteria, frenzy
Pair talking task (Oral storytelling): This is my story
Organise students in pairs. Ask each pair to choose one of the people from the photographs on the poster and to pretend to be them. 
Tell them to use the poster to help them create the story of their life during the war (e.g. how they heard the country was at war; the changes that happened in their daily life during the war; what they did; how they felt during an air raid; whether they were evacuated; what happened to their family; what their city looked like; how they heard the war was over, and how this made them feel)


Lesson 4
[bookmark: _Hlk528322917]Digital poster (Poem mode): ‘In Flanders Fields’ 
Go to the Poem mode of the poster and play the poem ‘In Flanders Fields’ by John McCrae: 
In Flanders Fields
By John McCrae
In Flanders fields the poppies blow
Between the crosses, row on row,
That mark our place; and in the sky
The larks, still bravely singing, fly
Scarce heard amid the guns below.
We are the Dead. Short days ago
We lived, felt dawn, saw sunset glow,
Loved and were loved, and now we lie
In Flanders fields.
Take up our quarrel with the foe:
To you from failing hands we throw
The torch; be yours to hold it high.
If ye break faith with us who die
We shall not sleep, though poppies grow
In Flanders fields.

Students listen to the poem as it is recited.
Ask them to identify a favourite word/phrase/image from the poem and encourage them to explain why they have chosen this.
Replay the poem with the text and encourage the students to join in where they can. Repeat this a number of times. Draw students’ attention to the run-on lines in the poem as they read.
Ask students the following questions:
Where is this poem set? Why?
Who is speaking in the poem?
What words tell us that they are not alive anymore? (crosses mark our place; now we lie)
How do you think they died?
What are they asking us to do? 
What phrase is used to tell us what they want us to do? (we throw the torch)
What is the symbolism of the poppies in the poem?
Digital poster (Let’s Talk! mode): Iconic images 
Go to the Let’s Talk mode of the poster and display each flashcard and talking point:
Flashcard 1: The Battle of Iwo Jima 
This photo of US soldiers raising the flag after defeating the Japanese Army in the Battle of Iwo Jima, is one of the most iconic images of the Second World War. Why do you think this is the case?
Flashcard 2: Hitler salutes marching Nazis 
What does this photo tell you about Hitler? Why do you think so many Germans followed him?"
Flashcard 3: Women in war 
After the war, most women in employment had to return to the home. Some women weren't happy about this. Why do you think they felt that way?"
Flashcard 4: Post-war Germany
Many German cities like Dresden were completely destroyed by bombing. How do you think Germans felt after the war?


Lesson Resource 1 


The King’s Speech
In this grave hour, perhaps the most fateful in our history, I send to every household of my peoples, both at home and overseas, this message, spoken with the same depth of feeling for each one of you, as if I were able to cross your threshold and speak to you myself. For the second time in the lives of most of us, we are at war. Over and over again we have tried to find a peaceful way out of the differences between ourselves and those who are now our enemies. But it has been in vain. We have been forced into a conflict, for we are called to meet the challenge of a principle, which, if it were to prevail, would be fatal to any civilized order in the world. Such a principle, stripped of all disguise, is surely the mere primitive doctrine that might is right. For the sake of all that we ourselves hold dear, it is unthinkable that we should refuse to meet the challenge. It is to this high purpose that I now call my people at home, and my peoples across the seas, who will make our cause their own. I ask them to stand calm and firm and united in this time of trial. The task will be hard. There may be dark days ahead, and war can no longer be confined to the battlefield. But we can only do the right as we see the right, and reverently commit our cause to God. If one and all we keep resolutely faithful to it, then, with God's help, we shall prevail. 
King George VI, 3 September 1939
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Lesson 1
Digital poster (Story mode): Introduction
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster (Explore mode): Talk and discussion
Go to the Explore mode of the poster. Ask students the following questions:
What did you find interesting, surprising or particularly noteworthy in this story?
List the activities you can see in the picture on the left (yoga, parallel bars, pedalling, walking, relaxing, reading, picnicking, taking the air, etc.)
What types of clothes are the people wearing for the different activities? (e.g. comfortable, stretchable yoga leggings, pants, capris, shorts, tank tops, layers, long-sleeved tops, accessories – headband, yoga mat, water bottle, towel, rucksack, leotard, shorts, t-shirts, bicycle shorts, runners, sneakers, ankle socks, baseball cap, sunhat, etc.)
List the activities you can see in the picture on the right (skateboarding, reading, chatting/hanging out)
What types of clothes are worn when skateboarding? (e.g. sturdy pants/trousers, t-shirts, sweatshirts, protective helmets, elbow pads, knee pads, runners)

Partner and small group work: Think-pair-share
Organise students into pairs. Based on the poster story, have students compare ‘the elderly’ with ‘the teenagers’, considering the following: 
Setting
Characters 
Activities
Encourage students to use comparative words, including but, whereas, in contrast, by comparison, etc. 
Examples:
Setting: In ‘the elderly’ story, birds are singing in the background but in ‘the teenagers’ story there is the sound of people shouting. 
Characters: A lot of the teenagers have dyed hair and cool clothes, whereas the elderly are using walking aids, such as Zimmer frames and mobility scooters. 
Activities: In ‘the teenagers’ story, the young people are skateboarding and taking selfies. In contrast, the elderly are walking, reading and doing yoga.

Small group work (Argument and informal debate): Stereotypes
Introduce the term ‘stereotype’. Can students tell you what this word means? (An overly simple picture or opinion of a person, group, or thing)
Organise students into small groups. Have each group discuss how the ‘elderly’ and the ‘teenagers’ are depicted on the poster and in Story mode. Do students agree with any/some/all of this portrayal? Encourage students to agree/disagree with one another, but to always justify their opinions (e.g. it is my view that; personal experience would indicate that; based on what I know; I strongly believe; I am confident that, etc.).
Ask students to consider the following:
Are older people ever noisy and loud, and are teenagers always loud?
Is yoga only great for people who are over 65?
Are all teens who do not participate in team sports badly in need of exercise?
Do people other than teens find it impossible to leave phones at home? Is this true of all teenagers?
Are reading and bowling the only ways to keep the brain buzzing? Are older people the only group that need to keep the brain buzzing?
Is being bored only experienced by retired people?
Lesson 2
Digital poster (Story mode): Recap 
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the students again. Make sure they understand all of the vocabulary. Focus in particular on the word ‘inclusive’ – e.g. allowing all kinds of people rather than just one kind of person. 

Digital poster (Question mode)
Go to the Question mode of the poster. Listen to each question and briefly discuss the answers with students. 

	Q1.
	What different kinds of exercise can you do at Cherrytree Park?

	Q2.
	What other activities are advertised on the Cherrytree Park sign?

	Q3.
	Which park do you think the dog is having the most fun in?

	Q4.
	In what ways are both parks inclusive? 

	Q5.
	Why does the lady in the mobility scooter look annoyed?

	Q6.
	Which park offers the best facilities for reading?

	Q7.
	How have the teenagers demonstrated their creativity at the skateboard park?

	Q8.
	What do you think the men on the cycle machines are thinking?

	Q9.
	Why do you think yoga has many health benefits?

	Q10.
	Which park offers the most benefits to the most people, do you think?



Pair talking task: Still image sculpting
Write the phrase ‘young people’ on the white board. Organise students in pairs. 
Student A ‘sculpts’ Student B into a still image depicting a young person. When this is completed, students orally brainstorm words typically associated with young people.
Repeat the exercise. Write the phrase ‘old people’ on the white board. This time Student B is the sculptor who sculpts Student A into a still image depicting an old person. 
When this is completed, students brainstorm words typically associated with older people orally. List the words which were generated during this activity on the white board under the appropriate heading. 
Possible vocabulary which the students may use:
	peer pressure
immature
cool
fashionable 
chilled out 
selfish
	dementia
grandchildren
illness
lonely
nursing home
retired 


Make a Venn diagram on the white board and place the words most associated with young people on one side, old people on the other side and words which could apply to either group on the overlap.  
Ask the students the following:
What do you notice about the overlap? 
What does this teach us about old people/young people?
What are the most positive characteristics of young people/older people?
What do we mean by ‘old’? How do you know if someone is old? At what age do we become old? 
What are the differences between being young and old?  
Do you know an older person?  Can you describe this person? Are all older people the same?  
Lesson 3
[bookmark: _1fob9te]Digital poster (Explore mode): Talk and discussion
Go to the Explore mode with students again. Divide the classroom space into three areas, one labelled ‘Agree’, one ‘Don’t know’ and one ‘Disagree’. Using the poster as a stimulus, read out a statement (see example statements below). Students decide whether they agree, disagree or don’t know and line up in the appropriate area. 
Ask students to justify their stance. Ask the largest group to try to persuade the others to join them. 
Example statements:
	Older people have lots of fun.
Older people are lazy.
Older people are only interested in talking about the past.
Older people are very grumpy.
	Young people only think of themselves.
Life can be very hard for young people.
Young people want to get their own way.
Young people cannot take responsibility.
Young people are careless and untidy.


To challenge students, consider introducing some popular idioms/proverbs associated with age, e.g. act your age, young at heart, youth is wasted on the young, you can’t put an old head on young shoulders, etc.
Digital poster (Let’s Talk! mode): Skatepark image
Go to the Let’s Talk! mode of the poster. Display the image of a skatepark to the class. 
Host a whole-class discussion, based on the following:
Why might adults have a negative view of skate parks? Is this fair? Why?
What evidence might adults have to support this opinion?
What do you think are young people’s attitudes to skate parks?
Can young people change adult’s opinions of skateparks do you think? If yes, how?

Group talking task: Persuasive presentation
Organise students into groups of three or four. Give each group one sheet of A3 paper.  
Have the students design either a ...
New version of the park, which is focused in a balanced way on including the whole community. Students must then present proposal to the town council and the class votes on the winning proposal.
or
New type of skateboard, which would be accessible to all age groups.

You could assign roles for this activity, e.g. coordinator, scribe, illustrator, presentation manager, encourager, word wizard, etc.
Remind students of the key features of strong persuasive language: catchy phrasing; play on words; interesting adjectives; communicating directly through questions; exaggeration; strong finish, etc. 
Lesson 4
[bookmark: _2et92p0]Digital poster (Poem mode): ‘Growing Up’
Go to the Poem mode of the poster and play the poem, ‘Growing Up’ by Gareth Owen.

Growing Up
By Gareth Owen

I know a lad called Billy
Who goes along with me
He plays this game
Where he uses my name
And makes people think that he's me.

Don't ever mess with Billy
He's a vicious sort of bloke
He'll give you a clout
For saying nowt
And thump you for a joke.

My family can't stand Billy
Can't bear him round the place
He won't eat his food
He's always rude
And wears scowls all over his face.	

No one can ever break Billy
He's got this look in his eye
That seems to say
You can wale me all day
But you'll not make Billy cry

He has a crazy has Billy
Eyes that look but can't see
A mouth like a latch
Ears that don't match
And a space where his brain should be

Mad Billy left one morning
Crept away without being seen
Left his body for me
That fits perfectly
And a calm where his madness had been

Reflecting on poetry: What is it saying?
Ask the students the following:
Would you say this poem is about an old or a young person? Why? 
Is Billy a real person? How do you know?
What words can you hear in the poem associated with being young? (e.g. lad, bloke, plays, won’t eat his food)
Can you see any evidence of stereotyping in the poem? (e.g. young people are often angry and rude and difficult to live with, people who are angry will always resort to physical violence, boys don’t cry)
Why do you think Billy is so angry?
Why did Billy leave?
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Lesson 1
Digital poster (Story mode)
Play either the Story mode 1 (starters) or Story mode 2 (flyers) for the class, depending on the ability level. 
Digital poster (Explore mode): Talk and discussion 
Ask students the following questions.
· Why do you think people enjoy looking at old photographs? (e.g. to bring back memories)
· How do you think people feel when they look at photographs from long ago? (e.g. nostalgic, wistful, sentimental, reflective)
· Look at the first two photographs (top left and centre). Why are these photographs in black and white? (Because few people had colour cameras when Conor’s Grandad was a young boy)
· In what way is Conor making a joke when he says, ‘The world was black-and-white then, apparently!’ (e.g. He’s jokingly suggesting the world was black white because most photos and films from that time are black and white)
· Can you think of an old photo of yourself or members of your family or friends? It could be a very old photo or a photo/digital photo/video taken just a year or so ago. Turn and tell your partner about the photo. Describe it and explain why you or your friends/family like to look at it.
· Look at the top centre photo again. Summarise the differences between primary school Sean and primary school for Conor (Sean: regimented, longer lessons memorising facts; Conor: more opportunities for friendships and creativity). Why do you think Sean thinks children have it easy today? Do you think he’s right?
· Why do you think Sean needed to be ‘lucky’ to attend college in the 1960s? (e.g. fewer people had the opportunity to attend college in those days)
· Look at the bottom-right picture of Conor’s grandparents on their wedding day. Conor says they’re embarrassed about their ‘groovy’ 1970s looks. Can you suggest some synonyms for ‘groovy’? (e.g. hip, cool, fashionable, chic, stylish, exciting). Just like clothes and hairstyles, words go in and out of fashion. Is ‘groovy’ a word you use often? What words do you tend to use instead? Can you think of other words with a similar meaning to ‘groovy’ that have passed out of fashion? (e.g. swell, dandy, peachy, with-it, sick) Can you suggest some antonyms for ‘groovy’? (e.g. unfashionable, unstylish)
· What do you think Conor’s sister’s opinion is about women having to give up their jobs when they married prior to 1973? What’s your opinion about this?
· Look at the bottom-centre picture. Why do you think Sean’s brother’s ‘brand new camera’ is specifically mentioned? (e.g. because people didn’t have so many electronic gadgets in the early 1980s and having a new camera would have been exciting)
· The word ‘selfie’ meaning ‘to take a picture of yourself’ is a fairly new word in the English language. Can you think of other words that have come into the language recently? (e.g. blog, vlog, emoji, meme, e-bike, muggle, frenemy, broadband)
· What does Conor mean when he calls his Grandad a ‘live wire’? (e.g. Grandad is an energetic, active and enthusiastic person even at the age of 80)
· Why is Conor’s last sentence optimistic and aspirational? (e.g. He’s optimistic that his Grandad will reach the age of 90 – and he’s aspirational in the life-goals he imagines for himself and his sister)
· How do you think Conor feels about his Grandad? (proud of him and very fond of him). How do you know? (e.g. He calls him ‘the one and only’ and affectionately calls him a ‘livewire’; he’s gone to the trouble of making this presentation.)

Group talking task: Role-play – 1983 and now
Organise the students in groups. Groups imagine a boy from 1983 has time travelled forward to today. Remind children that in 1983, the World Wide Web had not been invented, hardly anyone had a mobile phone or personal computer, tablets had not been invented, there were very few television stations and car sat-navs were not in general use.
One group member plays the role of the time traveller. In turn, other group members describe an item of modern technology they enjoy using. The person in role as the boy who fell asleep asks questions such as: Why do you need it? Why do you enjoy using it? What would you do without it? and group members answer the questions with clear explanations.
Lesson 2
Digital poster (Story mode): Recap
Play either the Story mode 1 (starters) or Story mode 2 (flyers) again. Make sure students understand all of the vocabulary.
Digital poster (Question mode)
Go to the Question mode of the poster. Play each question and discuss the answers with the children briefly. 
	Q1.
	What is the name of Conor's grandad?

	Q2.
	What event is happening in the second picture?

	Q3.
	What is different about the two oldest pictures?

	Q4.
	In what ways is school today the same and different to when Grandad Sean was a boy?

	Q5.
	What is Conor's ambition to be in the next ten years?

	Q6.
	Name and describe the special ceremony that you see in one of the pictures.

	Q7.
	What other milestones in Sean’s life might Conor have included in his presentation?

	Q8.
	Think about an older person you know well. What might you include in a presentation to celebrate their life, and why?

	Q9.
	In what ways is working life going to be different for Conor's sister Aoife, compared to Grandma Ruth?

	Q10.
	What other technology today would have seemed like something from science fiction to his Grandad at age 13?


Pair talking task: Early memories
Organise students in pairs. Each student must think of a very early memory that they’re willing to share. Each partner describes his or her memory to the other. Encourage children to describe their memories as vividly as possible – what could they see, hear, touch? Was there someone with them? Who? Encourage children to use lots of adjectives and adverbs when describing their memories. Students ask and answer questions such as: Why do you think that particular memory has stuck in your mind? Can you remember anything else around the time of your memory? How does remembering that event make you feel?

Group talking task (Mini-debate): The best education?
Groups have a mini debate with the title ‘school is too easy nowadays. We should go back to teaching children lots of facts and making sure they memorise them.’ Before groups begin debating, ask them to consider these questions:
· Why is it important to memorise some facts? (So we learn things that previous generations have already discovered)
· Why is it important for children to be creative? So they get used to having new ideas and thinking ‘out of the box’ – important in their future lives)
· Why is it important for children to learn to ask questions? (So they learn to think for themselves)
Ask groups to organise themselves so that half their members argue in role ‘for’ the motion and half argue in role ‘against’ the motion. After the mini-debate in role, groups discuss what they really think and share their conclusions with the class.
Lesson 3
Digital poster (Explore mode): Talk and discussion 
Go to the Explore mode of the poster. Look again at the top-centre picture (Sean walking to school on his first day). Ask students:
· What do you remember about your first day at primary school? How did you feel? What words could you use to describe your feelings? (e.g. excited, eager, enthusiastic, thrilled, nervous, upset, anxious, overwrought)
· What do you remember about being in infant classes in primary school? Who were your friends? Can you remember any highlights of your time in infant classes, e.g. sports days, trips out, assemblies? Can you remember any amusing incidents?
· How have you changed during your time in primary school? How have your friends changed?
· What have you enjoyed most about primary school? What have you enjoyed least?
· What are the highlights of your time in juniors? Can you think of any particularly interesting or exciting events? (e.g. school trips, school plays, school concerts, sporting events) Can some of you remember the same events as others? Can you add to and elaborate on each other’s memories? What powerful nouns, adjectives, verbs and adverbs could you use to describe your experiences?
· In years to come, what do you think you will remember most about your year in 6th Class?
· How do you feel about moving to secondary school?
· What are your hopes and dreams for the future? 
Group talking task (Oral recount): My time in primary school 
In groups, children tell an oral story of their journey through primary school. The first group member begins by telling the story of their experience in Junior and Senior Infants, the second tells of their experience in First and Second Class, the third tells of their experience in Third Class and so on. Encourage children to vary sentence structures and to use wide-ranging vocabulary including imaginative and figurative language while recounting their experiences. 
Lesson 4
Digital poster (Poem mode): ‘The Road Not Taken’
Go to the Poem mode of the poster. Play the poem, ‘The Road Not Taken’ by Robert Frost.

The Road Not Taken
By Robert Frost

Two roads diverged in a yellow wood,
And sorry I could not travel both
And be one traveller, long I stood
And looked down one as far as I could
To where it bent in the undergrowth;
Then took the other, as just as fair,
And having perhaps the better claim,
Because it was grassy and wanted wear;
Though as for that the passing there
Had worn them really about the same,
And both that morning equally lay
In leaves no step had trodden black.
Oh, I kept the first for another day!
Yet knowing how way leads on to way,
I doubted if I should ever come back.
I shall be telling this with a sigh
Somewhere ages and ages hence:
Two roads diverged in a wood, and I—
I took the one less travelled by,
And that has made all the difference.

Ask students the following questions:

· What is the setting for this poem? (A yellow wood)
· What do you think is the season in this poem? How do you know? (e.g. Autumn because leaves are yellow in the ‘yellow wood’ and there are freshly fallen leaves on both paths: ’leaves no steps had trodden black’.)
· What is the choice the poet has to make? (Which road to take)
· Is there very much difference between the two roads? (Not very much, they’re ‘worn … about the same’, both covered in fresh leaves’)
· Why did the poet choose the road he did? (‘Because it was grassy and ‘wanted wear’ meaning fewer people had walked on it. Later in the poem, he describes it as ‘the road less travelled’)
· Why does the poet doubt he’ll ever come back to take the road he didn’t take? (e.g. Once he goes down the road he does take, one road will lead to another and he’ll keep going)
· Why does the poet say that in the future (‘ages and ages hence’), he’ll tell this story ‘with a sigh?’ (e.g. he’ll never know what would have happened if he’d taken the other road; the other road might have been an easier path)
· Remind students that a metaphor is an imaginative way of describing something as something else. Some people read this poem as a metaphor for something else. What might that be? (e.g. the choices we make in life)
· Do you like this poem? Why or why not?
· This poem is very famous and some people say it is their favourite poem. Why might that be?

Pair talking task: Choices
Students think of an important choice they have had to make or one they are about to make. Partners describe their choices to each other, explaining how they felt or feel about making the choice. Partners ask each other questions such as: What happened as a result of your choice? Do you think you made the best choice? Or What do you think will happen if you make this choice? Why might another option be better?



Starlight Oral Language – 6th Class Starters and Flyers Stories

	Unit 1
	Starters
	Flyers

	
	Ireland is a sporting nation. From Gaelic football, to boxing, Irish sports people have proved themselves to be at the top of their game in Ireland and around the world.
	Ireland is a nation of sports enthusiasts! From Gaelic football, to boxing, Irish sports people have proved themselves to be both national and international sporting heroes.

	
	These are two of the top players in Ireland’s most popular sports – Gaelic footballer Stephen Cluxton has six All-Ireland medals, while hurling star Henry Shefflin has a record ten and is the top championship scorer of all time! They’ve both been described as ‘the best ever’ in their sports.
	Gaelic football and hurling are the two top Irish obsessions. Stephen Cluxton has six All-Ireland medals for Gaelic football, while hurling star Henry Shefflin has a record ten and is the top championship scorer of all time! They’ve both been described as ‘the best ever’ in their sports.

	
	Soccer star Roy Keane put in 14 years with Ireland’s national team and played at top clubs such as Manchester United. He is famous for his love of dogs and for his determination on the field.
	Football star Roy Keane put in 14 years with Ireland’s national team and played at top clubs, including Manchester United. He is as famous for his love of dogs as for his dogged determination on the field.

	
	Ashling Thompson helped to take the Cork camogie team co-founded by her mother to an All-Ireland win. Sportsperson of the year Denise Gaule did the same for Kilkenny.
	Two camogie legends... Ashling Thompson helped to take the Cork team co-founded by her mother to an All-Ireland win, while sportsperson of the year Denise Gaule did the same for Kilkenny.

	
	These two sports people have good advice. Top scoring rugby player Jonathan Sexton says, ‘when I play more, I play better’.
	These two sports people have good advice about determination and resilience. One of the top scorers in Rugby Union history, Jonathan Sexton describes himself as ‘durable’, saying, ‘when I play more, I play better’.

	
	Paralympic champion runner Michael McKillop has cerebral palsy and took up sport to improve his coordination. By 11 he was Northern Ireland and Ulster cross-country champion. He says, ‘it was about being the best, not the best with a disability’.
	Paralympic champion runner Michael McKillop has cerebral palsy and took up sport to improve his coordination. By 11 he was Northern Ireland and Ulster cross-country champion. He says, ‘it was about being the best, not the best with a disability’.

	
	World champion Katie Taylor began boxing aged 11 and fought the first official female boxing match in Ireland. Since then, she has won an Olympic gold medal and many European and world titles. Katie is often considered one of the greatest sports stars in the world and has helped to bring women’s boxing into the spotlight.
	Women’s boxing wasn’t recognised when Katie Taylor began, aged 11. Katie fought the first official female boxing match in Ireland. Now, with international titles and an Olympic gold medal under her belt, Katie is often considered one of the greatest sports stars of our generation. Her success has helped to bring women’s boxing into the spotlight.

	
	Annalise Murphy is an Olympic silver winner who says the important thing is ‘work really hard on your weaknesses’.
	Annalise Murphy, Olympic medallist, sportswoman of the year and sailor of the world’s longest race –45,000 nautical miles around the world – has simple advice for aspiring sports people: ‘work really hard on your weaknesses’.

	
	Coláiste Éanna school has produced two Ryder Cup winners, including this champion golfer, Padraig Harrington.
	There’s something in the water at Coláiste Éanna school! It boasts two Ryder Cup winners, including this champion golfer, Padraig Harrington.

	
	Teamwork matters! Visually impaired cyclist Katie-George Dunlevy’s has Olympic and World Championship wins with her pilot Eve McCrystal. Olympic pairs rowers, brothers Paul and Gary O’Donovan, say laughingly their sport is simply getting ‘from A to B as fast as you can go’!
	Two daring duos. Visually impaired cyclist Katie-George Dunlevy’s partnership with pilot Eve McCrystal has taken them to Olympic and World Championship wins. Brothers Paul and Gary O’Donovan, the first Irish rowers to achieve Olympic success, humorously claim it is simply getting ‘from A to B as fast as you can go’!

	
	‘Ruby’ Walsh won the Grand National in 2000 at his first attempt and has ridden over 2500 winners. Along the way, he has broken bones over a dozen times.
	‘Ruby’ Walsh won the Grand National in 2000 at his first attempt and has ridden over 2500 winners. Along the way he has broken bones over a dozen times.

	
	Peamount United footballer Stephanie Roche was put forward for the 2014 FIFA goal of the year. She has won a Golden Boot award and plays for the national women’s team.
	Peamount United player Stephanie Roche was nominated for the 2014 FIFA goal of the year. She won the Golden Boot in the inaugural 2011–12 Women’s National League and represents her country in the national women’s team.

	
	All these sports people prove that with hard work, determination and practice, you can achieve great things.
	All these sports people prove that with, determination, resilience and practice, you can achieve great things.

	Unit 2
	Starters
	Flyers

	
	Everyone’s heard of sports such as football, camogie and running … but have you heard of wanging a welly or chasing a cheese? Here are some of the world’s more unusual sports.
	Everyone’s heard of sports such as football, camogie and running … but have you heard of wanging a welly or chasing a cheese? Here are some of the world’s most unconventional sports.

	
	You might’ve carved a pumpkin for Halloween before, but have you ever tried paddling in one? Giant Pumpkin Paddling began in Canada. Competitors can take the sport very seriously, with some even saying it should be part of the Olympics. Participants sit in carved out pumpkins, which may be decorated. They race to row fastest over 800 metres to the finish line.
	You might’ve carved a pumpkin for Halloween before, but have you ever attempted to paddle in one? Giant Pumpkin Paddling originated in Canada. Competitors can take it very seriously, with some saying it should be an official Olympic sport. Participants sit in carved out pumpkins, which may be creatively decorated, and race to row fastest over 800 metres to the finish line.

	
	Sometimes it’s not the equipment that’s unusual, it’s the competitor. Dog surfing is a good example of this. In this sport, the surfing dogs are judged on their confidence, the size of the waves, and how long they stay on their boards.
	Sometimes it’s not the equipment that’s unconventional, it’s the competitor. Take dog surfing, for example. In this canine-centred sport, surfing dogs are judged on their confidence, the size of the waves, and how long they stay on their boards.

	
	Unicycle hockey is like ice hockey, but with the five-player teams on unicycles. Though unusual, this serious sport is governed by the International Unicycling Federation and played in national leagues. The winning team is the one that scores the most goals.
	Unicycle hockey resembles ice hockey, but with the five-player teams on unicycles. Though it may seem unusual, this is a serious sport, governed by the International Unicycling Federation and played in national leagues. The winning team must score the most goals, or triumph in a penalty shoot out if it’s a draw.

	
	Toe wrestling – whether taking part in the World Championships, or having fun on holiday, requires just two players and somewhere to sit! Pin down your opponent’s toes for three seconds to win.
	Toe wrestling – whether taking part in the World Championships, or simply having fun on holiday, requires just two players and somewhere to sit! Pin down your opponent’s toes for three seconds to triumph.

	
	Welly throwing – also known as wanging and hoying – has a range of bizarre rules. To make the competition harder, sometimes the welly is filled with water, or the competitor must stand in a bin. The winner is the person that throws the welly the furthest distance.
	Welly throwing – also known as wanging and hoying – has a range of bizarre rules. To increase the difficulty, sometimes the welly is filled with water, or the competitor must stand in a bin. The winner is the person that throws the welly the furthest distance.

	
	Every May, for centuries, a strange ritual has taken place in Gloucestershire, England. A round of cheese is thrown down a steep slope. It is followed one second later by anyone who wants to risk all to catch it. The winner is the person who catches the cheese or arrives first at the bottom.
	Every May, since the 15th century, a curious sporting ritual has taken place in Gloucestershire, England. A round of cheese is launched down a steep slope, followed one second later by anyone prepared to risk serious injury to catch it. The winner is whoever catches the cheese or arrives first at the bottom of the slope.

	
	Shovel racing is exactly what it says – racing down a snowy slope on a shovel! It began when workers on the ski slopes of New Mexico in the 1970s used shovels to get downhill instead of waiting for ski lifts. How to win? Simply be the fastest to the finish line.
	Shovel racing is exactly what it says – racing down a snowy slope on a shovel! It originated in New Mexico in the 1970s, when workers on the ski slopes got the idea to use their shovels to get them downhill rather than waiting for ski lifts. How to win? Simply be the fastest to the finish line.

	
	When you think of ironing, you most likely don’t think of words like ‘extreme’, ‘thrilling’ and ‘exciting.’ But maybe that’s because you’ve never taken your ironing board to the top of a cliff, or folded your shirts on a snowy mountainside. Extreme ironers combine a normal, everyday task with the thrill of an extreme sport. That’s one way to liven up your chores!
	When you think of ironing, you most likely don’t think of words like ‘extreme’, ‘thrilling’ and ‘exhilarating.’ But maybe that’s because you’ve never taken your ironing board to the top of a cliff, or pressed your shirts on a snowy mountainside. Extreme ironers combine a mundane, everyday task with the thrill of an extreme sport. That’s one way to liven up your chores!

	
	What could be next in the world of unusual sports?
	What could be next in the imaginative world of strange sports?

	Unit 3
	Starters
	Flyers

	
	Did you know that the potato is the fourth largest food crop across the world, after rice, wheat and maize? Potatoes are very healthy, and the average person eats 33kg of them every year – that's a lot of chips!
	The humble potato is as Irish as hurling and St Patrick's Day, but did you know that it is also the fourth largest food crop across the world, after rice, wheat and maize? Potatoes are rich in Vitamin C and are a great source of healthy dietary fibre. The average person eats 33kg of potatoes every year – that's a lot of chips!

	
	But there is more to potatoes than chips –delicious as they may be with tomato ketchup!
	But there is far more to this versatile vegetable than chips – delicious as they may be with tomato ketchup!

	
	Potatoes were first grown as a food crop over 7000 years ago, in Peru. They are still a popular crop in the country and even have their own protected park called 'Parque de la Papa'. Over half of the world's 4000 varieties of potato are grown there, like the ones being displayed by this Peruvian potato farmer.
	Potatoes were first grown as a food crop over 7000 years ago, in Peru. They remain a popular crop in the country and have their own protected park known as 'Parque de la Papa'. Over half of the world's 4000 varieties of potato are grown there, including the ones proudly displayed by this Peruvian potato farmer.

	
	Potatoes can grow to vast sizes and in strange and silly shapes! This super spud weighed in at 3.76kg and won grower Peter Glazebrook a Guinness World Record.
	Potatoes can grow to vast sizes and in bizarre shapes! This super spud weighed in at 3.76kg and won grower Peter Glazebrook a Guinness World Record.

	
	Potatoes even have their own museum in the state of Idaho in the US. Here, you can find out about the history of potatoes, join in with the potato song, learn how to grow potatoes without soil, and much, much more!

	Potatoes even have their own museum in the state of Idaho in the US. Here, enthusiasts can discover the history of this mealtime staple, join in with the potato song, learn how to grow potaoes without soil, and much, much more!


	
	Potatoes arrived in Europe in the 16th Century and became the main food source in Ireland. They were so important to the Irish diet that the when the crop failed due to potato blight in the years 1845–49, it resulted in a terrible famine throughout the country. Around one million Irish people died and another million emigrated during the Great Famine. The poor living in the countryside, like the family in this picture, suffered the most. This is because their diet before the famine was made up almost entirely of potatoes.
	Potatoes arrived in Europe in the 16th Century and became the principal food source in Ireland. They were so important to the Irish diet that the when the crop failed due to potato blight in the years 1845–49, it resulted in a devastating famine throughout the country. Around one million Irish people died and another million emigrated during the Great Famine. The rural poor, like the family in this picture, suffered the most, as their diet had been made up almost entirely of potatoes.

	
	The potato didn't just become popular in Ireland - it was an important part of the diet in many other European countries in the 16th Century. It was eventually brought over to America with Irish emigrants in the 18th Century. Today, many countries have a delicious potato dish. For example, the Spanish enjoy patatas bravas – roasted potatoes with spicy tomato sauce.
	The potato didn't just become popular in Ireland. During the 16th Century, it was adopted into the diet of many other European countries before eventually making its way to America in the 18th Century with Irish emigrants. Today, many countries boast a delicious potato dish. The Spanish enjoy patatas bravas – roasted potatoes with spicy tomato sauce.

	
	Sag aloo is an Indian spinach and potato curry.
	Sag aloo is an Indian spinach and potato curry.

	
	Dauphinoise is a French dish of potatoes baked with cream and garlic.
	Dauphinoise is a French dish of potatoes baked with cream and garlic.

	
	Eastern European latkes are delicious fried potato cakes.
	Eastern European latkes are delicious fried potato cakes.

	
	And an Irish favourite is Colcannon - a delicious mix of potatoes and cabbage!
	And an Irish favourite is Colcannon - a delicious mix of potatoes and cabbage, served with lots of melted butter!

	
	However, they are grown and prepared, potatoes are a delicious and nutritious part of diets around the world.
	However, they are grown and prepared, potatoes are a delicious and nutritious part of diets around the world.

	Unit 4
	Starters
	Flyers

	
	Everyone loves Halloween. It’s a chance to play traditional games, put on a fun costume, trick-or-treat and share spooky tales by the bonfire. But Halloween was Ryan’s favourite night of the year for one reason only – because it meant he could cause trouble.
	Everyone loves Halloween. It’s an opportunity to play traditional games, dress up in imaginative costumes, trick-or-treat and share ghostly tales by the bonfire. But Halloween was Ryan’s favourite night of the year for one reason only – because it gave him a chance to wreak havoc on his poor, unsuspecting neighbourhood.

	
	On the evening of the 31st of October, Ryan put on his brand-new vampire costume and set out to start some mischief. His friends, Ronan and Kourosh, decided to join in.
	On the evening of the 31st of October, Ryan donned his brand-new vampire costume and set out to create some mischief. His friends, Ronan and Kourosh, were keen to join in. 

	
	The three friends started their night by jumping out at two small boys who were on their way to a Halloween party. Ryan hissed and wailed while Kourosh growled threateningly. ‘Babies!’ Ronan shouted meanly, as the frightened boys ran away.
	The trio began their campaign of terror by jumping out at two small boys who were on their way to a Halloween party. Ryan hissed and wailed while Kourosh growled menacingly. ‘Babies!’ Ronan taunted, as the frightened youngsters fled.

	
	Next up on Ryan’s to-do list was a visit to old Mrs Goggin’s place. There were many rumours about what might be hiding within the walls of the old house. Some said it was haunted by the ghost of the original owner. Others said Mrs Goggin kept a fearsome man-eating spider as a pet. One thing was for sure – it was the spookiest spot in town.
	Next up on Ryan’s itinerary was a visit to old Mrs Goggin’s place. There were many rumours around what might be lurking within the walls of the ancient house. Some said it was haunted by the ghost of the original owner. Others said Mrs Goggin kept a ferocious, flesh-eating spider as a pet. One thing was for sure – it was the spookiest spot in town.

	
	‘Come on, guys!’ Ryan said when Ronan and Kourosh stopped at the gate. ‘Ronan, did you remember to bring the eggs?’
	‘Come on, guys!’ Ryan insisted when Ronan and Kourosh hesitated by the gate. ‘Ronan, did you remember to bring the eggs?’

	
	‘This is a bad idea,’ Ronan muttered – but the two boys did as they were told, following their leader inside.
	‘This is a bad idea,’ Ronan muttered anxiously – but the two boys did as they were told, following their commander inside.

	
	A light glowed eerily above the door, telling them that someone was home. A pumpkin with a wacky grin looked on as Ryan prepared to throw a rotten egg at the door. Ronan and Kourosh encouraged Ryan to do it. They felt bolder and braver now. This place wasn’t so scary after all…
	A light glowed eerily above the door, indicating that someone was home. A pumpkin with a wacky grin looked on as Ryan raised his arm and prepared to pelt the door with a rotten egg. Ronan and Kourosh, feeling bolder and braver now, urged Ryan to do it. This place wasn’t so scary after all…

	
	…or so they thought! Out of nowhere, a huge, hairy, black spider dropped from the roof! It dangled right in front of Ryan’s face, its evil grin full of sharp white teeth, its wide eyes glowing green. Ryan’s hair stood on end. He gave a high-pitched scream as the egg slipped from his hand. ‘It’s… it’s… THE MAN-EATING SPIDER!’ Ronan cried, dropping the box of eggs in his panic.
	…or so they thought! Out of nowhere, a gigantic, hairy, black tarantula dropped from the roof! It dangled right in front of Ryan’s face, its evil grin revealing sharp white teeth, its vast eyes flashing fluorescent green. Ryan’s hair stood on end. He gave a high-pitched, girlish scream as the egg slipped from his grasp. ‘It’s… it’s… THE FLESH-EATING SPIDER!’ Ronan shrieked, dropping the box of eggs in his panic.

	
	As the three boys ran to safety, screaming at the top of their lungs, the door of the old house opened. Old Mrs Goggin appeared on her front step. She watched the teenagers running away from her house, saw the broken eggs on the ground, and giggled to herself.
	As the three boys sprinted to safety, screeching at the top of their lungs, the door of the old house creaked open. Old Mrs Goggin emerged. She watched the teenagers retreating down her driveway, saw the eggshells littered on the ground, and chuckled to herself.

	
	She reached up and gently unhooked the fake spider.
Worked like a charm, she thought to herself, as she shut the door and settled in for a night of peace and quiet.
	She reached up and gently unhooked the fake spider.
Worked like a charm, she thought to herself, as she shut the door and settled in for a night of peace and quiet.
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	When we think of the universe, we think of the vastness of space, with its billions of stars, galaxies and planets. Everything that exists is part of the universe, from all living things, to time itself. Let’s turn our heads towards the night sky and take a closer look at some of the mysteries that lie beyond.
	When we think of the universe, we think of the immensity of space, with its billions of stars, galaxies, planets and other matter. The universe comprises everything that exists, from all living beings, to time itself. Let’s turn our heads towards the night sky and take a closer look at some of the secrets of the cosmos beyond.

	
	Today, the universe is huge. But Cosmologists believe it was once smaller than the head of a pin! Around 13 billion years ago, this tiny speck of matter suddenly exploded and the universe began to expand. This event is known as the ‘Big Bang’ and it would have looked something like this. 


	Today, the universe is enormous. But Cosmologists have a theory that it was once a thousand times smaller than the head of a pin! Around 13 billion years ago, this tiny speck of dense matter suddenly exploded in an event that Cosmologists call the ‘Big Bang’. This is what the explosion might have looked like. In the seconds that followed the big bang, the universe began to expand, creating space and time.

	
	Minutes after the big bang, the first atoms were formed. These were the gases hydrogen and helium. Over the next 300,000 years, gravity pulled these gasses together into swirling clouds called nebulae, which you can see here. Stars formed within the centers of these nebulae. After a billion years, the universe was filled with hundreds of billions of star-filled galaxies.
	Minutes after the big bang, the first atoms were formed - the gases hydrogen and helium. Over the next 300,000 years, gravity pulled these gasses together into swirling clouds called nebulae, which you can see here. Stars formed within the hot and pressurised centres of these nebulae, and within a billion years the universe was filled with hundreds of billions of star-filled galaxies.

	
	This is our galaxy, the Milky Way. It has a spiral shape. It would take 200,000 years to travel across our galaxy at the speed of light! 
	This spiral shaped galaxy is our Milky Way. It would 
take a staggering 200,000 years to travel across our galaxy at the speed of light! 

	
	In the billions of years after the Big Bang, space matter began to gather around the stars, pulled towards them by gravity. This matter, which included dust, metal and minerals, eventually clumped together to form planets. Our solar system is made up of eight planets and the Sun. It is just one of the billions of solar systems in our galaxy.
	In the billions of years following the Big Bang, matter such as dust, metal and minerals began to converge around the stars. Gravity then pulled this matter together into clumps, which eventually formed into planets. Our solar system encompasses eight planets and the Sun. It is just one of the billions of solar systems in our galaxy.

	
	There are four rocky planets in our solar system. Mercury is nearest to the Sun, but Venus is the hottest. Temperatures on Venus can get high enough to melt metal! Next comes Earth. Earth is the only planet that can support life. The next planet, Mars, is very windy and cold. 
	There are four rocky planets in our solar system. Mercury is nearest to the Sun, but Venus is the hottest - it's atmosphere can get hot enough to melt lead! Next comes Earth. Earth is the only planet where the conditions are optimal for supporting life. This is due to Earth's environment, distance from the Sun, Earth's water supplies and many other factors. The next planet, Mars, has an inhospitable environment which is extremely windy and cold.

	
	The four other planets in our solar system are known as the ‘gas giants’. Jupiter, the biggest, has a unique ‘Great Red Spot’. This is a storm that has been raging for almost two hundred years. From a distance, it looks like a red spot on the surface of the planet. Do you see Saturn's rings? These are made of ice and particles of rock. Uranus looks blue, and the planet furthest from the Sun, Neptune, is bitterly cold.
	The four remaining planets in our solar system have been nicknamed the ‘gas giants’. Jupiter, the biggest, has a unique ‘Great Red Spot’. This is a storm that has been raging for close to two centuries. From a distance, this resembles a large red spot on the surface of the planet. Can you spot Saturn's distinctive rings? These are made of ice and small particles of rock. Uranus looks blue because its atmosphere contains a gas called methane. The planet furthest from the Sun, Neptune, is bitterly cold, with winds that can blow up to 2,400 Kilometres per hour!

	
	Other bits of rock, ice and metal in the solar system, like the ones shown here, are too small to be called planets. They are called asteroids. Sometimes asteroids enter Earth's atmosphere where they burn up, becoming meteors. We see these as streaks of light in the sky. You might also know them as 'shooting stars'.
	Other fragments of rock, ice and metal in the solar system, like these, are too small to be called planets. They are called asteroids. Sometimes asteroids enter Earth's atmosphere where they vaporise, becoming meteors. Meteors appear as streaks of light in the sky - you may have heard them referred to as 'shooting stars'.

	
	Another form of space material is the comet - this is made of ice and gas with a ‘tail’ of dust. The word comet means ‘hairy star’!
	Another form of space material is the comet - this is made of ice and gas with a 'tail' of dust and debris. The word comet means ‘hairy star’!

	
	As Cosmologists continue to explore the mysteries of our universe, it is exciting to think about what great discoveries lie ahead - or in the sky above us!
	As Cosmologists continue to unravel the secrets of our cosmos, it is thrilling to think about what great discoveries lie ahead - or in the sky above us!
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	How do you picture the future? Do you imagine hoverboards, virtual reality glasses, environmentally friendly buildings and world peace? Or do you see pollution, rubbish and destruction? You are about to enter the city of the future and find out. We think you're going to like what you see... 
	How do you envision the future? Do you imagine hoverboards, virtual reality glasses, eco-friendly construction and world peace? Or do you picture pollution, industrial waste and mass-destruction? You are about to enter the city of the future and find out how many of your predictions were correct. We think you're going to like what you see...

	
	It's a typical day in the year 2090. This bustling city is home to over 50 million people, and they're all busy going about their day. 
	It's a typical day in the year 2090. This bustling metropolis has over 50 million residents, and they're all busy going about their day.

	
	Jetpacks are a popular mode of transport in the future, as they are fast, efficient and require only a small amount of fuel. They also happen to be the most exciting way to travel! These young office workers are taking their brand-new jetpacks for a test flight. Do you like their suits? Made from a special synthetic material, they reduce resistance, allowing the wearer to zip easily through the air. Wouldn't you like to try flying with a jetpack for a day?
	Jetpacks are a popular mode of transport in the future, as they are fast, efficient and consume a minimal amount of fuel. They also happen to be the most thrilling way to commute to school or work! These young professionals are taking their brand-new jetpacks for a test flight. Do you like their high-tech white suits? Made from a special synthetic material similar to that used for spacesuits, they are aerodynamic, allowing the wearer to zip effortlessly through the air. Wouldn't you like to try flying with a jetpack for a day?

	
	There's more than one way to get around in the future, though! This teen is heading to school on his high-tech hoverboard. Powered by air and solar energy, this is a truly eco-friendly way to travel. This little guy is enjoying the comfort of his hover-buggy too - it's much easier for Mam to push than a traditional buggy, and the special green screen protects him from sunlight or rain. As you can see, the city of the future is fully accessible for pedestrians. This means that everyone can walk everywhere, getting much-needed exercise and fresh air. And for those who need to get somewhere in a hurry, there is the monorail. This transports passengers at great speeds high above the hustle and bustle of the city. Everyone in the future travels in true style!
	There's more than one way to get around in the future, though! This teen is en route to school on his state-of-the-art hoverboard. Powered entirely by air and solar energy, this is an environmentally sound way to travel. This little guy is enjoying the comfort of his luxurious hover-buggy too - it's much easier for Mam to push than a traditional buggy, and the special green visor shields him from sunlight or rain. As you can see, the city of the future is completely pedestrianised. This means that commuting on foot is always an option, allowing the population to get some much-needed exercise and fresh air. But for those who need to get somewhere pronto, there is the monorail. This transports passengers at hyperspeed high above the hustle and bustle of the city. Everyone in the future travels in true style!

	
	As you can see, people of all races, genders and ages get along in the city of the future. There is no fighting and almost no crime, and the people here are happy and calm. That's because everyone is treated fairly and equally. 
	As you can see, people of all races, genders and ages live harmoniously in the future. There is no conflict and virtually no crime, and the population is happy and tranquil. That's because society is fair and there is equal opportunity for all.

	
	Finally, the city of the future is green - literally! All buildings and public facilities have outdoor gardens and plant boxes. This allows them to support hanging plants, shrubs, and even herbs and vegetables. This improves air quality and creates fresh produce for local businesses to sell. Having more greenery in your environment also lifts your mood - no wonder everybody is smiling!

	Finally, the city of the future is green - literally! All buildings and public amenities have outdoor gardens and plant boxes. This allows them to support hanging plants, shrubs and even herbs and vegetables. This improves air quality by reducing carbon dioxide and providing fresh oxygen, in addition to supplying fresh produce for local businesses to sell. Having more greenery in your surroundings has also been proven to elevate your mood - no wonder everyone has such big smiles on their faces!

	
	Would you like to live in the city of the future?
	Would you like to live in the city of the future?
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	If you were a superhero, what would your superpower be? Flying, invisibility, X-ray vision? We might wish we had special abilities. But did you know that some people have trained their bodies and minds to be almost like superheroes in real life?

	If you were a superhero, what would your superpower be? Flying, invisibility, X-ray vision? We may admire and envy the impossibly heroic people we see in films and TV. But some superheroes are closer to home. These are people who have trained their bodies and minds to achieve the super heroic in real life.

	
	Spiderman developed his abilities after being bitten by a radioactive spider. As well as being extremely strong, he is able to race up vertical walls.
	One bite from a radioactive spider, and Spiderman was born – a super-strong hero with the ability to race up vertical walls.

	
	Alain Robert is called ‘the human spider’. He has developed his strength and skills to ‘free climb’ the world’s tallest buildings. However, he is often arrested at the top!
	No such shortcut to superpowers for Alain Robert – ‘the human spider’. A free climber, he has developed his strength and skills over many years and scaled some of the world’s tallest buildings – often getting arrested at the top!

	
	Superhero Elastigirl from the movie The Incredibles has an elastic body that can bend and stretch to help her catch villains.
	Does your mum have superpowers? Mum Helen Parr, better known as Elastigirl from The Incredibles, has an elastic body that can bend and stretch in mind-blowing ways to help her catch villains.

	
	Super-gymnast Simone Biles’ is also highly flexible. She is also very determined. After years of training from the age of six, she finally achieved her goal in 2016 – an Olympic gold medal.
	Like Elastigirl, Simone Biles is incredibly flexible. Her gymnastic talents were spotted when she was six, and as a schoolgirl she trained for 32 hours a week to achieve her goal – an Olympic gold medal.

	
	In the famous story, Tarzan and the apes, Tarzan is brought up by apes in the jungle. As a result, he develops a special bond with them.
	Fictional character Tarzan is reared from infancy by apes, swinging on vines and hunting in the jungle. As a result, he develops a unique bond with the apes.

	
	Jane Goodall also has unique relationship with apes and is considered the world’s expert on chimpanzees. She has devoted her life to the study of these animals, even living with a group of chimps for two years.


	Primatologist, Jane Goodall is considered the world’s foremost expert on chimpanzees. As a child, Jane Goodall was given a toy chimpanzee, sparking a fascination that led her to devote her life to the study of these animals. She is the only human to have been accepted into a troop – a group of chimps – living with them for two years.

	
	Like superhero The Flash, Usain Bolt, moves at superhuman speed! As a result, the Olympic champion was nicknamed ‘the lightning bolt’. No other sprinter has won as many gold medals and set as many world records. Usain Bolt is from Jamaica – a country that has produced many exceptional sprinters.

	Like superhero The Flash, the world’s greatest sprinter, Usain Bolt, moves at superhuman speed! Racing to eight Olympic gold medals and multiple world records, he earned the nickname ‘the lightning bolt’. Greatness requires dedication and courage to overcome setbacks and nerves. The super-runner was once so nervous before a race that he put his runners on the wrong feet!

	
	Wonder Woman is a strong, fast and smart – just like heptathlete Nafissatou Thiam from Belgium. In the heptathlon, athletes compete in seven events: hurdles, high jump, shot put, 200 metres, long jump, javelin throw and 800 metres. Nafissatou began training at seven years old and is now an Olympic and world champion.
	Wonder Woman is strong, fast and agile – just like heptathlete Nafissatou Thiam from Belgium. In the heptathlon, athletes compete in seven events: hurdles, high jump, shot put, 200 metres, long jump, javelin throw and 800 metres. Nafissatou began training at seven years old and now has world, Olympic and European gold medals to her name – a wonder-woman indeed!

	
	In 2018, Hafthor Bjornsson from Iceland was crowned the strongest man in the world when he lifted 472 kg. That’s more than the weight of a racehorse! Bjornsson started out playing basketball but had to retire after an ankle injury. Just like the Hulk, his super-strength is now on show in TV and film.


	Hafthor Bjornsson from Iceland never intended to be the ‘World’s Strongest Man’! After a career as a basketball player, he was spotted in a gym and encouraged to try out. In 2018 he was crowned the strongest man in the world, lifting 472 kg – more than the weight of a racehorse. Unlike the Hulk, his powers don’t rely on anger, but like the Hulk, his fantastic physique has equipped him for a new career in TV and film.

	
	Nowadays, there are any number of fictional superheroes on both the big and small screen that keep us entertained. However, the stories of real-life superheroes are often just as fascinating. Which superhero, either real or fictional, do you find most interesting?
	Nowadays, there is a multitude of fictional superheroes on both the big and small screen that keep us entertained. However, the stories of real-life superheroes are often just as compelling. Which superhero, either real or fictional, do you find most interesting?
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	I tell terrible tales you won’t want to believe.
	I tell terrible tales you won’t want to believe,

	
	of sailors, monsters and families left to grieve…
	of mariners and monsters and folk left to grieve.

	
	It was a quiet night at sea, and a silvery moon. Shone down on the crew of old Captain Muldoon. When the silence was broken by the terrified mate, Crying, ‘Come quickly, Captain, I fear for our fate!’.
	It was a soft night at sea, and a silvery moon. Shone down on the crew of old Captain Muldoon. When down from the wheelhouse, the terrified mate. Cried, ‘Come quickly, oh Captain, I fear for our fate!’.

	
	All ran to his side, and stared out in despair, as up from the deep, from its watery lair – A sight to strike terror in every man’s soul – Rose the monster they feared, ferocious and foul – THE KRAKEN!
	All ran to his side, and stared out in despair. As up from the deep, from its watery lair – A sight to strike terror in every man’s soul – The creature they feared, ferocious and foul –THE KRAKEN!

	
	The beast rose from a whirlpool of its own creation. Beating and whipping the ship and the boatmen. There was panic and terror, cries of deep fear, A scene of pure horror, sounds no one should hear.
	The beast rose from a whirlpool of its own creation, Tentacles whipping the ship and the boatmen. There was panic and terror, cries of deep fear. A scene of pure horror, sounds no one should hear.

	
	Angry, without pity, and looking for slaughter, It dragged the whole ship down into the water. Captain, his mate, and all men of the best.... … And a very desirable full treasure chest.
	Angry and merciless, looking for slaughter, It dragged the doomed ship down into the water. Captain, his mate, and all men of the best… … And a very desirable full treasure chest.

	
	There is nothing on earth like a poor seaman’s greed. It will drive him to evil and terrible deeds. Two fishermen went like treacherous rats. And searched through the wreckage (saw poor Muldoon’s hat).
	There is nothing on earth like a poor seaman’s greed. It will drive him to evil and terrible deeds. Two fishermen went, like treacherous rats, To search through the wreckage (saw poor Muldoon’s hat).

	
	They found the chest floating and took all the gold, And here is the strangest part yet to be told. They never again went out to sea from that day. The terrible Kraken drove their courage away.
	They found the chest floating and took all the gold, And here is the strangest part yet to be told. They never again went to sea from that day. The terrible Kraken drove their courage away.

	
	Huge as an island, eight limbs or more, Eyes cold as ice, a vast open maw. Not caring about fear and hearing no sailor’s cry, showing no mercy, dragging men down to die – THE KRAKEN!
	Huge as an island, eight limbs or more. Eyes cold as ice, a cavernous maw. Unheeding of terror, hearing no sailor’s cry. Showing no mercy, dragging men down to die – THE KRAKEN
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	Do you have what it takes to be a star? Have you got ‘it’? (whatever it is.) If so, you might think about joining the thousands of people that take part in live talent shows every year.
	Do you have what it takes to be a star? Have you got ‘it’? (whatever it is.) If so, you might consider joining the thousands of hopefuls that take part in live talent shows every year.

	
	First, you will need to face a live audience. They will cheer on any acts they like, and 'boo' any that they think don’t make the cut! Popular shows like ‘The X Factor’ also have huge television audiences. In 2010, 19.7 million watched that year’s final. That means more than 60 percent of the people watching television at the time were watching ‘The X Factor’.
	To take your talent to the stage, you’ll first need to contend with a live audience. They can be a bit like the spectators in an Ancient Roman Colosseum, vying for blood! And if that wasn’t enough pressure, popular shows like ‘The X Factor’ also pull in huge television audiences. In 2010, a record-breaking 19.7 million tuned in to watch that year’s final. That’s more than 60 percent of television viewers.

	
	The host of a talent show speaks to the audience, announces the acts and asks for the judges’ feedback on the performances. Dermot O’Leary – who’s family is Irish - has hosted the X-Factor every year but one since 2007.
	The host of a talent show has the important job of warming up the audience, announcing the acts and getting the judges’ feedback on the performances. Irish-born media superstar Dermot O’Leary has hosted the X-Factor every year but one since 2007.

	
	Of course, a talent show needs judges. X-Factor judge Simon Cowell is known to be very difficult to impress. He once told a contestant – ‘you trying to be a singer would be like trying to chop down a tree with a banana’. Luckily, not all judges are as harsh!
	Of course, no talent show is complete without judges. Media mogul Simon Cowell is known for his creative put downs. He once told a contestant – ‘you trying to be a singer would be like trying to chop down a tree with a banana’. Fortunately, not all judges are as harsh.

	
	Then there are the contestants themselves. There have been many popular Irish acts over the years. Brendan Murray is a singer from Galway. He reached the semi-finals of ‘The X Factor’ in 2018.
	Then there are the contestants themselves. Ireland has produced a myriad of talented acts over the years. Galway singer Brendan Murray reached the semi-finals of ‘The X Factor’ in 2018.

	
	If you don’t like to sing, that’s no problem. Shows such as ‘Britain’s Got Talent’ ask for contestants to audition with whatever talent they want. This has included a variety of performers, from magicians to sword-swallowers!
	If singing is not your thing, that’s no problem. Shows such as ‘Britain’s Got Talent’ ask for contestants to audition with whatever talent they wish to demonstrate. This has included a wide range of performers, from mind-bending magicians, to throat-tightening sword-swallowers!

	
	The show has featured some amazing performance art. Sofie Dossi is a contortionist and hand balancer. She was a finalist in America’s Got Talent in 2016. One of her most impressive tricks was shooting an arrow using just her feet!
	Some amazing exhibitions of gymnastics and contortionism have featured in the show. Sofie Dossi is a self-taught contortionist and hand balancer. She was a finalist in America’s Got Talent in 2016. She wowed the judges with her incredible tricks – including shooting an arrow with just her feet!

	
	Dancing is also very popular. On shows such as Got to Dance, hopeful dancers get the chance to show off their moves in front of a panel of expert judges. All styles of dance are welcome, from classic ballet to freestyle hip-hop – and even some Irish dancing.
	Dancing also remains hugely popular. On shows such as Got to Dance, aspiring dancers get the chance of a lifetime to perform their routines in front of a panel of expert judges. The show features a fantastic diversity of dance styles, from classic ballet to freestyle hip-hop – and even some traditional Irish dancing.

	
	Of course, talent shows aren’t just about what we see on the stage. Behind the scenes, a team of sound, light, effects and camera operators are working hard. It is their job to ensure that everything runs smoothly, and that audiences get to enjoy a truly spectacular show.
	Of course, talent shows aren’t just about what we see on the stage. Behind the scenes, a skilled team of sound, light, camera and many other technicians are working tirelessly. It is their responsibility to ensure that all the performances run smoothly, and that audiences in the studio and at home get to enjoy a truly spectacular show.

	
	From famous flops to evil judges, talent shows are here to stay. If you have a dream and work really hard, it might be your name they call to the stage some day.
	From famous failures to villainous judges, talent shows are here to stay. If you have a dream and work extremely hard, it might be your name they call to the stage some day.
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	Visual art has been around almost as long as humans have. From the cave paintings of the hunter gatherers, to the famous masterpieces of the Renaissance, art is always changing and evolving. Let’s take a look at six artists from the past hundred years that have changed the way art is made, understood and valued.
	Visual art has been around almost as long as humans have. From the prehistoric cave paintings of the Palaeolithic peoples, to the celebrated masterpieces of the Renaissance, art is constantly changing and evolving. Let’s take a look at six artists from the past century that have challenged the way art is created, understood and valued.

	
	Untitled, 1950 by Mark Rothko (1903-70).
Abstract Expressionism is a form of art in which lines, shapes and colours are used to express the feelings of the artist. Abstract Expressionist Rothko is famous for artworks which use simple coloured rectangles to create different moods and emotions. He thought drawing was too academic and believed that all artists should ‘start with colour’, like children do. Many of Rothko's paintings are huge in size. They are intended to make the viewer feel overwhelmed.
	Untitled, 1950 by Mark Rothko (1903-70).
Abstract Expressionism is a form of art in which lines, shapes and colours are used to express the emotions of the artist. These paintings usually don’t have a real-life subject. Abstract Expressionist Rothko is famous for artworks depicting simple coloured rectangles, which are designed to inspire a variety of moods and emotions in the viewer. He thought drawing was too academic and believed that all artists should ‘start with colour’, as children do. Many of Rothko's paintings are massive in size. They are intended to make the viewer feel overwhelmed.

	
	Reflection of the Big Dipper by Jackson Pollock (1912-56). Pollock was also an Abstract Expressionist. He spread huge canvases on the floor and used household objects to drip paint on to them. His work shocked people. He was described by art critics as both ‘the greatest living painter’ and ‘a joke in bad taste’.


	Reflection of the Big Dipper by Jackson Pollock (1912-56). Pollock was also an Abstract Expressionist. He was widely recognised for his ‘drip painting technique’ in which he spread huge canvases on the floor and used household objects to drip paint on to them. This radical new style of painting shocked people and opinion of his work was divided. Pollock has been described as both ‘the greatest living painter’ and ‘a joke in bad taste’.

	
	Gold Marilyn Monroe by Andy Warhol (1928-87). Warhol was part of an art movement called ‘Pop Art’. He viewed art as a product, like any other. Some of his artworks show everyday objects such as soup cans and Coke bottles; others are images of celebrities. Warhol's screen prints of the actress Marilyn Monroe use bright colours and visual effects to reflect her personality.
	Gold Marilyn Monroe by Andy Warhol (1928-87). Warhol was a leading figure in an art movement called ‘Pop Art’. He viewed art as a product, like any other, and made prints of popular, everyday objects such as soup cans and Coke bottles. He is also well known for his portraits of celebrities, including his iconic screen prints of the actress Marilyn Monroe. Warhol makes use of vivid colours and striking visual effects, to reflect Monroe’s personality.

	
	Balloon Dog (Magenta) by Jeff Koons (1955-present). Jeff Koons is also interested in art and popular culture, just as Warhol was. His famous ‘balloon sculptures’ are not made of balloons... and they were not actually made by Koons! He paid assistants to turn his ideas into art using stainless steel. One of his huge 'balloon dogs' sold for $58.4 million at an auction in 2013. This was the most expensive work by a living artist ever sold at auction. Koon's work has also received mixed reviews from critics. It has been described as both an ‘eye-popping visual blast’, and as ‘artificial and cheap’.
	Balloon Dog (Magenta) by Jeff Koons (1955-present). Jeff Koons is also interested in art and popular culture, just as Warhol was. His iconic ‘balloon sculptures’ are not, in fact, made of balloons... and they were not actually made by Koons! He employed assistants to transform his ideas into art using stainless steel. One of his huge 'balloon dogs' set the record for the most expensive work by a living artist ever sold at auction, fetching an astonishing $58.4 million in 2013. Koon's work has also received mixed reviews from critics. His work has been described as an ‘eye-popping visual blast’, and as ‘artificial and cheap’.

	
	Yellow Lines Flower Painter by Banksy. Banksy’s graffiti art pops up unexpectedly in public places, and no one knows for sure who he or she is. Banksy claims to use stencilling as it allows the artwork to be completed quickly. This is necessary to avoid being caught! Banksy loves to challenge the ‘art establishment’. In this quirky image, the sunflower appears to have been painted by a street worker, who himself is part of the image. Genius or vandal? Banksy has been called both.

	Yellow Lines Flower Painter by Banksy. Arguably the most notorious street artist in the world, Banksy is famous for producing graffiti art in unexpected and public places. There have been many guesses, but no one knows his or her identity. Banksy claims to use stencilling as it allows the artwork to be completed quickly - essential to avoid being caught! Banksy loves to challenge the ‘art establishment’ with subversive imagery. In this quirky image, the sunflower appears to have been painted by a street worker, who himself is part of the image. Genius or vandal? Banksy has been called both.

	
	Tuttomondo by Keith Haring (1958-90).
Haring first became popular for his chalk drawings in New York City Subways in the 1980s. He then set up a ‘POP shop’ where he sold his art cheaply so that everyone could afford it. This image is part of a huge painting on a church wall in Italy which he dedicated to peace. Described as ‘the artist of happiness’, he was often arrested for vandalism while painting.

	Tuttomondo by Keith Haring (1958-90).
Haring’s work first grew to popularity from his spontaneous chalk drawings in New York City Subways in the 1980s. He then opened his own shop called the ‘POP shop’ where people could purchase his art and merchandise cheaply. This image - Haring’s last public work before he died - is part of a huge mural on a church wall in Italy which he dedicated to peace. Described as ‘the artist of happiness’, he was often arrested for vandalism while painting.

	
	Critics often disagree on whether the works by these artists are good or bad art. What do you think of the artwork in this poster?
	The works by these artists have divided opinions among critics. What do you think of the artwork in this poster?
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	Amelie and Archie had been excited for their trip. They were going to explore the Amazon! The website had advertised ‘wild Amazon’ holidays as a relaxing way to experience the rainforest by boat, in complete safety. The reality was very different.
	Amelie and Archie had been excited for their trip. They were going to explore the Amazon! The website had advertised ‘wild Amazon’ holidays as a way to experience the unique spirit of the rainforest by boat, in complete safety. The reality turned out to be very different.

	
	After days of hard rowing and camping, Amelie and Archie became separated from their group. Hopelessly lost and nearly out of water, they wondered what on earth was going to happen to them...
	After days of hard rowing and camping, Amelie and Archie were horrified to become separated from their group. Lost and out of their depth in their wild surroundings, and nearly out of drinking water, they wondered what on earth was going to happen to them...

	
	What did happen next was terrifying! All of a sudden, a fearsome Amazonian crocodile reared up out of the water and launched itself at their boat.
	What did happen next was terrifying. All of a sudden, a fearsome Amazonian crocodile reared up out of the murky water and launched its enormous body at their boat.

	
	The coupled cried out in terror as the vicious reptile snapped at them with its great, powerful jaws. They defended themselves as best they could – shoving their oars at the beast as it snapped and snarled at them.
	The coupled shrieked in terror as the vicious predator snapped at them with its great, muscular jaws. Map and water shortage forgotten, they defended themselves as best they could – thrusting their oars out to protect themselves as the beast snapped and gnashed its teeth!

	
	It worked! As suddenly as it had appeared, the creature gave up the fight. It slunk off back into the water, looking for an easier, quieter dinner. Amelie and Archie collapsed with relief into the bottom of the boat. They were still lost, but at least they were not some crocodile’s supper.
	It worked! As suddenly as it had appeared, the creature gave up the fight. It slunk off back into the water in search of easier, quieter dinner. Amelie and Archie collapsed with relief into the bottom of the boat. They were still lost in one of the world’s most inhospitable environments, but at least they were not some starving crocodile's supper.

	
	But their relief was short lived. Amelie soon heard the sound of rushing water in the distance. The river was starting to get choppy, their boat getting dragged past the dense jungle faster than they could control. Archie sat up, puzzled, as Amelie searched the horizon.
	Unfortunately, their relief was short lived. Amelie’s ears soon picked up on the sound of rushing water in the distance. The river was starting to get choppy, their boat hurtling downriver faster than they could control. Archie sat up, puzzled, as Amelie scanned the horizon.

	
	Amelie let out a gasp of fear. 'Waterfall!' She cried, pointing towards a sudden drop in the water up ahead.
	Suddenly, she let out a gasp of fear. 'Waterfall!' She bellowed, pointing towards a sudden, massive drop in the water up ahead.

	
	They both screamed in terror as their small boat flew towards it. They had ridden rough waters before, but they had never faced a drop as dramatic as this! They tried to get control of the boat, frantically shouting instructions to each other, but their voices were no match for the thunderous river. Soon they were flying over the edge of the waterfall.
	They both screamed in terror as their flimsy craft flew towards it. They had ridden rough waters before, but they had never faced a sheer drop as deadly as this! They scrambled to get control of the boat, frantically shouting instructions to each other, but their voices were no match for the thunderous river. Soon, they were sailing over the edge of the waterfall, screaming at the top of their lungs!

	
	They hit the water at the bottom with a mighty crash. Then, as though they were socks in a washing machine, the rapids jerked and spun them around for several minutes. All the couple could do was hold on for dear life until finally they were launched towards some large rocks further down the river.
	They broke into the water at the bottom with a mighty crash. Then, as though they were socks in the spin cycle of a washing machine, the rapids jerked and twirled them around for several minutes. All the couple could do was hold on for dear life until they were eventually spat out of the churning water and launched towards some rocks further down the river.

	
	The boat was destroyed, but Archie and Amelie were safe. As they hugged each other in relief, they heard some rustling sounds from the forest. Archie was convinced that if he turned around, he would be looking into the eyes of an angry jaguar. But Amelie's face lit up, as she pointed over his shoulder. It was the rest of their group, coming to rescue them!
	The boat was destroyed, but Archie and Amelie were unharmed. As they embraced each other in relief, they heard some rustling sounds from the forest. Archie was convinced that if he turned around, he would be looking into the eyes of an angry jaguar. But Amelie's face lit up, as she pointed over his shoulder. It was the rest of their group, coming to rescue them!

	
	Later, they laughed about what a great story they had to tell all their friends back in Ireland. But they both agreed – for their next holiday they were going no further than the Wild Atlantic Way – that would be plenty wild enough!
	Later, the courageous couple laughed about what a great story they had to tell all their friends back in Ireland. But they were in agreement – for their next holiday they were going no further than the Wild Atlantic Way – that would be plenty wild enough!
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	You might think that scientific experiments only happen in laboratories – but if you follow this simple procedure carefully you will see a chemical reaction between two substances. Sound complicated? In fact, you can do this easily yourself, using simple household items!
	You might think that scientific experiments only occur in laboratories – but if you follow this simple procedure carefully you will see a chemical reaction. That’s a reaction between two substances. Sound complicated? In fact, you can do this easily yourself, using simple household items!

	
	You will need baking soda and lemon juice, fresh or from a bottle. You will also need some simple equipment – a clear bottle, a balloon, something to stir with, such as a straw, and a tablespoon. You can choose to use food colouring if you wish. When you have gathered your materials and equipment, you will be ready to start your experiment. Follow the steps carefully.
	You will need baking soda and lemon juice. You will also need some simple equipment – a clear bottle, a balloon, something to stir with, such as a straw, and a tablespoon. Food colouring is optional. When you have gathered your materials and equipment, you will be ready to start your experiment. Follow the steps carefully.

	
	Step 1. First, put one tablespoon of baking soda into the bottle.
	Step 1. First, put one level tablespoon of baking soda into the bottle.

	
	Step 2. Next, add two tablespoons of lemon juice to the baking soda.
	Step 2. Next, add two tablespoons of lemon juice to the baking soda. One fresh lemon contains approximately two tablespoons of lemon juice.

	
	You will need to work quickly through the next two steps! Step 3. Stir the baking soda and lemon juice mixture together.
	You will need to work rapidly through the next two steps! Step 3. Stir the baking soda and lemon juice mixture together quickly.

	
	Step 4. Quickly pull the balloon over the neck of the bottle. Make sure it is sealed tight so that nothing can escape.
	Step 4. Swiftly pull the balloon over the neck of the bottle. Ensure that it is sealed tight to prevent anything from escaping.

	
	Step 5. Now it’s time to watch closely. In your bottle, a chemical reaction is happening. You should see the mixture fizzing and the balloon should start to blow up.
	Step 5. Now it’s time to observe closely. In your bottle a chemical reaction is taking place. You should see the mixture fizzing and the balloon starting to expand.

	
	What happened? The citric acid in the lemon juice and the sodium hydrogen carbonate in the baking soda reacted together and formed water and salt. You can see these in the bottom of the bottle. They also created the gas carbon dioxide. The gas rises up into the balloon, blowing it up. This is what we call a chemical reaction - this is when atoms are rearranged.
	What happened? The citric acid in the lemon juice and the sodium hydrogen carbonate in the baking soda reacted together and formed water and salt – you can see them in the bottom of the bottle. They also created the gas carbon dioxide. The gas has risen up to inflate the balloon. This is what we call a chemical reaction - the process of atoms being rearranged.

	
	So, would this work with other substances? You can test that by using water instead of lemon juice, or replacing the baking soda with sugar. Observe and write down what happens. If you chose to gather the food colouring, do the experiment again, adding a little to the mixture. The reaction of the lemon and soda will be the same, but you will see it all in colour!
	So would this work with other substances? You can test that by using water instead of lemon juice, or substituting sugar for the baking soda. Observe and record what happens. If you chose to gather the optional food colouring, repeat the experiment again, adding a little to the mixture. The reaction of the lemon and soda will be the same, but you will see it all in colour!

	
	Finally – evaluate. Did the experiment work like it should? What might you do differently next time?
	Finally – evaluate. Did the experiment work like it should? What might you choose to do differently next time?
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	Our world is full of surprises carved out by nature. From sparkling caves to burning craters, these natural wonders are a sight to see!
	Our world is full of marvels carved out by nature. From sparkling caves to blazing craters, these unique natural wonders are a sight to behold!

	
	Underground wonders. Deep inside Doolin’s cave in Ireland, hangs the largest stalactite in Europe. Stalactites form when water drips from a cave’s ceiling, leaving small amounts of mineral behind. Over time, these minerals build up to form a long piece of rock. This means that this great stalactite, which now measures 7.3 metres long, began as a single drop of water thousands of years ago! This old zinc mine at Sterling Hill, New Jersey, also has some impressive rocks. These rocks are naturally fluorescent, and glow in many different colours under ultraviolet light.


	Underground wonders. Deep within the depths of Doolin’s cave in Ireland hangs the largest stalactite in Europe. Stalactites form when water drips from a cave's ceiling, leaving small amounts of a mineral called calcium carbonate behind. Over time, the calcium carbonate builds up to form a long piece of limestone. This means that this great stalactite, which now measures an impressive 7.3 metres, started its existence as a single drop of water thousands of years ago! This old zinc mine at Sterling Hill, New Jersey, is equally impressive for it’s naturally fluorescent rocks. These rocks glow in a crazy array of colours when exposed to ultraviolet light.


	
	Incredible crystals. When crystals form in dry, sandy places they sometimes develop in a shape that looks like petals. That's why this delicate rock is often called 'the desert rose’. In contrast, these huge crystals, which formed in a deep cave in Mexico, can grow up to 11 metres long. The temperatures in these caves are very high, and turn minerals in the flood waters into crystals. Very few people have seen them - it’s too hot in the cave for humans to stand it for long.


	Incredible crystals. When crystals form in dry, arid environments they sometimes develop in a circular shape that resembles petals. That's why this delicate rock is commonly referred to as the ‘desert rose’. In contrast, these enormous crystals in a deep cave in Mexico can grow up to 11 metres long. Minerals in flood water in the cave are transformed into crystals by the high temperatures deep in the Earth. Very few people have seen them in person - the sweltering heat in the cave is too much for humans to withstand for more than a few minutes.

	
	Heaven and hell. This Indonesian pink beach looks like paradise on Earth. The sea brings in bits of red coral which mix with its white sands to give its magical appearance. By contrast, this crater in Turkmenistan is called the ‘door to hell’! It began when a natural gas field collapsed into an underground cavern. The escaping gas is dangerous, so Geologists purposely set it on fire to stop the gas from spreading. It has been burning since the 1970s!
	Heaven and hell. This Indonesian pink beach seems the definition of paradise on Earth. The sea brings in red coral fragments which mix with its white sands to create its heavenly appearance. By contrast, this crater in Turkmenistan is called the ‘door to hell’! The terrifying cavity was created by a natural gas field collapsing into an underground cavern. The escaping methane gas is dangerous so Geologists intentionally set it alight to stop the gas from spreading. It has been burning since the 1970s!


	
	Strange formations. This amazing natural rock in Australia looks exactly like a crashing ocean wave. Wave Rock was formed by water eroding the hillside over millions of years. This limestone spring at the foot of the Grand Canyon in Arizona also looks like something else - a giant, overflowing pumpkin! Before you’re tempted to take a dip though, you should know that the water is highly poisonous.



	Strange formations. This incredible natural rock in Australia looks exactly like a breaking ocean wave. It was formed by the process of chemical weathering. Rainwater slowly eroded the grey and red granite hillside over millions of years, giving it its distinctive shape. Equally confounding is this limestone formation at the foot of the Grand Canyon in Arizona which resembles a giant, overflowing pumpkin. It's actually a hotspring, but don't be tempted to take a dip - the water inside is laced with minerals that are deadly poisonous to humans.

	
	Hot and cold. Heat from deep inside the Earth makes these pools of mud in Nicaragua boil. They're popular with tourists, but also have a function, as they power a nearby electricity plant. Cold can be just as powerful. Norway was once covered in icy glaciers. When they melted over 50,000 years ago, the land rose as the weight of ice was lifted. This huge rock - the Kjeragbolten - got trapped between the mountains and stayed in place. It now balances over 1000 meters above the sea, and is a great photo opportunity for tourists.
	Hot and cold. Geothermal energy - heat from deep inside the Earth - causes these pools of mud in Nicaragua to boil. They're a popular tourist attraction, but they also have an important function, as they power an electricity plant nearby. Cold is a powerful force of nature, too. Norway was once covered in icy glaciers. When they melted over 50,000 years ago, the land rose as the weight of the ice was lifted. This huge boulder - the Kjeragbolten - got trapped between the mountains and stayed in place. It now balances over 1000 meters above the fjord, providing the perfect photo opportunity for daring tourists!

	
	There is no end to the natural wonders our world has to offer!
	There is no limit to the wonders of geology our world has to offer.
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	On 3 September 1939, the British Prime Minister announced that the country was at war with Germany. Life for children would never be the same again.


	On 3 September 1939, life for children in Great Britain was about to change irrevocably. At 11.15 a.m., the Prime Minister announced on the wireless that the country was at war with Germany.

	
	Newspapers all over the country displayed the grim news on their front pages.
	Newspapers all over the country displayed the sombre news on their front pages.

	
	National Service began immediately. This meant that every man between 18 and 41 was called upon to fight.
	National Service began immediately. This meant that every man between 18 and 41 was called upon to serve his country.

	
	Children were to be sent to the countryside because of the threat of Germany bombing British cities. However, the raids did not happen immediately, and many children returned to their city homes.

	Posters appeared saying children would soon be on the move, too. The reason children were to be evacuated to the countryside was because of the threat of bombing raids over cities. However, the raids did not happen immediately, and many children returned to their city homes.

	
	Every family was issued with a Ration Book. This meant they could only buy what the government allowed. They used the coupons in the Ration Book to buy goods. Even sweets would be rationed eventually. Many families ended up growing their own food because they were tired of eating the same thing.
	Every family was issued with a Ration Book for essential items such as food and clothes. This meant they could only buy what little the government allowed, using coupons for ‘rations’. Even treats would be rationed eventually. Many families turned to growing their own fruit and vegetables to relieve the boredom of the ‘ration’.

	
	Everyone was called upon to support the ‘war effort’. Many women worked in factories, making ammunition – often this meant they were in paid work for the first time. The work was hard, but many enjoyed the friendships they made.
	Everyone had to support the ‘war effort’. Women were called upon to work in munitions factories. For some of them this meant they were in paid employment for the first time. The work was hard, but many enjoyed the camaraderie.

	
	Help was also needed in the countryside on farms so that everyone had enough to eat. Children in the countryside were expected to help with farm work – even if they were very young.
	Help was also needed in the countryside on farms so that there was sufficient food for the country. Children were expected to help with farm work, regardless of their age.

	
	Children also collected blankets, books and magazines to send to soldiers.

	Children also went to work collecting donations of blankets, books and magazines to send to soldiers to make their lives easier.

	
	Everyone had to carry a gas mask in case of gas attack. However, in the end they never had to be used.

	Everyone had to carry a gas mask in case of gas attack. They were uncomfortable and annoying to carry. Ultimately, they never had to be used!

	
	In 1940, Germany finally started to bomb British cities. During bombing raids, people went to shelters and underground train stations. They slept on the platforms or in hammocks over the train tracks. They were scared and sang songs to stay cheerful.

	In 1940, the Battle of Britain finally started and the bombing began. When the air raid sirens went off at night warning of a bomb attack, many people fled into bomb shelters or the underground train stations. They slept on the platforms or in hammocks over the tracks. People were scared and tired but kept their spirits up by singing songs while the raids lasted.

	
	The bombing went on and on. Everyone was worried their house would be next.
	The bombing went on and on, reducing streets to rubble. Everyone was worried their house would be next.

	
	As the bombing continued, children were again sent to the countryside – this time to stay until the end of the war. Many children enjoyed their time in the country, but for others it was very hard being separated from their families. Some children were so young when they went away, they could barely remember their mothers and fathers when the war finally ended.
	As the bombing continued to destroy city life, many children were again evacuated to the countryside – this time to stay until the end of the war. Some children enjoyed their time in the country, but for others it was very traumatic being separated from their families. Some children were so young when they went away, they could barely remember their mothers and fathers when the war finally ended.

	
	When, after six long years, the war was finally over, everyone gathered together to celebrate. There were street parties for children and evacuees were finally able to return to their city homes.
	When, after six long years, the war was finally over, everyone gathered in the streets to celebrate wildly. There were street parties for children and evacuees were finally able to return to their city homes.

	
	Families were thrilled to be reunited after the war – but thousands of children had lost family members. Nobody in Europe would forget the horrors of the Second World War for a long time.
	Families were thrilled to be reunited after the war – but thousands of children had lost family members. Nobody in Europe would forget the horrors of the Second World War for a long time.
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	The council in Monaghan town has asked for ideas from the public on how to convert a piece of waste ground for the benefit of the community. Which proposal do you think is best for the town? The park designed by the elderly, or the skatepark proposed by teenagers?

	The Monaghan town County Council has asked for proposals from the public on how to convert a piece of waste ground for the benefit of the community. Which proposal do you think is best for the town? The park designed by the elderly, or the skatepark proposed by teenagers?


	
	The first proposal is from the residents of Cherrytree Home for the Elderly. They feel their park will benefit everyone, not just the older residents. And they are willing to help fund and maintain the park themselves. Here’s what they are proposing:


	The residents of Cherrytree Home for the Elderly have put a lot of thought into their proposal so that it will benefit everyone in Monaghan town, not just the older residents. They propose a park with many well-thought-out facilities. They are even willing to help fund and maintain the park themselves. Here are some of the features and benefits to their proposal:

	
	It is important to stay healthy in body and mind. There is a lot of evidence that yoga is great for the over-65s. Especially if they have had an illness. So, the residents of Cherrytree are proposing a yoga area in their park. Of course, youngsters can join in, too – and even pets!

	Nothing is more important than your physical and mental health. There is growing scientific evidence to suggest that yoga is great for the over-65’s, especially when recovering from illness. So, the residents of Cherrytree are proposing a yoga area in their park. Of course, youngsters can join in, too – and even pets!


	
	Those who don’t like yoga could come and use the outdoor gym equipment to stay fit. Or they could try the walking trails. They are suitable for all, with both short and long walks marked out.

	Those who don’t fancy yoga could come and use the outdoor gym equipment to stay fit and socialise at the same time. Or they could try the inclusive walking trails, suitable for all, with different length walks marked out to make it easy to stick to fitness goals.

	
	There are also plenty of grassy areas where older people can picnic with their grandkids. Busy parents can go to work knowing everyone’s having fun (except them!).
	With attractive grassy areas, older people can picnic with their grandkids. Busy parents can concentrate on their jobs, knowing everyone’s having fun (except them!).

	
	Some people feel bored after retirement and are looking for something to do. The proposed reading room and bowling green can help with this! Prefer reading in the fresh air? There are also plenty of benches.
	For some, retirement can bring boredom and a lack of purpose. The proposed reading room and bowling green are ideal activities to keep the brain buzzing! Prefer reading in the fresh air? There are also plenty of benches.

	
	Monaghan town’s teenagers have worked just as hard on their proposal. They want a skate park for teens that will also benefit other people in the town. Here’s what they have to say:
	Monaghan town’s teenagers have worked just as hard on their proposal – they are advocating for a skate park that will keep teens off the streets while also benefiting the wider community. Here’s what they are suggesting:

	
	The proposed skatepark is designed for all. The ramps are suitable for wheelchair users as well as skateboarders. Not every teen is into team sports. The skatepark means they can get exercise here – and so can their pets!
	The proposed skatepark is fully inclusive and accessible. Ramps are designed for wheelchair-users as well as skateboarders. Not every teen is into team sports and the skatepark means they can get essential exercise here – and so can their pets!

	
	There are also benches for older residents to relax, read and spend time with their grandkids.
	There are also benches for older residents to relax, read, catch up with friends and spend time with their grandkids.

	
	Most teens find it impossible to leave their phones at home! Here, those selfies would at least be showing off the skatepark’s creative artwork.
	Most teens find it impossible to leave their phones at home! Here, those selfies would at least be showcasing the skatepark’s creative artwork – and advertising the park’s facilities on social media.

	
	Accidents will always happen. However, a park designed for skateboarding means there is less risk of injuries. Plus, teens get to practise social skills like helping each other out and trying again.
	Accidents are inevitable. However, a park exclusively designed for skateboarding minimises the risk of injuries. Plus, teens get to practise vital social skills like helping each other out and trying again.

	
	So which plan would YOU choose for Monaghan town?

	So which plan do YOU think would benefit Monaghan town the most?
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	I’m Conor, and this is my family. My Grandad Seán is 80 today, so we’ve made this presentation all about his life for his birthday party. I think you'll agree that he's a very interesting man!
	My name is Conor, and all these pictures are of my family. My Grandad Seán is 80 today, so we've made this presentation all about his life for his birthday party. Let’s take a look at the life and times of the one and only Seán Donovan!

	
	Here’s Seán as a baby – it’s hard to imagine your grandparents as little ones, but it’s where we all started. Seán was born in 1944.
	Here he is as a baby – it’s hard to imagine your grandparents as little ones, but it’s where we all started. Seán was born in 1944. The world was black-and-white then, apparently!

	
	Like me, Seán started school aged five – but things were very different then. Schools were very strict and there were not as many opportunities to play and be creative. Instead, little Seán had to sit through long lessons where he was expected to learn loads of boring facts by heart. Grandad loves to tell us how easy his grandchildren have it today – though I’d like to see him have a go at my maths homework!
	Like me, he started school aged five – but things were very different then. Schools were much more regimented. There weren't as many opportunities for students to test their creativity or hang out with friends. Instead, little Seán attended long lessons where he was expected to memorise endless, boring facts. Grandad loves to tell us how easy his grandchildren have it today – though I’d like to see him have a go at my maths homework!

	
	Grandad went to college in the 1960s. It was during this time that he met my grandma Ruth. They were pretty shy with each other at first, but luckily she liked the look of his red hair and they soon started going to dances together.
	Grandad was lucky enough to attend college in the 1960s, and it was during this time that he was introduced to my grandma Ruth. They were pretty shy with each other in the beginning, but luckily she liked the look of his red hair and they eventually started going to dances together.

	
	They were married when Grandad was 28. Grandma Ruth had to give up her job in the Civil Service when she got married. That was the law for women at the time and was only changed in 1973. My sister Aoife has some very strong opinions about that!
	They were married when Grandad was 28. I think they are both a bit embarrassed about their ‘groovy’ 70s looks in this picture - fashion was a bit different back then. Grandma Ruth had to give up her job in the Civil Service when she got married. That was the law for women, then – it was only changed in 1973. My sister Aoife has some very strong opinions about that!

	
	My mam, Kath, was born two years later. Here she is with her parents in 1983 – great hat, mam! The little boy is my uncle Paul. The picture was taken by Grandad's older brother Michael with his brand-new camera. The dog in this picture was called Fionn, he was my mam’s first pet.
	My mam, Kath, was born two years later. Here she is with her parents in 1983 – fantastic hat, mam! The little boy is my uncle Paul. The picture was taken by Grandad's older brother Michael with his brand-new camera. The dog in this picture was called Fionn, he was my mam’s first pet and she still remembers him very fondly.

	
	And here are Seán and Ruth today, with their family. That’s me in the front taking the selfie. The smartphone I took it on would have looked like something from a science fiction story to young Seán when he was my age!
	And here are Seán and Ruth today, with their family. You might have guessed that that’s me in the front taking the selfie. No doubt the smartphone I took it on would have looked like something from a science fiction story to young Seán when he was my age!

	
	Happy Birthday Grandad Seán – you're as lively and funny at 80 as you were at 18. I can't wait for your 90th – by then I’ll be a professional hurler and Aoife will be the Taoiseach!
	Happy Birthday Grandad Seán – you're as much of a live wire at 80 as you were at 18. By the time your 90th comes around I’ll be a professional hurler and Aoife will be campaigning to be the Taoiseach!
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About Starlight Oral Language Posters

Oral language is a child's first and most important method of communication. It is the foundation
of learning to read and write and studies have shown that poorly developed language skills are a
barrier to overall literacy achievement.

Starlight's oral language programme for Sixth Class is fully aligned to the 2015 Primary Language
Curriculum. It features 16 full-colour posters with a mix of illustrations and photo-based images
as well as accompanying lesson plans. The posters are available as a dual print and digital
package, providing teachers with the flexibility to teach in a variety of ways to suit different
learning styles. Each poster can be covered over a two-week period. There are four mini-lessons
outlined within each lesson plan and it is suggested that two are covered in the first week and
two in the second week.

The digital posters contain five to six different Modes depending on the unit:

Explore:
Provides the teacher with a range of useful tools for interacting with the posters, including
spotlight, zoom, pen/highlighter, etc.

Story Mode 1 (Starters):
Provides a simple narration to accompany a poster animation. The vocabulary and syntax for this
mode are at an easier level than that of the flyers story.

Story Mode 2 (Flyers):
Provides a more challenging narration than the starters story and features richer, more complex
vocabulary and syntax.

Question:

Provides the children with 10 questions relating to the image(s). The question levels are indicated
by the button outline colour — pink for lower order questions to maroon for more challenging
questions.

Let's Talk:
Provides the children with either flashcards or an audio podcast as a springboard for further
conversation around a particular topic. Not every unit has a podcast.

Poem:
Contains a poem relating to the unit theme. Most, but not all units contain a poem.

The lesson plans contain a variety of ideas as well as suggestions for group and pair work to
support the poster content. At various times children are asked to recount, inform/explain, give
instructions, narrate, persuade and justify their opinions. In this way, they are covering all of the
oral language forms defined in the curriculum.

Checklists for assessment of oral language are also available on FolensOnline.
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